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UNEQUAL SCHOOL PRACTICES

MEOIST1D.A.M", iSTCYV1E3MBE33, 8, 1971

S1'4.T A-1'M
COMMI _L.E.M

03ppoirriawrinr
Wa8hi-ngton,,1).C.

The Select Conuuittee met ut 10 :10 a.m., pursuant to call, in room1318, of the New Senate Office 13uildincr the Honorable Walter F.Mondale. chairman of the committee, presidincr.Present : Senator Mondale.
Staff members present : William C. Smith, staff director and generalcounsel; Donn_ Mitchell, professional staff; William Hennigan,minority staff director - and Leonard Stricknaan, minority couusei.
Senator Mownikr_.-E. The committee will come to order.This morning we have Dr. lifark T..,ohnaan assistant profeEsor,School of clucation, University of CaE Torilia, liiverside. He has donea, study for the committee on. "The Practice of Inequality Within.American_ Schouls."Dr. Lohman., if you. will please come to the witness stand.
-You. may proceed.

STATEMENT OP mit. MARK B. ',ORMAN, ASSISTANT
SCS001. OF EDUCATION, UNIVERSITY ON CALIPORNIA, RIVER-
SIDE
Dr- Loiaweeix. Thank you, Senator Mondale.What I thought I would do this morning, rather than present aformal statement, is summarize the main ideas contained within thedocument.
Senator MON1DAI.,M. All right. What we will do, then, is include yourfull statement in the record.* us though read, and then you can. high-light thosts points and make those observations you think should bemade here, and then we .can. have questions and answers.Dr. Loxim.A.w. Thank you. And, ut any time I would. invite you orany other member of the committee 01" the stalf to interrupt me withquestions as it seems a_ppropriate.
Senator MoIsTnek.mm, srery well.
Dr. LoTalSE.A.N. I think there is a basic finding in. American. educationtoday that overrides the concern of this paper, or brings about the con-cern of this paper.Senator Morrum.,m. Let's begin with this: What is your paper di-rected at ? What is its area ?
** (see prepared statement, p. 10180.
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PRA cPIcS MAT LEAD ro IEQTIALIP

Dr. LOI-IMA.N. The focus of the paper is to look at practices that takeplace within a school itself. That is, what are the ongoing things that
happen within schools that may lead to or increase inequality amonglarge groups of youngsterS?

Senator MON-DALE. For example, tracking?
Dr. laOTIMAN. That would be one example.
Senator MONDALE. Spending more money on one kind of studentthan another ?
Dr. LOTIMA.N. Elit it would focus less on the allocation of funds,but the actual practicewhat did you do with these funds ?In. other words, if you gave certain, children free texts and a com-plete library and did not give it to other children, that would be thekind of event I am looking at.
Senator MoismAx.,E. You are not looking at differences between

schools but within a school ?
Dr. LOHMAN. And, of course, you want to compare schools in dif-ferent communities.
But the focus is going to be on the kinds of practices that oc4--,ur

day to day, every day, in public schools all over this country.
Senator MONDALE. Fine. That is ,0-ood.
Dr. 1401-1MA.N. A.nd I think in talking about just those kinds of prac-

tices that go on inside our public schools, as I started to say, there isthis overriding serious issue I think -we are all aware of, and that isthat large numbers of children spend a very lono- time of their youth
in public schools and they come out of that schooThng experience withvery, very few skills. They are lacking in the basic intellectual per-formanceto be precise about that, they are barely functionallyliterate. They cannot rf,ad such. things as a newspaper and compre-hend its meaning.

None of these children I am talking about can properly be called
mentally retarded in. any physiological sense. These are not brain-dam-aged children I am talking about.

They constit,...ite a massive set of failures who leave our publicschools and try to find some kind of functional place in our society._And I think we are all again aware that our society requires consider-
able skill and intellicrence to function in this country.The group that I will be addressing most of my remarks to is
largely composed of children. from nonwhite ethnic backgrounds andchildren whose parents are economically poor. They are overrepre-sented in this general crroup we are talkincr about.

Senator Morrn.A.L-E. -VV-ould you not say triere are many, many poorwhites that end up in this category ?Dr. Loxiari. Very definitely.
My purpose here today is not simply to come -here and condemn

public education before you or any other crroup. I am not trying to
come here and say, "Look, the public schools are ruining millions of
American children ; let us blame them."

I think we have done too much of that kind of wringing of handsand trying to blame parents, teachers, or someone else.Rather, what I think my purpose here today is, is to say, "Let uslook at some of the kinds of practices that go on every day in ourpublic schools"from the point of view of which one of those prac-
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tices may be increasing and bringing about inequality. Aaid then Ithink we 42an go from there and talk about practices that would ame-
liorate those conditions.In writing this paper for the committee, I think there are someimportant assumptions that underlie it. And if one questions thoseassumptions, then you are going to question the kinds of statements Imade in the pper.

11DISMaNO1TISI-IING IINTEOIVIECCIAT, 1).f.r-Fmramvcs A.wrowci- Ciampow
One very important assumption. is to distinc,uish between the con-cept of individual differences and inequality. I think a lot of people are

confused about that issue.I think we all a-now that not children are the same. Aaid in fact,any group of children, even within. one's own family, are very dif-ferent in their abilities to perfoi-m intellectual subjects. 'They are -verydifferent in their interests different in their motivations. No onewould, I do believe, deny tile notion of individual differences amongany group of children.13ut where individual differences leave off and inequality enters thepicture is when we bee:in looking at the largegroups of children- And
3so I take the SSZ1111 n.ptio that, for e i'rample, ntellectual ability, basic

iintellectual ability s distributed similarly among all large groups ofchildren. That is, if I look at all white children versus all blackchildren, we take th.e basic assumption. that the genetic endowment isdistributed similarly in those populations.You can cut it lots of other ways. I could take all riaptists versusall Methodists and acmin I would make the assumption that intel-lectual genetic ability- is distributed similarly. I ana sure you e awarethere are scholars today who are questioning this issue of crenetic en-dowment, and I am not going to take that issue on- _I think it is bestfor us to assume equal distribution of intellectual talent and make thatassumption and. proceed in our pelicy decisions from there.In the same way as I talked about the distribution of intellectualcharacteristics, we could say the same thing about important per-sonality characteristics such as the desire to achieve Or motivation,or leadership. These diaractevistics are found distributed similarlyin all lare groups of population.2z, all ethnic groups, no matter howyou cut it, ethnic crroups or by social class. So that when. we go intothat school and look at the actual performances or we look at the ac-tual numbers, say, of children who hold given offices, who hold leader-ship offices and we find that differences occur, layggre differences oc-cur, and diese differences can be predicted by soci4-1 class or ethnicbackground, then that is a sucrgestion that some kind of inequality
is occurrincr ; that sornethincr is going on.Now, it may be -tile culture from which the children come. Youknow, it may be any number of things. It may be some religiouspractice that goes on. it is a tipoff that something is hapPeningand that we ought to be looking at it.

rri-IRE3E. MAiN DommoiUMEINANPS 0F IlsTECWITALITIC
I think, then, as I pointed out in my paper, there are three mainoutconie variables that we look at to try to find out if inequalityexists in public education, in a school system.
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The first would be the distribution of achievement scores. Do youfind substantial differences among the ethnic crronps?

am,. sure we are all familiar with the results of the Coleman re-port on that issue. There are substantial differences among ethnicgroups in achievement.
We also want to look at the aspirations of a child. What are theirfuture aspirations ? do they differ ?And the third component that you are going to want to look at isthe self-concepts, the self-esteem that these children have for them-selves. Flow do hey feel about themselves? I-Tow do they describethemselves? What are they doincr about their awn abilities?Those are the three outcomes of schooling that anyone can use as an.index for looking Ict inequality or equality of education,a1 opportunityin our public schools.

Coarwrow- laRACTICM:S LEADMISTG TO IN-MQ17111.1,ITY"

Now what the paper does, using those three indices as kind of bench-marks that you are goincr to want to loclk at, the -.3aper then focuses on.six common practices tl-Tat take place in. our scRools that lead to in-equalit-v. And I chose these six not because it is an. all-inclusive list_but because I think they represent the most powerful and the naosi-tcommon kinds of events that are taking place in our schools.Just, briefly, the first one discusses an institutional effect. What ishte significance of assigning a child to a school?
thiytk it has only been_ recently that educatorE; have begun to recog-nize the importance of that issue. ITtre have more or less taken forgranted the assignment of a :calla based oi the notion of his neigh-borhood and the economics of crowding. We have not thought muchmore aboui, it -than that until recently.

Senator MOINTA.L3E. SO that is of recent origin, that we are beginningto s( the significance of assignmert to a school?That is what I think is bothering people so much about the buJ,Ingissue. By tradition_ it has almost always been assumed that you checkinto the school in the neighborhood where you would like to buy ahouse. and if you like that, and so on, arid if you have enough moneyto make such choices, you buy the house. And suddenly someone says :"Wait a minute, we are going to ha-e a wholly different strategy fora school assignment, because we have found such an issue bears tre-mendously on a child's life process."
T)r. Liayia,tAlist. That is exactly the case. And research on this issuereally did not come out until the early 1960's which told us some-thing about the independent effect that the school itself has, that is,an effect independent of what your IQ might be, or what your parents'origin might be.
There was an institutional effect independent of those main forces,and we only now a;:e beginning to understand it.The second would be all right, now we have the child assigned toa school.. What about. his assigmnent to teachers and to a classroomand to various classes, and the labeling of those classes? And here weget into the issue of tracking. That is the second main effect I talkabout.
The third would be the peer group. That is, a. childas I pointedont, our models of learning tend to emphasize a child, a teacher, and
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a stimulus item- a textbookand we tend to overlook the basic funda-mental fact of all schools, that learning takes place in a highly socialatmosphere. Every time you perform in. school, there are---30 otherchildren watching you perform. This has a very powerful effect.The fourth is the teacher and pupil interaction itself, obviously avery crucial phenomenon. Here we get into the area of what has beencalled teacher e--zpectation.

The fifth are u. would be the curriculum. And again, people wouldtend to be surprised, I think, by some cf my comments, that curricu-lum, alone, leads to inequality.
rrESPINQ PitoCED-CIRES

_And, finally, the last one may be the most powerful of all I havepresented. 'That is the method by which we need to evaluate children,testiner proceduresthe assumptions underlying our evaluation pro-cedures may be the most powerful in-school practice affecting theperformance outcome of children.Senator at this point I would stop, and if you feel it would be use-ful, I would go into each One of thoee and highlight the main issues.Senator NEONDALE. This is the way we learn. Just go ahead.
1.401--TMA-1V. OK.

Senator MorarkAr,m. That is the way we claim we learn.Dr. Loinvr...Arr. Let us go back to the Erst one, institutional ;-.4fect.
Iivsaarrirrrow.Ar., Epri'mow Sciroor. Assreavistir

I think probablly one of the most important things that came outofto some degrec out of the Coleman Report, but also came outof soine other studies that have been done, has been a recognition ofthe basic failure of the equal facilities argumentthe equal facilitiesargument as a way of brin..7ring about equality of educational oppor-tunity. I think the wisdom of the late 1950's and early 1960's, when.we looked at children doing.poorly in. the school, was w thought wecould buy our way out of it. We looked and Said, "They have a lousyfacility. They have a _poor laboratory and the textbooks aren't up todate."
We tended to look for .material items they were laciring, Or theirteachers were not being puld sufficient amounts . of money.And I really think our wisdom was we could buy our way out. I3utwe now find todayi can take you to high schools in the countrywhere almost evefy measure you could firict, that you could think of,the facilities are tla% same. They have the same chemistry labs, theteachers are paid -11.e same, the number of books in. the library arethn same, and yet the .differences in. achievement among children canbe enormously different.

SC1-300r. Cxi ARTER --DETERMINES SarlIDENTS' A.CIIIEVEJSEENT
The interesting quer.tion. is : How does this come about? How doesthis har)pen ? And what I suggest is, in this first section on the institu-tional effect, is that the notion of a school's charter is ceiral tO Ourunderstanding of how this comes about-
Senator MONDALE. Notion of what ?



10160
LOT-TMT NT. A. school's charter.What I am arcruincrand I am borrowing here now from a. col-leacrue in the fiehrof sociologyis a concept of the motion_ that everyschool has a charter. And what I- mean_ by that is that a charter is theagreed upon social definition, of a school's prod.-I:Jets. In other words,somehow we have certain beliefs about children who come out of cer-tain schools. We just assume those children, are quite competent andquite intelligent,- also, we have general beliefs that children who comeout of some other kinds of schools are not as competent nor as

The argument in the paper is that one way of understandintl- howthese chaa,ters get createcl and take their effect is by the stratificationthat takes place in our neighborhoods today. I think to some degreethis is a, rather recent effect.
I do not know the town. in. which you grew up, but I think most ofus came out of smaller- towns where quite oft&ii our fa..mily physicianlived next to the glay who carried coal. The poor homes sat next toquite wealthy homes. 13-at I am sure we are all aware that the currenttrend in our neighborhood is not like that.
Senator MOIWAALE. Would you not say -that it is likely that the grow-ing wealth of this country has contributed to social stratification?The growincr urbanization and suburbanization of the country hasled to very finely calibrated differences of income and social statusbunched tocrether in a community ?
Dr. 1.4omsx.Ar.T. 'Exactly.
Senator Moism_A.-LE. The likes of which we never had, say, 40 yearsago ?Dr. oii& I think it is hap-nening very rapidly.Selrator MONDALE- Where I grew up in. my little town, we went toschool with the banker's son. and the doctor's daughter, and the farm-er's son and the poorest kid in_ town--all together. No one ever thoughtanything about it.
Dr. I,or-iiv2.:Ar.T. I think one of the consequences, then, of this layeringis the creation. of a series of stratified communities schools of differ-incr charters that are now becomingyou know, it is almost like ...1.-uto-mobiles. You have -your Lincoln, school, and you have your Mercuryschool, and you haVe your Ford school, and your Toyota, school interms of meanings attributed to them by the community.There are the quality schools. There are the average schools. Andthere are the inadequate schools. A_ild again. I point- out, it may beindependent. It may be that -very poor schools having massiveamounts of Federal aid being poured into them for compensatoryeducationit may be that this has not made any difference.Senator Ioxr&i. Are you, persuaded about what you just said?That it is correct ? That money has not made any difference?

Compmvszvrorry- Euro-CA=0N Drs.A.pporwmTGE
LOHNICA.1;:. It has not had the desired impact. I think if you lookat all of the reviews that have been made of compensatory education,it has been. very disappc-qnting.

I am sure there are isolated instances where there have been bene-.fits, but it has been_ a very discouraging history. And I think the Com-
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mission of Racial Isolation that looked at this in 1967 and 1968 came
out with that kind of basic finding. They looked at programs all over
the country and were not happy with what they saw.

Senator MONDALE. I recently read a report on some Harvard study
which sought to analyze sophisticated studies of various strategies
for equality, and; concluded, too, that it did not see any relationship
between financial input and cognitive growth.

It did say, though, there was a relationship between financial input
and educational achievement. That is, more people were going on tocollege, their aspirations were improving and so on.Of course, that is important, too, is it not ?

Dr. LOHMAN. That is right. It would seem_ to me that what that
suggests is that any effective program we come up with will, in fact, costa lot of money. And, in fact, it will probably cost us much more
money to deal with children who come from those poor backgrounds.
It is going to be expensive.

But on the other side ol the coin, what we are now currently do-
incr in school practices is not very efficacious.

-Senator MON-DALE. My point is, if we are making people socially
mobile upward through spending money, that is worth something, is
it not, even though they may not be number one in their class in termsof arithmetic or readingis that not important ?The point I am getting at is I believe there is a lot of disappoint-
ment in ti-tu money strategy, even though I am not sure how much we
have really tried. But the more effective school systems in New -York,and some othersthere were a few years when they really socked itto them in terms of a lot of money. And I think you would have to
say that at this point, in terms of cognitive achievement, it certainly
was not dramatic, at best.

But in terms of school assignment, are you convinced we cannot
buy their way out of it, that we can bus their way out of it into betterschools? Do you think that is a dramatically superior strategy ?

Dr. LOIIMAN. I am sure we are all aware of the complexity of the
busing issue.

NEED 'TO END STRATIFIED SOCIETY
But just as a general statement, given the kind of stratification that

is going on in our communities we are either oing to have to undo itin the neighborhoodand we kn crow how hard that isor we are goingto have to try and undue it in schools.
The alternativeand I think probably other people have said it toyouis that we are going to have a rigid caste society. We might aswell give up talking about democracy. We might as well give uptalking about equal educational opportunity. It would be more of a

myth and a lie than it ever has been if we do not do something effec-
tive during the years of schooling.

Senator MONDALE. I agree. But I want to hear your argument. That
is the philosophical arg-ument, which I think is a very good one. Butdo you think the data demonstrates that quality integration has been
a successful strategy ?

Dr. Loi-immsr. The sad thing about that is we do not have it.What we have had so far to date is desegregation ; that is, the
mechanical movinor of people.

10
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And as I summarize in this first section, the desegregation re-sults have been very disappointing.
Senator MONT)AL.E. Because by and large they do not pursue an

educationally sound strategy, and many times they just shuffle poor
children among different schools that have a losing charter, do they
not ?

Dr. LommArT. That is right. And they do the other five things thatare remaining here the other five sections, tracking of students, the
teacher-pupil expeaations, the curriculum, the evaluation system, allof those forces

Senator MorrnAT.E. Go on within the same school ?
Dr. 12011MAN. That is right. They bes-in to work acminst these

youngsters. So that we are in a tough position here. That is, intellec-
tually, we understand that the only way you are going to get equality
of educational opportunity is getting those black children and white
children and Puerto Rican children and all the various ethnic groupstogether in the same building and have some important things hap-
pening. But those things are not happening yet. So we really cannotproperly evaluate quality integrationit simply is not happening ona large enough scale- I crannot give you the empirical evidence to
evaluate its effects.There is, however, some very impressive research information,
small crroup information, small studies that are now being done that
should'='demonstrate this to you empirically, very impressive studies.
And I have mentioned just one of these in the sectionSenator MarmAi.E. Which one? Can you just tell us what that
shows ?

CIMA./STGING EXIMUTATIOWS AMONG SPTTDEN-rs

Dr. LOHMAN'. Very briefly, I think one of the most interesting
iideas we have come up with s how you go about changincr expecta-tions among children for each other, and eventually tealhers for

children.Let us suppose we are talking about a situation where the black
children went to an all-black school for grades IC through 6, and the
white children went to an all-white school for grades IC through 6.
Then in the junior high school thEsy get them together. As you mightsiispectand let us put aside racial prejudicethe black child usu-
ally comes into this situation, on the average, 2 to 3 years behind in his
skill development. What can a school do about that ?

What we have tried in some of these studies has been to introduce
an entirely new task, a whole new task which none of the children have
ever done before. What we do is : We take the black children aside and
have someone teach them the new task. We teach them how to build
a radio set in junior high, which none of the children has ever built.And they all learned it, by the way. We found no one unable to
learn how to do it.

We then bring them back to a paired situation where we have awhite child who is then introduced to the black child, and the black
child teaches him the new task.Obviously, what we are doing is changing the whole status and
role relationship that black and white pupils have to each other in a
typical classroom. Then, after they are through the situation where the
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black child teaches the white child the new task, they then have to
perform some different task, an unrelated task, that crives us a meas-ure of the influence as to the number of ideas that black and white
children would generate -with each other. And when we compare these
kinds of interventions to the control kinds of groups where there is
no intervention, we found very, very strong impressive results.In fact, this summer a group of us will be operatincr an experi-
mental school in Oakland that will try to do it on a muclilarger scale
and for a longer period of time. I think this is the kind of researcheffort that is just beginnin.

Obviously, my group is not the only group. I think there are other
people beginning to work at this. But it is Just at the infant stages.
And it is going to be several years before we can figure out how to get
this into school practices. But the results encouraged us sufficiently
that we really think it can be done ; that you can change these expec-tations, and that the school can, in fact, have a powerful effect on
children's development.

E'reora.mscrs or TRAcir..two
To go backlet us move on then to the second section on tracking.
I think there are a number of problems that we all should be awareof with tracking. I assume at this point we are all aware of what I

mean by "trackmg," so I do not need to define what "tracking" is.First of all, the means for deciding which child should go into
which track tend to be quite inaccurate. There are all kinds of ii nac-curacies in them. And n many cases they are based much more on
social characteristics then intellectual characteristics. For example,teacher recommendation is very important for deciding whether an
elementary school child gets tracked into upper level classes when he
goes to junior high.

If you are a student who gave your teacher a hard time and did not
get along, you are not going to have a crood recommendation.. And
that criteria, alone can be sufficient justifiCation to keep an otherwise
bright child out of a high track.The second problem is that we tend to penalize a student for his
history. In other words, tracking penalizes a student for his past. Any
time you have a bad year for some reason or other, then the tracking
tends to take that result and place you in a low track. -You get placed
in a class based on your history rather than someone saying, "I-ley,
what is this youngster's potential ? What are his possibilities ? Andthen let us develop a school program that builds on a student's
strengths."The third thing that I think the tracking does is that it haS a de-
vastating effect on low achieving youngsters ; devastating. It groupsthem all together and serves to label these children in the harshest
fashion. Teachers, by and large, get no satisfaction from teaching
these low achieving youngsters. 'rhey dread the time they are going tohave to spend with those students. They are not getting anything
from them, and they often give the teachers a difficult time. So it has
this very, verv devastating effect on low achievers.It surprises me, actually, that results have come in that trackingfor the high achieving children does not have the hoped-for results
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that everyone thought it would. That is, if I hold the curriculum thesamesuppoe I am teaching algebra to a group of children. If you
hold the curriculum the same, Alo-ebra I, and you look at a bright
youngster in the sense that he has a high IQ in a mixed class, and you
see how well he achieves at the end of a year, and compare him to a
young-ster who is with all -bright students in the same class, there is
no differencein large numbers of children, there is no difference in
the achievement results.

Senator MONDALE. Why would that be?
Dr. LOI-IMAN. I think the main reason would be that the teachers

themselves, when they are teaching the childrenI think one of the
reasons would be the evaluation practices used, and I will get into
that when I talk about evaluation.

We have this normal curve assumption that runs in all of our minds,
so that I can take a third grade teacher and give her 30 pupils, all of
whom, let us say, have extremely high IQ's. I mean, everything about
them indicated they were brilliant. But I just gave her the 30 pupils,
"This is just a regular group of students."

Senator MONDALE. We will take a short recess here.
[Recess.]
Senator MONDALE. Please go ahead.
Dr. LoraNIAW. I was explaining why these classeswhere we have

all bright children together, why we do not get these gains that people
claim should occur in. the class. And what I think it amounts to is
this evaluation practice we use and the competitive nature of learning
in the classroom, so that even among those bright children, some come
to view themselves as quite successful, and the rest of the class, all the
empirical evidence would suggest they also are quite talented, begin to
see themselves in comparison to the other children and begin to say,
"Gee, I am not really any good. I cannot learn this."

Senator MONDALE. They might feel better about themselves if
Dr. LOHMAN. They might feel better about themselves if the learn-

ing were in a mixed classroom. Also, if the learning environment were
not so competitive.

TRACKING PROM:ICES A LEARNING CASTE
The fourth reason why: tracking is a problem is that it tends to lock

children at an early age into a very, very. rigid learning caste, because,
you know, once you cret in the track it becomes very difficult institu-
tionallyyou know, if you have the five tracks, you have to keep them
filled. You have the child who is doing well. If he goes up, do you
eliminate a track ? No institution eliminates a track. And you would
be -amazed, there are schools where in first grade they have five differ-
ent tracks that children get placed into.

Of course, I do not have to point out to you what the effect would
be on a Spanish-speaking child entering school with severe language
disabilitit,s and Ins chances of getting anywhere near the top tracks.
So, from a very early age, tracking can lock children in quite quickly.

I think what we are finding in these desegregated schools is the
overrepresentation of black and other minorities in these lower tracks.
I think that is going to be unacceptable to those communities.
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You are asking the black community to accept some kind of busing

formula, taking their children from their newhborhood, which has
a certain emotional impact. And you are convincing them that going
to these all-black schools is not going to be beneficial for their chil-
dren. "Come on over here to this white school that has, supposedly,this better arrangement for your children." And it turns out your
children come home hating themselves, hating school. They are not
participating.

I do not think we have many years to allow that kind of resegrega-
tion to go on in the schools beiore the black community said, "Hell,
no my child is not going to be bused if I have to put up with that."

iv-e find, by the way, one of the most disturbing aspects of desegre-
gated schools is a very sharp drop in the self-esteem of black young-
sters. That is, when black youn,rsters are segregated or isolated in
their own schools, by and large they live in a world that, from the
white community's point of view, is defined as inferior or lacking in
9Luality but the children do not knowthat. The children growing up
in an all-black school do not know that- He does not find this out until
he begins applying for college or someplace else. So the children feel
pretty good; they know each other; they know the ropes, and they
know what is happening.

Then you take the same children and make them into a minorityin an all-white school, and you find a sudden very strong drop in
self-esteem a drop in how these children feel alpout themselves.

Senator IVIONDALE. Has that been demonstrated in studies?
Dr. LOHMAN. Yes, Jane Mercer's.
Senator MONDALE. Was that in Riverside ?Dr. LOHMAN. I do not know whether she has published it, but I

think you should get in contact with her.
SENATOR MONDALE. I thought she said it went the other way. They

were not doing as well and thought they were doing better.
Dr. LOHMAN-. That is interesting. I will clarify her results in cor-

respondence to you.
The third section focuses on the peer group.

E x_TEisrr o TRACIINO IN- AMERICAN- SCHOOLS
Senator MONDALE. Before we get off tracking, is it your impres-

sion that trackino- is rather widespread in the American school system ?
Dr. LolimAN. The evidence that I presented,which was collected, Iguess, by the National Educational Association, indicated that in

1962 something like 90 _percent of our high schools used some form of
itracking. And n elementary schools it is slightly less, around 70 per-

cent. But it is overwhelming.
Senator MONDALE. IS it your impression that iS still the pattern in

most schools?
Dr. LOHMAN-. That is rio-ht.
Senator MONDALE. We riad a decision here in the District of Colum-

bia, Skelly-Wright, which prohibited tracking. I don't believe it has
worked.

But that is what I am told. They call it somethino- else.
Dr. LOHMAN-. School officials of course, have a nuiri'ber of ways, even

though you might pass laws that there can be no trackingif you get
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away from the formal label, there are a set of informal practices thatcan go on that achieve the same results.

By the way, the only protection I see acrainst it, the only way I thinkyou could check, regardle-ss of what a school's statement was, "We donot track," "We do track," would be to go into a sample of classroomsand collect data on the parental background of the child, his IQ, hisachievement level.
Senator MONDALE. Has that been done ?
Dr. LOTIMAN. I do not think it has. I do not think anyone has usedthat as a way ofI mean, that is the model I would use for deter-mining whether or not the school really had heterogeneous grouping.I would not rely on statements from anyone about it. Because, for ex-ample, a nmnber of schools will say to you, "We do not track. We givestudents free choice, particularly in high school. We let the staclentschoose the classes."
What they do is, they set up the classes in such a way that it isagreed that certain classes will be very, very hard and only the verybright children can get into them.
Then what you d.o is you allow these various cliques that exist in aschoolthey say, "So and so is a real pushover. Let's all get in thatclass." So you have the same kind of stratification beginning to takeplace.
What I am saying is that school officials cannot be laissez-faire aboutthis thing. You have to be active. You have to be constantly looking atwhatever is going on in your school, if in fact you are going toachieve some kind of heterogeneouS distribution of students in class-rooms.
Is there anything further you wanted to ask on the tracking ?Senator MONDALE. No. That is fine. Thank you.

DESEGRATED SCHOOLS 01-rkaNT RESEGREGATED RY TRAciKI:Ara
Well, if you take two schools with what you might call loserchartersand they are the iloor schoolsone is all white and one isall black and presumably the children from both are from lower in-come families. You desegregate them. You mix them up. That is thefirst thincr. And your impression is that does not do much good ?Dr. LOIMAN. That is right. Because of social class.
Senator MON-DALE. So you just mix lowers ?Dr. Lo]stmArt. That is right.
Senator MONDALE. But within those schools then you may have acompounding, because they have in effect charter classes there ; some ofthose classes have winning charters and some near losers and somecertain losers?
Dr. 1.01-13EAN. That is right.
Senator MONDALE. So you probably get a stratification within theschool which is just as damaging ?
Dr. LOI33KAN. Just further compounding, that is right.Senator MONDALE Many times I have seen classes where the firsttrack was all white - the middle track was sort of mixed - but thelower track was Eskimo. And it was a sad sight. You could tell it wasa waste of time.
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Dr. It is sad because that kind of message is communi-

cated to the children..
Senator MONDALE. The children understand it right away.
Dr. LOHMAN". That is right.
I must tell you an amusing story- of a principal in a. school who real-

ized tracking had these negative efeects. He said "I have the solution."Because he still basically believed in tracking, but he was going to
overcome the labelinc, problem. "I am croincr to call Track I the Har-
vard Track. Track If will be the Princeton Track. And Track III willbe the Dartmouth Track. That way, if they are in the Dartmouth
Track, they would not know that most of the students are not going to
college."

Senator MownAx,E. They would never guess the children know right
away ?

Dr. Loirm.A.2.7. They see right through it.That is another thing I point out in the paper. If you were to talk
to school officials or to teachers about trackinor, you would not hear
them say any of these things, any of these negative things. They would
tell you all kinds of positive intentions. They have the best of reasons
for wanting to do this. And they assume that children see it that way,too, but the children do not. They do not understand the benevolence
being passed on to them.

What they understand is a. clear social message : "Those guys arebetter than I am- I am not going anywhere." That is the overriding
messacre, not that you are trying to arrange classroom conditions that
meet their personal needs. The children do not see it that way.

SIrRAU.I.V.LCATION Or PEER GROUPS
The peer-group sectionI will just move over very quickly becauseI think I have already mentioned to you the notion of changing ex-pectations. But I think the thing I just want to emphasize there not

cronly the learnin is a. social a/ct, but the rapidity with which children
seemto decide wtlio is bright and who is dumb in the classroom, and

that this tends to creneralize to all subjects and all topics.I might also ada we do not know 'very much about this area about
how you keep that kind of situation from occurring. AM we 117nowand we do not know, for example, if children are literally inhibited
from speaking up in class because they recognize that their position in
the peer group is one of a low stature.

Senator MONDALE. Is this a peer group within a class ?
Dr. 14033CMAIV. Yes.
Senator MO1N-DALE. They tend to socialize ? Or how does a peer group

get established ? Is that sort of a sociological thing ?
Dr. TAOHMAN. Yes. The way you go about it, finding out about the

degree to which this occurs as you go into a classroom and you sayto the children "If you had. togo on a camping weekend, who would
be your three choices?"

And what you find is that one or two children in almost every class-room are called the sociometric stars. Everybody in the class wantsto be with them. Everybody wants them. And the largest number of
children are what is called 4isolates." No one ever chooses them. They
are often the largest category in the class.

70-479 0 - 72 - pt. 20 - 2
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So you have this kind of hierarchy that exists within every class-room, and it tends to go along class and race lines. That is, the higher

your social class and the more white you are, the more likely you areto be chosen.
Senator MONDALE. Does that mean, in effect, children track them-selves, you might say ?
Dr. LOHMAN. I think they do. I think they accept the judgments

and the views from the outside society, and they learn to incorporate
it at a very early age.

I do not know if you are familiar with the famous doll studies done
originally by Kenneth Clark and repeated over and over again, whereyou present a black child with a white and black doll at the age of 4
years old. What the study basically shows is that racial attitudes and
expectations by race are developed at age 4 and 5, and children have
clear preferences already and clear negative expectations for them-selves and their race. So these things happen very, very early.

FrEACITER-P-CTFIL EMPECTATIONS
It makes it very difficult when you are trying to deal with this issuewith teachers. The teacher tends to say : "What ? My second graders

all love one another. No one in. here feels that way. And children shouldnot talk about those kinds of difficulties. They should wait until theyare older."
If 3:ou wait until high school, when they really hate each other,there is not very muchthere is very little ^t school can do. The timeto do it is when they are 5 and 6.
On the teacher-pupil expectations section, we have a problem herein that we have identified a very powerful force expectations. And wedo not know a whole lot about it. We do not kilow how it works. Wedo not know how it gets transmitted.
We can demonstrate its effect, but we do not know how 5..t works.And that means we do not know very much about how you go aboutchanging it.
Basically, though, what it amounts to is that teachers or adults seemto be reacting to certain kinds of social cues given off by the child,and that the social cues form some kind of a moclel in their mind, hookinto some kind of learning model in their mind, as to who is a poten-tial learner and who is not.
What we think happens generally is that most teachers have anideal learner in mind. In other wor-ds, somewhere in their thinkingthere is "the ideal student." Which is an absurdity. But people hold it.It is a simple way of organizing life.
So when you go into a .2:lassroom and you look at the range of chil-dren in your class, you are attuned to those children who meet yoursocial ideal.
It just so happens that an ideal in most children is a child who iswhite, who is cooperative, who is pleasant, who is groomed well, whodresses well. Those kinds of social characteristics create this positivelearning situation. And children who are different on these character-isticsand I keep emphasizincr "social" because they do not necessar-ily relate in any way to a criild's ability characteristics. But theybecome a self-fulfilling prophesy.
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The other thing I think we really need to address ourselves to inthat teacher-pupil expectation, because it ties into so much of what

we talk about on school practicesSenator Mormaiim. All that can. be affected by teacher awarenessand teacher techniques, could it not ? It would be better to keep it a
more open, hopeful environment, would it not ?

Dr. I-so:LIMA/NT. Exactly.
Senator lUoicrEILL-E. Are there any schools or educational institutions

which have tried to deal with this problem in n effective way ?
Dr. LOHMAN'. Let me think about that, and I will write you if I can.

think of a good example.I think most of the effort has been in. the research world, and it has
simply been. to document it-

'TEACHER A_FFECTS LEAUNI1STO
The second part I wanted to submit to you on the teacher-pupilexpectationand if you have a chance to see Frederick Wiseman.'sfilms he has done on scnools
Seriatr MOWDALE. We saw one on the high school.
Dr. Loi---1.3xAmq. You saw the one on. high schools ?
Senator MOWDAI.M. Yes.
Dr. LOHMAN-. One of the things that must come through to anyonethat is observing the school situation is that the teacher is doing allthe work. The teacher is doing all the learning. The teacher is doing

all the teaching. The basic statisticsand it seems to be a surprisinglystable figure--is that teachers tend to talk 80 percent of the time inthe classroom on any given day, any given period, any given. grade
level. It chancres a little in the first grade and it changes a little bit in
the 12th grade, but that is a basic finding. You can take it and see it
repeated all over the country. Teachers talk 80 percent of the time.

, Now, that says something important about what the learning enter-
prise then is all about in school. What it means is that the children
that will be successful are children who can listen to the teacher, tune
in to what she is saying, and can follow the orders and commands that
she is giving. And it means that children who may learn in a, differentstylewho do not communicate well with her or need to be mo'reactivethose children are not going to be learning in that kind of alearning environment. And that basic finding occurs over and over
again in the schools.

would be hard pressed to come before this committee and find youa large set of teachers or a school anywhere where the teachers talk
under 50 percent of the time.By the way, you probably heard the old maxim among administra-
tors : The way you evaluate a teacher is how quiet the classroom is. Thequieter it is, the better the learnincr is. I mean it has no empiricalvalidity, but that is a shorthand administrator's way of evaluating
quickly what is going on in the schools.

CONCEPT OF CUTIMIciMUCTAT CMIANGINGI.

The fifth section looks at curriculum, and I think it is here that we
have a very interesting revolution that is just beginning to take hold
in our schools that has not had its impact yet.
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That is, our schools in the past have always focused on a contentnotion of curriculum. in other words, if you and I were to decide whatchildren should be learning from kindergarten through grade 12, wewould be talking about content. They ought to have a little chemistry,and the other content areas. Then when you name the areas, the nextthing we say is : "What facts do we want the students to know ? Well,we want them to lmow the State capitals and the Presidents, and 3plus 5."
1Vhat we are finding is that that notion of curriculum is no longeruseful. It isno longer useful. It has lost its utility. It does not serve ustoday as a way of organizing schools-
The schools have not figurea out what to do about it yet, but we arejust now recognizing the lack of utility.Instead, I think the researchers now are talking about the conceptof intellectual development, a developmental notion of intellectualstatus, so that if I brought a child before you and wanted to talk toyou about this child's learning, I would not say to you : "Well, Senator,here is a fellow who has had 3 years of foreign language and 4 years ofscience and 2 years of this."
Instead, the kind of thing I should say to you is : "Ile can do thislevel of abstract thinking. Ile is capable of doing inductive reasoning.Ile can handle this kind of logical system."In other words, talk about a developmental notion of intellect-

C-critmcmium AND Iiv-rEia.mcaruAL DmvELopmEiv-r
And when you take that kind of stance, then the notion of curricu-lum changes 'because then_ the questicn you ask that curriculum is :How does tire curriculum contribute to the development of a child'sintellectual capacity ? That changes the whole ball game when youstart thinking about it that way--You find in our schools when we use the content orientation andfixed-curriculum orientation, that a child who has a bad year or a badset of years in any given time is not going to make it because all thecurriculum that comes a-fter it is built on the previous curriculum. Andthere is no variation. There is no way, in other words he can feel hecan make up the term. You are 3 years behind. I-low do you make up3 years ?
This is the kind of thinking people have set up in schools.The developmental notion would allow us to look at the status ofdevelopment of where a child is at, and diagnose his learning en--; iron-ment according to the development that he was at on many differentareas.
I do not knowis this coming through to you, as to the differencebetween these two ideas ?
Senator MON-DALE. I got that 3 plus 5, yes. I have been slipping eversince.
Dr. Idoirm, That puts you at a level{Laucrhter-] Yinall37, let mejust get into the last section, and maybe there are some actditionalquestions.

ErnacAvriow 13-y- Tnsaaisrcr
This is on evaluation, because this really is serious a very, verydifficult problem.
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First of all, let us take IQ and standardized tests. I do not know
I have tried to understand why we do what we are doing in this coun.-
try on this business. I mean we test them all the time- And when you
compare our school systems to other schools, the estimates are some-
thing like three standardized tests for every child. That is 45 million
tests a year, and an incredible number.And the standardized tests have a very powerful effect on children,because what they are doing is telling you not what you know or
where you are at, but telling you where you stand, what you are worth.
That is what they are telling the children, and that is the meaning that
they are takincr from them.The IQ teseis an even more serious problem, and I would like to
argue that we have got to do somethincr about using them under the
most special circumstances, and the information must be kept in only
a very limited number of professional hands and never shown, becauseit is so rthsunderstood. People think that an IQ measures a per-
son's capacity.If I tell you that a child has a 110 IQ as opposed to a child that
has a 140 IQ, you are led to believe that the 140 IQ child is somehowgoincr to become the physician that he can learn more, can attain a
higher level of expertise than the child of 110 IQ. It is incorrect.

All that the measure tells you is the rate at which a child can learnsomething. The 140 IQ child will learn his addition facts a little
faster than the 110 child- But the 110 child will learn those addition
facts and so will the child of 90. They can learn calculus and physics.

PRom_,Ems om"' STANDARDIZED FILE szarro

In other words, IQ does not predict capacity. They do not know how
to Predict capacity until you get down to the severely retarded. So that
for the largest number, I mean the bulk of the American school popu-
lation, they all have the capacity to learn very complex subjects. The
rate -at which they learn, the conditions under which they learii, will
vary.But IQ testspeople do not understand that meaning of it. So if
they want to get a, fix on a child, thev want to know his IQ.

You have probably heard of the severe cultural bias of the IQ test.
It is a very very serious issue in our schools. And I really think we
have got to find some way to limit the abuses generated by these tests.But they are crutches. It may be that we will have to go to court to
convince people to stop usina them.

It is the same thing with 'files that are kept on children. By the time
a child is in 12th grade, we have this long file that has been kept of his
achievement. And it has become a sort of heavy history, this heavy
academic history. What we are saying, in. effect, is that this country
is not croing to have room for a Winston Churchill. Winston Churchill
wouldL-be in a remedial reading class. Ile never would have made it.And that is kind ofthe kind of thinf that is happening with the
heavy use of these standardized tests and their use to track and evalu-
ate children.

Senator MownAr,-m. We had a mini debate* here over the Michigan
* See Part 19A, hearing of Nov. 1, 1971.
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Testing ProgramI guess they do more of it than most Statesbe-tween the director of the testing program and the superintendent ofone of the schools, who came in and said he thought testing was bad,for several reasons but particularly since it distorts creativity andflexibility. Everybody was teaching for the tests and there were lotsof human things that should be going on in. the classroom that are nottested at all. And thus the value placed on humanity and teachers whoemphasized that was greatly diminished. And he thought this shouldnot be.

The other argument is how do we know how a school is doing? Howwell is it doing ? Surely we began by your observation here that thereis something awfully- wrong with a system that permits us to say thatthe poor, black, Italian, or whatever, is probably not going to do aswell as if you were rich, white, and Protestant.The schools many times continue to reflect these biases.140111WA.N. That is right.
Senator MONDALE. But how do they prove that ? We prove that bythe fact the children are not learning, are not able to read and writeand count. And surely if it were not for tests, how would we know thepredicament we find ourselves in ?

LolicaTANT. I think I would agree with you : That what we shouldaddress ourselves to is what are the proper uses for tests ? We wantthe tests. It is important to test.
Now, let's talk about the IQ tests.Senalor MONDALE. In other words, I think, if it is a bad school, theymicdit want to say the tests are bad because it would show what a lousyjolr they are doing-
Dr. 1.01aMANT. I think I spell out in. my paper some of -what I thinkare proper uses for testing.

Pitolar.msers OF Curizv-E ScomG-
Finally, the third problem is evaluation, the use of evaluation -no,there is another problem ; the problem of the normal cur-ve. Let IA,tret at that one a little bit.
A normal curve distribution is a very accurate, very useful kind ofhypothetical construct for any ability, any ability you can name thatwe can measure. It generally curves out into a normal curve distribu-tion. It is useful in that sense.Where it loses its utility is when people use it as a means of labelingthe performance of children. That is., we tend to think the childrenwho end up on the far right end, the high end of the curve, those arethe children who are doing very well and are verv bright. Childrenin the middle are quite average. Children at the bottom are quitedumb. And they apply that kind of system to our crrading practicesin schools. So that you have a certain number of A's,'='13's C's, and D's.Not everybody can 43-et an A. Therefore, only the 10 or 15 percent atthe top should get AT's and the next 20 percent will get B's, -the next20 percent, C's, and tlien the D's.The problem is that that fails to take into account that the childrenwho are scoring at the lower end of the curve mav in fact be doingquite well, may know a lot of information. That is to say, if I comparechildren who come out of some schools today who are supposedly D
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students, their level of knowledge may be higher than children 50 or
60 years ago who came out of schools. Nonetheless, the children who
came out of school 50 to 60 years ago were able to become doctors,
lawyers, and have other important roles in society.

What we seem to be saying is that children who end up in the lower
side of the curve are not going to have this opportunity, cannot have
these oportunities, and I think it is a misunderstanding of what the
normal curve is really saying, what it is communicating.

EVALITArrION USED AS DISCIPLINE DEVICE
Finally, evaluation as used by most teachers seems to be a device

for gaining control, to reo-ain control of students. In other words, with
conversations with teachers, the No. I fear almost every teacher has
in any classroom is, "I am going to lose control of the children.
They are going to run wild, burn the school," all kinds of fantasyprojections about these children getting out of control. So that so
much of the evaluation we use is used as a discipline device.

The unfortunate side about that is that the meaning of this evalua-
tion reflects on your academic performance. In other words, the
teacher is using this 0-rade of D not because he wants to say, "You are
dumb," but because ttiie child is not paying attention and is not doing
what the teacher wants the child to do. I-Ie is doing something else.
But impact of that D on your record is to label your academic per-
formance. So we are having a discipline device being used to indicate
performance.Senator MONDALE. Is this widely understood by the children, do
you think ? Because this can affect whether they get into a good college
or ,--)rofessional school, can it not ?

Dr. LOIIMAINT. I think to some degree they understand the meaning
of grades in terms of the future. That I think is understood.

But I think the children get fooled by it, too. That is the child who
does continually get D's becomes convinced it is not tliat he just has
some problem with the teacher or the classroom environment but that
he is stupid, and that is why he is getting a D. In other words, they
come to accept the evaluations we give them as adults.

Clearly, if we are going to change that kind of evluation process,
then the whole thing begins to hook up with one another. Then you
have to talk about a classroom different from a teacher talking 80 per-
cent of the time.Obviously, if I am going to hold 30 children here 6 hours a day and
I am going to be talking 80 percent of the time, I have to have a
mighty powerful device to keep their heads focused on me, particu-
larly when they don't know why it is in their self-interest to listen
to me in the first place. And evaluation surely seems to do that.

In other words, if you beo-in to change the teacher role in the
e'

class-
room, then you can begin o talk about different kinds of evaluation
methods because the control problems change. Ana then you can be-
(Yin to tak about a different kind of curriculum because if you are not
talking all the time, you have a different curriculum and each one of
these hooks in, I think, in different ways.
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Al-TERNA'I'IVE LEARNING PROGRAMS NEE..nzn

Finally, I guess my summary statement to you would be I think atall le-vels at the university level, the policy level, the school level, wemust find a way to break up the monopoly of public education. It isone of the most severe and difficult monopolies to tamper with, Or tofindin other words, we need to break it up in the sense we needalternative models of education. We need all kinds of alternatives.We need alternatives in terms of the learning_ program that is goingon, the rate at which the children go through them, the mixtures ofchildren the age brackets in which they are learning together.I think we need to go through a period of an enormous prolifera-tion of different kinds of schooling experiences. Anr1 If we can do that,with the proper kind of evaluation that we have talked about, youknow, tests to make sure you know what is going onin other words,don't go haphazardly and say, "Folks, do what you want, it does notmatter."
But if you keep track of the three things I mentionedwhat arethe achievement levels and the various success areas you are at-tempting to teach ; what are the aspirations of the children in yourprogram ; what is the self-concept, self-image of the children in yourschools--then I think you do not have to be so nervous, so worried.Some people are always worried that if we do something different,then th.e children are not going to learn. "Do not experiment with mychildren."
I think if you keep a fix on what you are trying to accomplish inthe schools then you can evaluate quite effectively almost any innova-tion I would propose to you.
The second thing I want to get throUgh on the business of schoolreform is that there is a tendency now for us to assume that the elitesin our university, the scholars in our university and the most thought-ful in Congress should be the ones who dictate the terms for changingschools. And I do not think that is going to work. I don't think thatmodel is going to work.
Parents have a very heavy interest in public schooling, and I thinkwe have got to find ways, within limits, to allow parents to make moreand more of the choices.
Obviously, one of the limits I think should be you could never allow,as an example, the school-voucher plan to be abused. I think it wouldbe a crime for the school-voucher plan to be used as a means of theFederal Government underwriting middle-class private schools. Imean_ that is precisely what large numbers of people in the countrywant. They do not want to have to send their children to schools with_children from different backgrounds.
If the voucher plan becomes used for isolating, for consolidatingfurther the kinds of social class configurations we are now seehig,then.the voucher plan in my mind would be even worse than anythingwe have going on today.
So you have to have those kinds of constraints. You havefl to saythat the distribution, you know, of pupils in. your school,.have to fitcertain guidelines. You cannot take tile- sons of doctors and put themtogether in a school and get a $1,000 bonus from the Government be-cause you are doing something interesting. I just think it is unfaircruelly unfair.
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OPPOSITION TO BUSING-

Senator MONDALE. We have as you know, a terribly explosive issue
around here involving the court-ordered desegregation program. In a
sense, I suppose they are tryin.or to get around some of what you are
talking about. Ilow do you see the current conflict over desegregation
and busing as bearing upon your theory of what we should be doing?
What is your position on it ?

Dr. 1.40IMA/ST. Just based on what I have read of the bill, the current
bill and the particular amendments that were passed in the House onbusinor, I think if that amendment were ever adopted by the Senateand Precognize the political pressures to do sothe Harris polls are
clear, most of the people in this country do not want busing. And most
of the, people in the country do not want to pay taxes, either. It doesnot mean, you know, we do not pay taxes, and it does not mean we
necessarily do not bus.

I think if the Congress of the United States were to say that deseg-
recration moneys were not to cro for busing, the impact on. the local
scRools I think would be considerable, because even those communitiesthat have achieved some kind of desegregation plancommunitieslike Riverside and Berkeleythey have done some closing down of
schools and busing of children. But you must 'recognize that there are
elements in all those communities that do not like it and are lookingfor any chance to stop it and to change it, to reverse that.

And the reason they have been able, that those communities have
avoided the conflict on that issue, has been their superintendents have
been able to say to those people "Look, your property tax dollars are
not going for busing. This is a kederal grant that is picking this up."
People are willing to back off a little bit from this emotional issue.

But what you are going to do then is you are going to force every
local community to face the court order that says you have to deseg-
recrate and then find the finances within your own budgets to pay forthis and I think it is going to create a lot of havoc and will set us
baci tremendously.

Cowsispmisrr romscat.EGATICIN Por.ac-y- ESSENTIAL
We need to be consistent. If we are sincere in our desire to desegre-

gate the schools then you are going to have to get children to differentschools. And the way you get children to schoolsa bus is one way.
If there is not a bus, then a plane. Or you could use trains, if they were
there. But the trains are not there. Buses are. So you bus them.

If you are not going to desegregate the schools and are giving up on.
that goal, then let us say that. Let us stop talking about desegregation,
and let us go for something else.This inconsistency of haying a, policy which says the law of theland is to desegregate but do not spend any money on busingthis isgoing to create the worst kind of conflict. The American public isgoing to look to Congress for the legitimacy of their actions.

If the Congress does not vote the money, the citizens are going to
take their cue from Congress.

Senator MONDALE. What are the central elements of the Dr. Lohman
plan for equality of education in America ?

ztwo4
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ETHNIC AND CLASS Mix OF PUPILS ESSENTIAL
Dr. LOHMAN. Element one would be a mixture of pupils from differ-

ent social classes and different ethnic backgrounds within any rea-
sonable geographical area. In other words, I am not talking about
busing Eskimos to New York City. So it would be a good mix.

Senator MONDALE. They are busing Eskimos to Chilocco, Okla. We
are planing them there. Did you know that ?

Dr. LOHMAN. No, I did not.
Senator MONDALE. We had about 3,000. W e bring them down for 9

months.
Dr. LOHMAN% I could not comment on whether that works or not.
Senator MONDALE. It is a disaster.
Dr. LOHMAN. I know we do this a lot with the Indians. We rip them

off the reservations and send them hundreds of miles away.
Senator MONDALE. That is right.
Dr. LOHMAN. So element one is a good mix of pupils.
Senator MONDALE. What kind of mix ?
Dr. LOHMAN-. I think it has got to be mixed along racial lines and

social class lines.
Senator MONDALE. With majority advantaged, or what ?
Dr. LOHMAN. There is a final paper I did not talk about, sort of anappendix to my paper, on our differing patterns of school integration.

Maybe it is a good time to call attention to that.
I think there are a number of viable models that we could adopt

for integrated schools, for operating schools. And there is noin
other words, a majority white model is not the only model. I thinkthat is just one model.

Comusruivianr CONTROL

That is, I think there are communities, particularly say, in the NewYork area, and also in the Oakland-Berkeley area, where the blackand Chicano communities are now beginning to get very organized.
They feel very strongly about their community.

And on the one hand, I do not think we necessarily have to haveand I do not think they are necessarily arguing they have to have
special all black or all Chicano schools, but they want ;he control ofthose schools.

So I think we should have room for those kinds of community con-
trols for schools that would be majority black and majority Chicano.

Senator MONDALE. What would you call that, freedom of choice?
Dr. LOHMAN. That term has been used in a very unfortunate way inthe past.
Senator MONDALE. But I mean, if you say, well, the black com-

munity should have the right to send their children to all black schools
or the Chicanos should have that rightand we recently had someonebefore the Indian Education Subcommittee on which I served whoargued that way for Indians.

Dr. LOHMAN. Yes.
Senator MoN-DALE. And then the white community said, "What wereally want is community control of an all-white school." How do you

distinguish between that ?
Dr. LOHMAN. I think that the community control notion cannot beconfused with an exclusive school or all-black school or all-Chicano.I think those are two different issues.
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Senator MONDALE. HOW do you explain that ?
Dr. LOHMAN. The community control issue gets at who has power

in the schools. The community control issue addresses itself to, for
example

I
the use of mini boa-zds that look at school policy. It addresses

itself to the allowing of parents to come in and give certain kinds of
community programs, to socialize children according to the values you
have heard from the community.

Senator MONDALE. All right. So you have a school in the suburban
community that is all white. The parents say : "We moved out here.
-V% control our schools. It is community controlled. Our value systems
are being implemented as we see them. Now you want to take our
children and send them somewhere else and bring in other children."

Don't those two theories have a relationship ?
Dr. LOHMAN. That is right. One of the relationships is that you do

not have one-way busing which, by the way, is one of the most common
patterns of desegregation.

What it means is you have two-way busing. You have some white
kids that come to the bla.3k school, in which maybe the emphasis is a
black urbanI mean, let us suppose it has an urban emphasis in which
black parents have a sizable stake and hold important power relation-
ships in the school. Nonetheless, I think the school must be made viable
and attractive to whites, to Chicanos, to the other ethnic groups.

The reality is you simply cannot have an exclusive school without
the other kind of labeling process going on. You know, it just does
not work. And they have to face u-r_ to that reality.

Sure, you can have your own idea, your own black school, but it is
going to end up being labeled inferior, no matter what, you know, if
you just look at the dominant strains in American society.

Senator MONDALE. What are tne other elements in th_e Dr. Lohman
plan ?

CHANGE IN CLASS C031POSITION NEEDED

Dr. LOHMAN. I think the other elements would be changes in com-
position of classes. That is, you would not have all the same age or
grade children in the same class. You would do more mixing of younger
children with older children, have a much more active classroom, and
get those desks out of there and get children moving around, being
much more of an active kind of curriculum where the teacher is not
spending 80 percent of his time talking.

CommuivIT-Y- INVOLVEMENT IN SCHOOL

It would involve alsoand I did not get a chance to talk about
thisit would involve bringing in more adults into the school. Our
tendency has been to see the school as an isolated institution. The
school closes its doors and wants to keep outside people away. And I
think now we should recognize the tremendous contribution that vari-
ous citizens and students can make within a school, so that the school
should be a much more openyou know, it should haveI guess it
should have more of the kind of feeling when you go into a depart-
ment store, just lots of people moving around, lots of things taking
place, and people would then kind of pick and choose the sets of ac
tivities they would go on that day. That would be more along the
model of the kind of school that I would like to see us have, increasing
the variety of school.
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CURRICULUM DEPENDS ON SUCCESSFUL COGNITIVE DEVELOPMENT
It gets back, you see, again, to that developmental I.Lotion. You canonly increase the variety of the schooling experiences if you have aclear notion of cognitive development. You see, suppose your childwanted to take in fifth grade black music, African music, and potterymaking, and social studies ; and my child wanted to do experimentswith electricity, and violin, and dance. The only way we could feelcomfortable as educators about allowing this kind of variety to takeplace is that if, at the end of the year, we could evaluate the intellec-tual development and growthseparate from contentof the childrengoing through these experiences. _And as long as we had a sense thatone of those courses was moving along the abstract thinking of yourdaughter or son, and one of those courses was moving along ceTtainkinds of mechanical skills and other courses were moving along writ-ing or these other basic skills, basic cognitive areas, then you .can feelconfident in diversifying the curriculum. We have to have that first.I think we are not there yet. We are getting closer to under§tanding edevelopmental sequence. of intellect.

FORCES FOR REFORM
Senator MONDALE. What are the sources of strength which might

cause some of the reforms you are talking about ?
Dr. LonmerANT. I think we have to look at in whose self-interest it isto change.
I would expect that one group would be the students themselves,and possibly teachers.
Senator MONDALE. Why would it not be in the interests of teachersto have better schools ?
Dr. LOHMAN. They want better schools, but we can ail argue aboutwhat better schools are. We are talking about changing behavior. We

are talking about changing the waY the schools can be organized.
Senator MONDALE. Do the teachers not sense many of the things youare talking about ? I mean, a teacher that has to teach the lower track,you said they hated to do that because they know it is tough. Mightthey not
Let Ine just say this : Seme people have said this, that the classroomteacher is more or less kept out of the policy, aspects of education.When we train our teachers, in most of our schools, we teach them allkinds of techniques, but we do not get them in the act of the policyof education wliat we are trying to do and how we are trying to doit, and the philosophy of education and the rest.Then we get them into the classroom and they are supposed to besort of intercommunications systems of some kind, a passive conduitfrom some high level to the stud.ents.
Now they must resent this and they must see failure as clearly asyou have described it.
Dr. "LOHMAN. Yes.
Senator MONDALE. They are closer to it.
Dr. LOHMAN. That is right.
Senator MONDALE. More than that, the humanity of the thing must
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be more obvious to them than it would be to a statistician because they
see the children's eyes turning blank.

Dr. LOHMAN. That is right.
Senator MONDALE. When I am with teachers, I sense a great deal of

concern about these same issues. And if they could be a force for
reform I could see real strength there.

Dr. Lomil&AN-. I think you are right. And I. think it would be a mis-
take for me to see teachers as a negative force. It is in. re that they
are victims. They tend to be victims as much as anyone else of a system
that does not allow them to do the kind of things they arethey are
not professionals. That is, they are not professional ; they are not
allowed to be professionals in the sense that a professional has control
over the area in which he is supposed to be an expert--that is,
teaching.

Senator MONDALE. This also helps contribute to a low status feeling
of teachers. Just as soon as there is a hot teacher, usually what hap-
pens is they pull them into administration, into tile central pentagon
of the school system. He is gone.

Dr. LOHMAN-. Very true.
Senator MONDALE. The best sign you are a good teacher is that you

can stop teaching, get out of there. _And somehow we have to tap the
teachers and, in my opinion, mass a vast organization for social re-
form. And a lot of people, like Featherstone and Silverman and so on,
are really saying that where students learn is where you have those
remarkable teachers that somehow can encourage not only learning
but self-respect and higher aspirations and the humanity of what
should be a school learning situation.

Dr. LOHMAN. I think most people feel the attempt here has been to
identify master teachers and then pay them more. Most people feel
that would be divisive and that would not work.

The way in which to do the kinds of thhigs you are talking about
would be to do what is called differentiating the staff. That is, certain
teachers would take on additional tasks. Instead of teaching five
classes a days they would take two or three classes and then have
responsibility for maybe training the younger teachers, maybe writ-
ing curriculum. Then the process of differentiation, they can be com-
pensated more. And then you hold high ability persons in the teaching
profession.

STAFF Dim ERENTIATION WOULD RETAIN BEST TEACH_ERS
You do not have thatI think that is what you are pointing out.

The man or woman going into it--a teacher is a teacher is a teacher,
kind of phenomenon. There is not this kind of differentiation you are
talking about where you can have the additional responsibility and be
compensated for them. You move them into the administrative realm
and you remove them from contact with children, which is where
many of them have their real skill ; not moving papers around in the
school system. Differentiating staffing, I think, would be very high on
my list.

Senator MONDALE. This happens to be a fairly busy procedural day
for us so I think we will conclude here. Thank you very, very much.

DT. idOTIMAN. Thank you.
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AMERICAN PUBLIC SCHOOLS

(By Dr. Mark R. Lohman)
SCHOOL OP EDUCATION, UNIVERSITY OF CALIFORNIA,

RIVERSIDE, CALIFORNIA, OCTOBER 1971
INTRODUCTION: The Many Practices of Inequality in American Public Schools

The purpose of this paper will be to discuss "within school" proce-

dures that increase or initiate inequality among large groups of

students. A secondery purpose of the paper will be to recommend steps

that schools could take to ameliorate practices which artificially

create or increase inequality among students.

By focusing almost exclusively on the impact of formal schooling

on a child's intellectual and personal development we are taking only

a limited perspective of all ihe powerful forces that contribute to

a child's overall development. -For example, during the early year's -.the

contribution of heredity, social and economic status, and pre-school

enrichment experiences are all powerful forces that make independent

contributions to a child's development. In later years, family life,

interaction with neighbors, and media (especially television) have

strong additional and ongoing effects until the child leaves home for

marriage, a job, the military, or college.

This paper does not attempt to parcel out and decide the precise

contribution of schooling to a child's development. Instead the argu-
.

ments stand on a few general assumptions about the significance of

schooling in American society during the 1970's. The percentage contri-

bution of folal schooling toward implanting the total number of facts,

opinions, values, and beliefs held by a graduating high school senior

has declined and will continue to decline as an independent source of-

knowledge. Some argue that less than half of the knowledge available to

an individual person's active 'memory can be attributed to formal schooling

alone.

ct-
29 .:
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On the other hand, schools have increased their influence in

determining the future occupational status of a student. One can asswle

that as the technological advancement of American society grows more

complex, future jobs will be increasingly dependent on years of schooling,

type of schooling, and the prestige of the University or school granting

the degree. The relationship of academic achievement to adult occupa-

tional status is a controversial finding. What is clearis that years of

education are a prerequisite to entry level into more and more occupations.

After the point of entry ltvel correlations tend to break down and there

is little relati4..aship betv.een academic achievement scores and future

adult success. These two assumptions about formal schooling form a

paradox. Schools account for less and less of the knowledge held by

students, yeti, that smaller percentage contribution is more and more

important in dete=nining the future mobility of a student.

In trying to predict the impact of schooling on academic achieve-

ment the effect seems to vary strongly with the socio-economic.status

of the child. In general, the wealthier child is less dependent on

good or bad schooling to guarantee proper intellectual development and

succestlful occupational positions. The poorer child is more dependent,

more affected by the quality of schooling he receives. It is apparent

to manY-edUcators that schooling may bethemost important and only .

hope a child has for true:succeis when the-.child Comes:from an environ-

ment of extreme poverty and is-surrounded by-edults'whose'education.

terminated before completing elementary school. Thus it is-understood

at the outset- that Schooling inn't everythinwin determining intellec-:'

tual and personal development and yet its significance cannot be-under-

30
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estimated. As suggested above the effects of schooling are most critical

for the economically poor stuaent and students from nonwhite ethnic

uackgrounds. With this mandate in mind the schools must do everything

within its means to insure the success of this large school population.

This paper focuses on sin common, significant, social events, that

take place everyday in American public schools. Each of these social

events has a routine and superficially hammless aspect to it. Yet each

Of these events can generate, increase, and maintain-severe inequality

among large groups of students.

The first social event discussed is the assignment of a pupil to

a school. The assignment of a pupil to a given school has generally

been related to a neighborhood location and distance from a school -

building, along with the economics of crowding. Only recently have

school districts wc,7ried about pupil assignment in terme of racial

balance and are just beginning to consider the implication of social

class balance.

The second social event is the assignment of a pupil to a particular

classroom. In elementary school this is usually a single class and-one

teacher; whereas in-middle and high school the assignment Ls to a set.of

classes and different teachers.

Again, here is a process that occurs every year and students-follow

the established pattern everydaY. In many school districts the assign-

ment procedure appears arbitrary and extremely complex. Nbre and more

the indifferent hands of computers are utilized. Yet, severe inequalities

can be started and maintained by these seemingly innocent and routine

practices. This paper examines how.this happens.
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The third social event is the assignment of other pupils to a

classroom and the interaction that takes place among peers within a

class. Tod often when educators think about learning they talk about

communication between teacher, a single pupil, aided by a textbook or

curriculum material. This simplistic paradigm overlooks a fundamental

fact repeated over and over again for every child; learning,is an

extremely social act, performed and evaluated in full view of twenty-

five to forty other age mates.

The next.potential sourze of inequality produced by a major social

event is the interaction that pupils have with counselors and teachers.

In this context the word "expectations" looms as one of the most potent

and misunderstood terms in educational practice today.

A. fifth social event that cannot be overlooked is the student inter-

action with a curriculum. It seems strange to assert that a curriculum

can lead to inequality, yet, it does every day.

Finally, the sixth social event may.have the most potentially

devastating impact of all - evaluation. What is said, what is written

and what is permanently recorded after a child has performed an academic

event looms as a critical variable in creating and maintaining inequality

among pupils.

What is meant by the clause "school practices which initiate, or

increase inequality among large-groups of students." The school practices

have already been outlined as six major social events. They do not

exhaust the list of possible practices-in school that bring about

inequality. They were chosen because of their near universality.i.n all

American public schools and-the potential.power any one of theavents

70-479 072 pt. 20 3 ribs-
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has on the future of thousands of students-:" The fact that most of these

events occur almost every school day means that their negative impact

is repeated throughout the yeat.

Inequality among students can be measured by three major outcomes

of schOoling. First Li the measure of achievement by.means of standardized

tests or grades; second is the level of aspiration in the occupational

and educational world desired and attained by students. Third, the

self-concept the student possesses concerning the worthiness of himself

as a person and his own confidence in a variety of academic skill areas

must be considered. When we refer to practices leading to inequality,

we. mean practices that develop differences in achievement, aspirations,

and self-concept among large groups of students. This repoz-t will often

refer to groups of itudents ancording to three different dimensions:

ethnic background, socio-economic background, and the learning style of

a student.

It is understood and accepted that among any group of students,

from the saMe family or from. completely different regions, individual

differennes exist in ability, interest, and other personal.characteristics

related to learning in school. However it is assumed that-these perfor-

mance characteristics are distributed similarly among all large groups

of children, especially amOng-different ethnic groups. In recent years.

'there have been challenges made .to this assumption concerning-equal

distribution of intellectual talent, but in the absence of clearer data

it would be both.wise and humane to aSsume an equal distributiOn.

At this point-I have simply Outlined six domMon'aocial events that

are within-school practices 'whiriti can-often contribute to creating'
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artificial inequality among groups of students. The same measures used

to detect inequality can also become the basis for defining equality

of educational opportunity. The goals of educational equality, with

reference to within-school practices, will be achieved when the overall

group differences on achievement scores, aspirations, motivations, and

self-esteem have the same distribution for all ethnic groups and social

classes. These measures, then represent the basis for asserting the degree

to which equality of educational opportunity exists in the public schools

of American society.



10186

CHAPTER I - PART

Pupil Assignment to Schools

The Notion of a School Charter

In what ways does it matter to what school a child is assigned.

This question has now become very troublesome throughout the society

as massive desegregation bussing plans are implemented in small and

large cities alike. Years ago there was very little public discussion

about school boundaries. Parents either rented or bought living quarters

in particular neighborhoods and from there a °natural" social geography

determined school boundaries based on neighborhood schooling. Poor

kids across the tracks went to their elementary school and rich kids

living in the hills attended theirs. Throughout the nation blacks

were isolated in their own ghettoes and schools, while whites attended

their own neighborhood schools. For years, what was enforced legally

in the South via a dual educational system was carried out in a

"de facto" sense in the North and West:

Yet, something about school assignment matters very much to the

American public. ftich of the upset over bussing has to do with the

racial attitudes of white parents toward blacks but there is more at

stake than racial 'attitudes alone. New families moving into communities,

particularly middle class families with the widest choice of housing, will

make inquiries about the schools in general and often select their home

because of a particular school in the neighborhood. Ilbst parents don't

investigate which reading series is being ased in elementary school or .

how many college degrees the teachers have. Instead, they ask very

general questions and seek out impressions of the schools from potential
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neighbors, friends, or realtors. Apparently different answers can

give them the information they need. What is ir about the organization

of public schools that becomes so important to parents.

}lost of the past research on school organization does not give us

many clues to explain differential parental behavior. Parents do not

seem to react systematically to differences in school organization plans.

Hach of this research on the effectiveness of school facilities has

focused on the absence or presence of certain items or qualities, such

as equipment, ehemistry labs, certified teachers, free te:mtbooks. Clearly

the absence of a chemistry laboratory suggests that students in that

high school will miss appropriate laboratory experience. It is not a

surprising finding that the absence of a course of science instruction

leads to lower pupil achievement in that science area. But this grocery

':lfat approach to school facilities doesn't help us to understand in a

- broad and universal way how school assignment can affect the futures for

large numbers of students.

Before proceeding it should be understood that issues of school

finance are intertwined with the problem of school facilities and school

assignment However, this paper will not discuss the inequities and prob-

lems of school finance, particularly as it applies to school districts

with meager financial resources. It is assumed that there is a general

need for the states and nation eo at leant equalize per pupil expenditures

in all public schools and perhaps.spend considerably more money in schools

where a large percentage of children come from educationally deprived

families.

For purposes of this discussion on school assignment, let us assume

that facilities within a given school district are roughly similar. That

36
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is the buildings are approximately the same age, pupils per classroom

are equivalent, after-school'activities are available, the teachers

are properly trained, certified and paid and the textbooks are in

sufficient supply along with an adequately stocked library. Under

the above conditions, does pupil assignment to a given school make

a difference for the future of these pupils.

John Nayer, a sociologist at Stanford University, has introduced

the term "charter" as an explanatory concept describing the power of an

institution to affect the future of a student. A charter is 'the agreed

on.social definition of an institution's products. For example, two

students may present the same list of courses studied in college, but

if one says he studied at Harvard and the other studied at a local'city

college then there is an assumption and expectation about different-

futures for these two men independent of their own endowed abilities.

The effect can also occur in elementary, junior, and senior high

schools. Within certain communities given schools have "reputations"

of superior students. Sometimes two or three students win National

Marit competitions or the debate club frequently wins state champtionships.

As a result of these awards received by a few students the entire school

population receives attributes of comparatively high prestige. What is

important about the charter is its ability to influence and motivate large

numbers of students attending the same school.

On a local level, adults will refer to the "reputation" of a school,

and students will talk about the "school spirit." A school's charter

is made up of these components but it is a much broader concept. That .

.is, the chaiter can influence not only attendance at social dances and

football games or PTA meetings for parents but it can influence values

Pep
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and plans for college, and future occupational aspirations.

Once a charter develops for a school the students come to understand

that the broader social definition of the school applies to him as an

individual. As m result we find in some schools 80 - 90 percent of the

graduating seniors attend major universities whereas in a nearby high

school (with similar facilities) 40 - 50 percent go on to college and

most of them to a two year local junior college. One's immediate

response is to say, but the students at those two schools must be very

different in native intelligence, motivation, and faaliy background.

To some degree the above is often the case but in many studies the

findings show that students with similar IQ's, social status, and achieve-

ment level have varied aspirations depending on the charter of their

high school.

A charter is said to have consequences for diffuse socialization.

Diffuse socialization refers to shifts in 1) values, 2) personal

motivation, and 3) individual self concepts.

Schools that have highly favorable charters are in a position to

broadly influence their students in-the above three areas. Although

academic achievement may not be directly affected by a school's charter, .

it is clear that there is a strong indirect or secondary.affect-. For

example, we do not eYpect.a school's-charter to directly determine the

percentage of students who will-be able to effectively, read and write.

That question will depend much more on-teacher-skill and. student abilities.

But if the school has a charter that is understood to be one in which

alumni become ve7...y successful, we would expect to find students working

hard at their school tasks in'order to live up to the futures expected
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of the school's graduates.

An individual school's charter within a large school district often

has a local meaning and a national meaning that may not coincide. For

example an entire school district such as Newton, Massachusetts or

Berkeley. California maY have a national reputation for excellence and

innovation. Yet, locally within those communit.Les there are probably

several elementary-and junior high schools whose charters are not strong

or positive. It is assumed that the local charter Is more important to

younger pupils, but the national reputation becomes more important cohen

students attempt to compete with other students in the open market for

jobs and college entrance. Schools in suburbs are thought to be generally

superior to schools in cities and rural areas; this reputation may be due

to a school's charter more than to its facilities.

What determines a school's charter. The answer to this question

is the key to understanding the need for bussing or other means of

massively shifting student composition in public schools. Primarily,

the school's charter is sociall, determined by the larger community.

the social and economic prestige of the parents who send children to

the school is usually the best general index of a school's charter.

It is often interesting to see how schools with strong charters will

often innovate and attempt to differentiate themselves from other

public schools. Then these particular characteristics are often

attributed, incorrectly, with a special magic that makes the school

more effective.

Thus a school with an outstanding charter may implement modular

scheduling, or electives, or a double free period: If no other surrounding

school has this particular innovation, much will be said about hay
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influential this change has been on student performance and student

morale.

Unfortunately for schools with negative or absent charters, that

is schools whose students are not expected to be outstanding or achieve

very much, the new innovations quite often have no impact. Unless the

innovation is big enough a,Nd bold enough to change the school's charter,

which is rare, the definition of the school's products has not changed

in the larger society. The students and teachers somehow persistently

understand this and after a few months of a new innovation, business

is as usual and no net effect improves the futures of the students.

The strength of a school's charter as a force for influencing the

social and intellectual development becomes very important when juxta-

posed to the student subculture that exists in every American public

school. One of the most consistent findings about the peer culture in

junior and senior high school is the low status value attributed to intel-

lectual performance among students. Nbre often, a school must.make its

impact on students in spite of an adolescent social prestige system that

tends to devalue education.

If school officials and board members take seriously their mandate

to-educate every child to a high standard cf performance, then no school

system can aford to adopt a passive or laissez-faire attitude toward

pupil assignment to schools. A policy of passiveness allows the inequality

of our neighborhoods to be translated into unequal charters for schools.

A negative school charter cdupled with an adolescent subculture that does

not highly value education begins to explain why so many schools have

little or no positive academic impact on its pupils.
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CHAPTER 1 - PART II

School Charter and Racial Imbalance

The most serious problems of school assignment concern racially

imbalanced schools. Particularly in the inner city of most major

American cities severe social pathologies are concentrated in the poverty

stricken, racially isolated schools.

Schools with large nonwhite populations tend to suffer from two

major problems- poverty and prejudice. There tends to be a high concen-

tration of children who come from low income families where educational

values and appropriate school behavior have not been strongly established.

Poverty carries with it a host of additional problems to which schools

are poorly equipped to respond: inadequate nutritional problems, por

health, lack of proper winter clothing, "disorganized family and emotional

life.

Prejudice and racial bigotry cannot be overlooked either. Nast

city school systems are operated by white teachers and administrators.

Although many of these educators are hard working, fair and effective,

there is an equal number who distrust and hate children that are nonwhite.

As a result the school system establishes a set of negative experiences

for children and is able to produce and perpetuate massive failures among

poor nonwhite students.

If poverty was not so strongly associated with nonwhite ethnic back-

ground and prejudice was not so active a force, then perhaps racial

imbalance would not be the problem it is today. Unfortunately we find,

over and over again that racially imbalanced schools do not lead to

equal educational performance imong white and nonwhite students.
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The concept of a school's charter can help us to understand the

desirability or lack of desirability of a racially imbalanced school.

Sdhools with high concentrations of nonwhite students and students who

are poor are generally not expected to achieve much it our society. The

school's charter is weak and in many cases negative. The result is that

the school has little or no influence on the adolescent culture and the

adult society expects very little of the future for its graduates. This

process by which schools with high concentrations of nonwhite students

receive low or negative academic charters from the larger white commu-

.nity is one manifestation of 'institutional racism. It should not sur-

pribie a society that creates this type of inferior labeling that the

costs of change will be very high.

Shifting a School's Charter to Improve Equality of Educational Opportunity

Before a school district embarks On a plan to conduct massive bussing

of its students, it should first establish academic achievement norms

for the city or region in which all schools are located. Then the

school district should determine which schools have mean scores or

substantial numbers of children performing below the established norms.

At the point at which comparatively low school achievement has been

detected then the district should determine if racial imbalance.exists

and is associated with low achievement.-

If racial imbalance does eXist, the bussing plan will be a very

important first step in trying to achieve -ac:-Iange in each school's

charter improlpe, the acadeMic achievement of the low performing stu-

dents.

One goial of any bussing plan should be to,equalize the charters of
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all the schools, at least to the extent that bussing can affect a charter.

Since the primary determinant of a school's charter is the social class

composition of the school, it wi/l be very important to determine a

status average for the school dib,rict and then bus children in such a

way as to achieve an overall rating of social status that is similar for

all schools within a school district.

The social status racing of a school is the average input brought

by all students in terms of their social and intellectual background.

It can be calculated by knowing three things about every student: the

occupation of his parents or guardian, the number of years of schooling

for each parent, and the child's measured IQ.

If each of these three factors were broken into differential scales

then the cumulative score wuld represent the social status input of each

child. The sum and average of all of these totals would yield a social

status ranking for any given school in a school district. Given this

information a school administration could set about to utilize bussing

in an effort to equalize the charters (3: every school in the district

by equalizing the social status rating of a school's pupils.

- Moving students according to a "blind" nume-r-ical plan alone could

lead to large monetary expenditures,and considerable political discont.=.nt

within a community. Thus a list of guidelines needs to be established

with any bussing plan that attempts to soften the anger felt by parents

who fear too much change or fear that an administration is coldly

experimenting with their children.

First brothers and sisters should attend the Same school and small

neighborhoods of children should be bussed intact to the same school.
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The informal connections outside of schoc_bl are an important part of

feeling good about school inside the building. Since friendship

patterns among children tend to follow close neighborhood contact

there is no reason why schoAs need to break up these friendship patterns

by school assignment practice. In addition there is some evidence that

minority parents may move into a new neighborhood based on school attend-

ance for their child. That is, after bussing has sent their child to

a school some miles away from home the parent will somettlnes move to a

new location such that the child does not require bussing attend the

newly assigned school. By knowing-which neighborhoods are available a -

parent could keep the same school experience for a child and contribute

to the desegregation of America's cities and suburbs. Unfortunately

bussing does not always lead to positi-;,e results for students in an

effort to achieve racial balance. These are some specific bussing

practices which are generally undesirable and ought to be avoided.

1. One-way bussing of minorities'to previous all white schools.

This type of bussing puts the burden of dislocation on the minority

community. It tends to stigmatize the minority groups,as they arrive

at schools together on buses whereas the white children can walk and ride

to school. One-way bussing calls attention to the fact that substantial

numbers of nonwhite children are being suddenly thrust upon the school

population.

One-way bussing tends to break up the minority community and divide

its integrity and strength. In many ways the minority student and parent

needs the supportive strength of an active community more than middle

class and high status_whites. In addition one-way bussing tends to
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discourage minority student participation in after school activities-

/After school ativities are crucial determinants Of status among adoles-

cents in junior and senior high schools. One-way bussing can often

discourage or.prevent minority student participation in the adolescent

status structure.

2. Bussing of lower class blacks to schools predominated by lower

or working class whites. There is considerable evidence that racial

attitudes are most prejudicial and rigid among working class whites.

Blacks bussed.to schools with working class whites will face much metre

racial 'abuse, particularly in majority white schools. In addition,

the charter of a working class school is.not strong and introducing-a

substantial portion of blacks might only weaken the school's charter.

Unfortunately the above option Is usually the most available and

cheapest bussing solution for city school districts. Ochools that

engage in.this type of bussing will be disappointed with the achievement

payoff in relation to dollars spent.

The discussiOn on equalizing school charters by determining the

status contribution of each child and then .the status average of each

school, leads to some interesting Ticy implications.- It suggests that

under certain ideal.conditions a school with a majority of nonwhite

pupils could exist,within a school system that tended.to be majority

white. It would depend-heavily on the status average of the nonwhite

students.

Secondly it suggests that school districts that bus only to achieva

a fixed formula of racial balance may create many schools whose status'

average is.similar to or below the segregated-schools. In these cases
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the charter of the school will not change, the achievement patterns will

not change, and much money will have been wasted on unnecessary trans-

portation.

Impact of Desegregation on Students

Does desegregation improve the academic achievement of minority

yok,ngsters. There Is no single or conclusive trend that can be given

to sIpport or reject the above question. But there are several quali-

fying r_tatements to be made. To try and answer the above questions

intelligently we must start with some base line data.

If you compare large grcinps of minority children (black, Mexican-

American, Pnerto Rican, and American Indian) with white children, you

will find that Lhe mean scores on achievement differ by approximately

one half year upon entry into first grade and then these differences

accumulate over time such that by twelfth grade the mean difference in

achievement is three and one quarter years. The effect is even greater

if dropouts are included in ths sample.

One finding appears and is often overlooked in all ol the desegre-

gation studies. No major study of desegregation can point to a major

sample of nonwhite students that have achieved nn equal distribution pf

performance scores with their white counterparts. 'The feeling among

researchers is not one of pessimism however. The dominant feeling is

that in large part we don't know how to achieve equal performance score

distribution yet. Schools under all conditions are not very effective

with minority youngsters. There is much we are beginning to learn about

pre-school enrichment and how to maximize development throughouL a child's

developing years. But the research has just started and will take many
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years to yield strong results and more years to become common practice

in the schools.

Thus the argument today is whether desegregation shows any improve-

ment at all compared to segregated schooling. In some ways the argument

is academic. It is a fight over a few decimals that still have little

impact for minority children. However the fight is not unimportant.

Equality of educational opportunity does not exist under any racial

balance formula In any major school system in the United States.

Although desegregation studies, to date, give ambiguous results for

improvement, the future of thls country rests w4I -6.. quality integrated

acilool system.

Lf we follow the previous arguments about a school's charter and

eac: tus problem among blaOk and whites then two things follw. In

0,eral, a charter can best be equalized by integrated schools with

particular attention to social status balance, and the status pr.iem

among bl_ackz and whites has the potential of best being solved when

both parties attend school together. However, a red warning f".1:2g is

needed. Mbst desegregated schools are doing nothing to improve the

status situation and those that use-tracking probably do more harm than

segregated schools.

Today, there is some exciting research going on that is trying to

directly change the status relationship ampo-ng blacks and whites in

integrated school settings. This type of intet'vention research will be'

described later. The meaning of such research is clear: The mechanical

mixing of childrn from different racial and sociair class backgrounds

does not guarantee ran improvement at all for minority youngsters.

Desegrgated _say be a Llecessary condition for equality of

educational oppor;:.1.7.-%tr.y is Ear from a sufficient condition.
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CHAPTER LI

Pupil Assignment t,:- Class

The use of various tracking systems in junior and senior high schools

probably represents the American pUblic schools' greatest conbution to

creating artificial inequalities among students.

Two types of tracking systems are widely used, sometimes separately

or in combination. 'One is a quasi-voluntary system of allowing students,

with guidance, to choose one or three curriculums: vocational, general, or

college preparatory. The second type, used more frequently in city school

systems, is a series of stratified lanes A, B, C. D and so forth. The

nuMber of lanes vary although 3 - 5 is most common. The titles of the lanes

often vary. Some,schools'use various academic-titles: gifted, accelerated,

above average, slow; others use letters or .nuMbers. Often school systems

keep their tracking system unde-c cover. They don't formally recognize that

tracking is taking place.

How are students assigned to various tracks? Generally counselors make

this decision upon student's entry into junior senior high school. There

appear to be four salient fe,2tors in the couns,lor's decision: IQ measures,

achievement test sCores, previous teacher recommendation, and sOcial status

or the parent. A critical aspect or how the school uses this information is

to recognize that a high score on any one of the factors is often not

sufficient for a pupil be placed in the high tracks. Students with high

IQ's but L,w performance in sch.ol are often kept out of t.:-a high tracks,

or high performing students that do not have teacher recommendations can be

left out. The point is that the counselors.have considerable personal

70-479 0 - 72 - pt, 20 - 4
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latitude in deciding and defending who ends up in the high tracks. This

high degree of personal latitude often works strongly against students from

lower economic clatxses or from non-white backgrounds. A student from a lower

class background, unless he happens to be an exceptional child, is usually

weak In one or two of the factors mentioned for placement in the high

tracks. Thus it is not surprising to find that sdhooIs which have desegre-

gated on a district,wide basis become rapidly re-segregated within the

school building by virtue of traoking. The resegregation tends to follow

social class and ethnic guidellries.-

Each of the four factors used for placing students in tracks can be

challenged as a basis for accurately assessing a student's academic potential.

The use or IQ sCores tends to discriminate unfairly against black children

and other nón-white populations who have 'difficulty using a standardized

EngliSh language. Particularly children from Spanish speaking families are

likely- to be hurt bs- the use of IQ ,tests as a decision making instrument.

The decision about a child's future, although involving perhaps evidence

from kour or five different factors, tends to be'made on a single dimension

of performance, at best a double dimensioni language and mathematics skill.

Although a number of scholars and educators have made persuasive arguments-

calling for the introduction of broader assessment practices to include

measures of other ablaities (i.e., nonverbal, oral, aesthetic, logic,

mechanical) these requ5sts have not been adopt.,d by the schools. The sdhools

however feel that they are .prisoners to demands 'from the universities and

Federal and State GovernMents that recognize math and verbal scores as the

only.legitimate measures of schobl performance. Achievement test scores

suffer :from tie fact that they are a very limited assessment of the total
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knowledge possessed by a student. The teats tend to per_nlize a student for

his history rather than serve aa encouragement for his advancement.

Previous teadher recommendations, particularly from elementary schools,

tend to discuss the student's docility and cooperation rather than accurately

assess his intellectual skill. Sincethe relationships between minority

youniSters and white teachers are only occasionally strong and positive,

non-White students are not likely to'be among the teachers' favorite pupils.

Lower class children are more likely to engage in Physical acts of aggression

and once again their Social behavior and willingness to conform to middle

class norms tend to be less freqdent. Educators might agree that a more

appropriate behavior needs to be learned for sdhool 'but these social and

embtional factors should have a negligible weight.when teachers assess a

child's achievement level 'capacity. However, in the case of tracking and
-

teacher recommendations based on good behavior, attitude, conformity, and

discipline are crucial.

It may seem isurprising that pare!-t social status wodld enter-into a

decision about academic traCking. Yet it does. First, there are sdbtle

practices of teachers and counselors to push upper middle class children

harder. This is accomplished by.using the euphemism "under-achiever" or. .

"late bloomer". These are dhildren for-whom seme evidence-is available

(an above average IQ, or parent:occupation as a professional) that justifies

placing these dhildren in-a higher leVel track than current .achievement

scores would suggest as appropriate. .

What are the student's perceptions of tracking? Do the students see

tracking as a benign judgment of educators who want to maximize their .

learning by proper match of student group and curriculum?

. 11!".
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Probably, many students don't think much about tracking one way or

another and are not-s.ware of the future consequences, depending on their

track location. However the largest nuMber of students know, perhaps too

well, what their position in a track means. To a student tracking is the.

sehool's formal way of saying how bright he le generally. The headings

tke three major categories; bright, average, stupid. Students will talk

openly about rosing placed in "dummy" English. Given this type or informal

labeling and the negative attitudes associated w-ith the label, it is not

unusual to find that the inlivLdual attention offered by the special

remedial classes will mck-1 little impact on achievement.

Students are very sensittve to the labels applied.to them and they take

such labels very seriously. It is interesting that public schools generally

bend over backwards to prevent students-from being unduly influenced by

controversial speakers. Yet, nothing could, be more controversial or owerful

than the school's ability to persuade a student how intelligent he is, what

his capabilities are, and what future he may consider.-- Grouping has the

dangerous potential- of forming an iron cast around a child's potential to

grow.

It is important to review briefly the modern historical origins of

grouping to see why and under what conditions gronping was undertaken.

During the early part of the twentieth century when IQ tests were introduced

and flourished there was widespread use of grouping on the assumption that

intellect could now be treasured ana Children placed scienti.ricaIly in

appropriate classrooms.

With time this view was challenged and school reformers pointed to the
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essential undemocratic practice underlying ability grouping. As a result

by 1950 less than 33 percent of a large sample of school districts used any

form of grouping.

The event of Sputnik shook American pliblic schools. Critics claimed

the curriculum had become fr!:vOlous and not sufficiently Challenging to

produce the mathematicians, scientiats, and engineers required Iri a competi-

tive, technological world, in an effort to produce a technical elite, the

schools responded quickly and overwhelmingly by adopting grouping and

tracking practices. In1962, 77 percent of the elementary districts were

using some form of tracking and 90 percent of the secondary schools had

adopted it. Today societal conditions have changed but the schools have

been slaw to respond. We no longer talk about a technological gap with the

Soviet Union and givea the severe cutbacks in the econoMy in recent years

a sudden-over supply. of Ph.D.'s has appeared in-the sciences, humanities,

and'social sciences. The-mOst pressing problems facing American society

are not so much insufficient technology bat the appropriate use of technology

and the ability or our society to continually adapt to rapid technological

change. Thus the original motivation for grouping no longer exists.

Among educators a different set of facts were collected during the sixties

concerning the effects of trw7kIng. Innumerable studies were done under a

variety of conditions with little theoretical guidance hat can easily tie

the studies together. One type of finding appears to bet repeated in most

.of the studies. Bright students as measured by-IQ do not learn.anyMore

efficiently nor do they.achleve higher when placed in heterogeneous classes-

as opposed to homogeneous classes. That is, if you hold the curriculum

exposure constant, brigt..t students do not gain in achievement by being pladad
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in special tracks. Yet, In spite of this finding and the earlier argument

that the original societal justification for tracking no longer exists,

there is little evidence that most pdblic schools are dismantling their

elaborate tracking systems. Perhaps other reasons, non-educational ones,

can better explain the persistence of this outmoded practice.

Mhen ycu look atiracking from a national perspective and see the degree

to Which lower class and lower middle class students fill the bottom rungs

or an;y tracking system, the educational justification appears to be a

(rationalization) 'for a political power play. If the amount of education

is the crucial determinant In a young person's future status, then it is

very important for middle class and upper middle class parents to maintain

this'advantage for their children and the collective result or these indtvid-

ual acts is a class maintenance of position and power. Like the economic

market place Where every citizen is supposed to have a fair opportunity to

succeed, schools try to give the impressionof impartiality toward children

or different social classes. gVery ch:5,1d had a chance to sUcceed in school

the teachers will say and all have an equal.chance of being inthe top groups.

However the children Who work.hard and produCe deserve to be rewarded for

their efforts and thus tracking and grouping by ability are introduced. Bat

when you. begin to understand the hundreds of subtle weys in Which sdhooling

is rigged so that the middle c17...z,ie child is continuously the winner in these

competitive educational games, then the caste functions and power maintenance

features of educational grouping and tracking take on serious societal impli-
.

cationsn

Who is hurt the most by grouping? Increasingly there is evidence that

students in the lower tracks are severely hurt', not only in terms of achievement
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and future aspiration, but in attitudes, self-esteem, and motivation. Most

of the studies supporting these conclusions' were completed before massive

desegregation had been established in our public schools. With the massive

desegregation taking place,-evidence will accumUlate very fast as to who tends

to hold the low ranks.in any tracking system. Non-whites and poor students

will tend to be in low tracks regardless of when tra.lking is Instituted.

If the school starts grouping In kindergarten, then the advantages of middle

class enrichment in family life will be crucial In group placer!snt. If the

school waits until late elementary or.high school then the differential

effects of neighborhood schooling-tend to take their toll. Children who live

in and attend low socio-economic schools will have poor achievement records

when compared to middle class peers. Once again non-white and poor children

will be the greatest losers in any type Of tracking system.

The promoters of variousschemes for-tracking did not consciously intend

for its use to generate rigid inequality. Proponents of tracking saw this

method as the best approximation schools could make toward individualization

of the curriculum.. Teach the child at hiS own level seemed a more rational

and sensible way of organizing,students. Allow students to compete against

pears of their own ability level. Let different students progress at

different rates through the curriculum.

In addition to the benefits that-students were to receive from tracking,

the' teachers found many aspects to their liking. "Tracking makes inr.truction

easier," "facilitates .curriculum planning and results ,.n better teaching,"

are the most common type's of favorable responses from teachers. Teachers not

only tend to like tracking and grouping but they also strongly prefer.teaching

-the average or above,ave;:rage classes. Few teachers prefer to work with slow
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students and most loathe the time spent with low achieving students. This

attitude among teachers toward students or poverty or students who are

slow in grasping new information is unfortunate. It is_ precisely these

students -- black and Puerto Rican students in our'cities' ghettos, the

Mexican-American child ef the southwest, the poor-White child of Appalachia --

who need the el-Arichment and formal instruction of schooling the most. On

the other hand, more and more evidence is accumdlating that large groups of

children from middle and upper-middle class families do not need nor ,prosper

from formal education as currently organized. The current experithents and

reforms.taking place in England based on tho concepts of.informal schooling,

learning centers, and croative play codld be extended +. American schooling.

The overall situation in schools today leads to a curious paradox. The

students whom teachers enjoy teaching the most need these teachers the least
.

and over the years many develop considerable alieration from a teacher

dominated process of formal schooling. The students whom teachers enjoy

teaching least and are often rejected as unworthy of education, need close

contact with teachers and increased amounts of formal education.

The labeling process that affects students negatively in tracking and

groupin:1 can also occur in the type of curriedlum Chosen or the designation

of specialized schools such as technical schools. Different curriculum labels

such as general, business, technical all have implicit inferiority_labels

attachod to them. Rather than opening doors and creating avenues for students

who are not interested in an intellectual. career, tilese curricUlum turn out

to be social stratification.mechanisms for society at large.. Among teachers

and educators there Ls but one curriculum (the college prep curriculum)that

is.viewed as being legitimate_and society responds by increasing the opportunity
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and mobility of students in this curriculum plan as compared to any other.

Oar pdblic schools must address themselves to two very importan-t questions

concerning the formal and informal stratification of student. Do public

schools at the primary and secondary level have the right to stratify

students by some measure of ability and thus determine their life chances

for success? Secondly, if the answer is "yes" then what is the pdblic

schools' obligation with respect to the over-representation of children from

low Income families and non-white ethnic backgrounds in the lower stratifi-

cation rungs of our pallic school system?

response to the first question as an educator is to say ''no". The

problem of stratification is a muchibrcNLder societal and political problem.

It is an area that public schools should be mach more sensitive to than th:ly

are. The school has two brJad obligations to society. One would be to

maximize the intellectual and skill_ develbpment of every child. Ihe second

would be to contikously respond to the basic democrat!_c value of providing

equal educational opportunity f.71r all students. . If the schools carry oat

their functions, then other societal institutions.oan struggle with a just

distribution of income and status according to skill performance. If the

above two premises are accepted then it follows that odblic schools, by

tracking or using other means to label students according to a limited

measure of ability, are not protecting either the democratic nor the intellec-

tual rights.of students.

A. final warning on the.assignment of puPils to ,7L clasoroom. Some schools

have moved to the Llmovative practice of allowing students to choose their

own classes and teachers at the secondary -level. There Ls nulah to ba praised

in this mechanism of hiving st,idents some Choice over their proposed teachers
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and courses. However self-selection methods.can also result in serious

inequalities amang stud.=:nts. Students do not always knew their own best

interests and may be persuaded by faulty rumor or lv:Ic to enter classes -

that will produce negative consequences for them.

Since students often run in cliques it maybe. that cliques notorious

for behavior problems and negative attitUdes -Z'oward learning will al/

attempt to sign.up in similar.claesets. Damarse is then done.to both the

cliques that remain mired in their own group destructiveness and_to other

innocent pupils who register in the same classes.

The maln point for.school officials is that equality.of educational.

opportunity and maximizing.a child'.:s.skill and intellectual growth are not

events that will naturally occur by.free market choices. These two mandates

require considerable affirmative action by school officials in order to

overcome.the.initial limitations of heredity.and social-envircnmental

conditions. To do less will on34y result in A rigidly c.)nstructed caste

society in which accidents of-birth will determine.a Child's future in oUr

society.
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CITAPTER =

The effect of peer groups an pupil performance.

This chapter looks at the-behavior of students and asks the broad

qcestian, in what ways do students generate and maintain inequality among

themselves?

Chapter one describes an institutional effect that has been labeled

as the school's charter. A school's charter establishes a. particular

climate among the participants in the school and this in turn affects

their aspirations and academic values. The argument made in chapter one

inggests that a school's charter teilds to reflect the social status

postions of the students' parsnts, the higher the social class the more

favorable the charter. This argument ncmrneeds to ba expanded and compli-

cated because there is an independent effect created by the peer groups

themselves.

The effect of high school peer groups on college aspirations is not

inconsistent with the social class influence of their parents or school

Charter. Two investigators, Campbell and Alexander, discovered a very

Interesting effect that to some degree was independent of the social status

or the school. They-found that even in schools predominated by students

frcollowsocio-economic backgrounds, some students, not the majority, made

plans -to attend college. They-also found that an.eaccellent prediction or
whether or nat "a. given student planned to attend college could be made is
you knew the plans or that student's best /friends. If a. clear majority of

a student's best friends planned to attend.college, then there was a high:
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Chapter III

prObability that a given student would plan to attend college too.

The relationship between a stOdent and bis peers .sounds simple and

follows a common sense logic. In junior and senior high schoola, stuaents

belon.g to small collective groups called cliques. The particular clique

a student is in develops a Shared set or va/ues and attitudes about sdhool

and future plans. In a school with the Majority" of students from high

status- backgrounds, there is a high probability that students from law

status backgrounds will have high status friends. In- schools that are

-prowlmniniumtly filled with students tram a low status background, the

probability for having anY high status friends diminishes sharp/y.

The importance of friendship- cliques relates to the influence of

afferent parental backgrounds an students. Stadents tend to bring to

sdhool the values and attitudes of their parents az reflected by their

parents' status. Mhat emerges are two distinct forces' influencing a

- student's values and aspirations: the sChool's charter and the clique or

peer pressure'..

The Campbell and -Alexander stu.dy is a good example of the resdlt

that liberals throught would apply- to the desegreEa.tion af sdhools. In

the early sixties it" was widely- believed-the:4i deSegregated s-ohoOls wonli

automatically Show marked increases in aspirations and achievement "for

baack pupils. The results of -the integration studieS conducted 122 the 'late
sixties have not supported this assumption.

Chapter two has suggested one powerfdl praCtice that negates the hoped

for beneficial results of desegregation, the -use of tracking. .To the degree

that Blacks, Chicanos, and other non-White groups are placed disproportionately
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in the lower tracks .mitain desegregated schools (iu effect, resegregated),

then no improvement in the overall .performance of these ethnic groups can

be expected.

Chapter three now suggests an additional factor. ir non-whites

from low income backgrounds aso desegregated into a middle class, school

and the cliques form such that racial separation and resegregation occurs

along both racial and class dimensions, then once again tne effects of--

desegregation will be minimal. The results are milnintik1 because blacks and

-mhites are isolatml social/y Erma one another and the process af inter>N-

personal influence is n. taking places to aAy large extent in therdesekre-

gated schools.

Considerable documentation has been_ done am the formation or a power-

ram adolescent sub-cultare that operates .independent of the formal organi-7-

nation of the school. That is, students evaluate eadh other by.their-own

- norms and codes and reward each other for special types of behavior._
-

Peer groups, cliques, and status orderings a..1l exist among elementary

students but.the effects donat. appear to-be as powerful or irreversible.
l-

as they are during.the,later school years. For this reason the chapter

mill focus on,the teen age years or adolescent- Influence.

Coleman and Gordon in separate studies done in. the 1950!s Showed the

close connection between the informal arrangements of the school..(extra-

curricular adtivities) and the maintenande ofa social status system_among

peer groups.. _Bothauthorssuggested, but never demonstrated.empirically

that the_socia/ status system among adolescents..spillsower ihto-the class_

room. Although all eaztra-curricalar activities are monitorml orguidedby-
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teachers, the setting is much more relaxed and persanal than' in the class-

roc= so informal friendship ties -may be eStablished during this time that

cannot ordinarily be formed within the formal -restrictions or the classroom.

'Who Zeta into .euctra-curcricular.arictivitieS? Is it'simply a from choice

situation- Who'rà anyone can. join?' In tniS area. both cliques and cultural

differences among students may be cruelal. The' argument here' is' specnia-

tive 1;23.t is wOrth- consideiring. SPecific cliqnes usually doMinate different
. _ .._

chool activities- and-make Clear signals'that outsidisrs are not -smrited.-

--The-athletic teams"; schoia newspaper,yeàrbook. choruS; science clubs,

--artudent-goverament; cheerlsadei-s, band; drill team and drama club 'would

be the kind or organizations that are often small and aufficientiy- cohesive

to establish this type- or Closed societY.

But Cliques are not-the only problem. Minority- groups- that. are

desegregated schools-May have a. set or Cultural preferences-In. .
plays, writing, styles or leadership aim& group interaction that are'

foreign and nncomrortable tO a majority white culture. Thus Prium the

.... ....point or view or the 'minority r-b4lri;-thiii

may reflect a 1=4 tradition- of white dondna-ted.antivities which -he'llnds

repugnant to ba involVed with. In the absence Of- affirmatiie -action, "the

minority Stadents' don't 'participate, -are described as- -apathetic' by teadhars;

and do neit form the infOrmai perSonal relatiorata'ps With white studente:-
Peer group- iafluence on `Individnal"--studont Tperrormance

room may-be 4- emr:Werful force aiiid Yet- ItS contribtrtion-tO--ineqnality is 1..eisst'

understod.. s-chOcia Mast learning -and ~the; deinonst'ration- of -'-wha-t' -one

has learned takes place in-the'classrocal. Most mode1s discuss-
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the process in. terms of a paradigm that includes a teacher, a pupil, and a

stimulus item Cotten. a textbook). These discussions then focus on the

motivation or the pupil, his prior experiences with the stimulus, the

style of the teacher in presentation, and the organization of the stimulus

events to be presented. The above model has.made its contribution and

clearly has a place in any discussion about learning. But there is a piece

missing in this learning model.. What is so orten overlooked turns__ oat

to be fundamental to..the learning situation in school- Almost every

learning .performance is viewed by at least thirty other students. Learning

In school is not a private act between- teacher, pupil and textbook... Almost

the entire learning process in schools is mediated by a group or same age

peers. Not infrequent2y, each time a child performs he IS evaluated.

formally by a very powerful person, a teacher and r_informally by a. powerful
group, his peers, The evaluation can take ma:sy forias -which..will be din-,

cussed in some detail in the sixth chapter. .For purposes or this discussion .

it is essential to point out that the. evaluations _are generally public .

knowledge, public .to the other thirty_ age._ mates in .the .classrOom.

One- consequence or this .e.Valuation..process co=stant2y taking place

is that children form .very-quick.ly, .with.approval.from. the -teacher, a.

learning hierarchy _of assumed ,abilities. A. person can w4k into almost

any classroom _in .the_trnited States at any grade level above third grade.

-and ask the ,chilaren to rank order the_ other _students in the .classroom

according ,to :who they :1--ll1vac is the smartest and who is the dumbest. If

one does this, several.resuits occur.. The ebile'ren are .in high agreement,.

not in precise ranking, but in general ranking, and the rank orders do not
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chanee very mach from the beginning of the school year toward the end.

A critic might argue at this point, what is shocking about that?

Surely you understand that children. differ in their abilities and are

these individual differences to be hidden in a classroom or thirty

students? That individual differences in ability among students exist
is not & controversial ri 72r4 ing The controversy occurs when we observe

the rigidity pi' .the_process, the almost _irreversibilityof position once

the school year has started. Questions are. raised -when r4Illei-en

minority groups overwhelTni *ley are ranked near the bottom or their class.

FivIally, controversy occurs nhen we find that the general rating of a

intelligence diffuses into every subject area the child pursues.

The concept of genera/ intelligence has been widely attacked and
current research focuses on five to one hundred and twenty separate factors

comprising intelligence. Many of these factors are not highly intercorre-

lated. For example creativity 1.7s generally viewed as having a low corre-

lation with the ability to memorize information. Thus if -the currimaum
and tasks of a school were varied, we would firid that for different Sub-

ject material, different 4."%5ldt-en emerged as Superior in performance. In

addition, ir different tasks allowed different children to perforM in a

superior fashion, then rhi_lev.en Would be confused by the question as to how

to rank order the smartness of peers in their class. Instead, it is-clear

that a very different message .is being received by the students. 'One

message is that smart kids do well at everything and the secccid message

is that the curriculum of sehool: requireS the same few abilities in every

srib-ject.
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In extreme example af the uniformity or curriculum took place in

several junior high schools that I have visited. The physical education

coaches were under pressure to make F.E. a mare academic subject. After -

al/, why have physical education in school Lr it is not academic? Am a

rssult the coaches attempted to make up a merles of true/false test:: and

completion answers involving the intricacies of rules and regulations

for various sports. Howl:ride are the lanes in a. tennis court? Is it

true that 'when an offensive penalty has been called in football only the

defensive captain can accept the psnalty? Those tests were given at dese-

gregated schools and it shoult not be surprising thatmany'of the black

students who for years had domtnated the athletic performances iu the

school were now receiving :D's and F's in physical cducation. UnfartimmatAsIy-,

their interest in memorizing petty facts mas lawr.

The problems with curriculum and inequality are explored in chapter

five in greater detail. However, the Ourriculum example above points

out,in the extreme, a type of mulformitythat man exist in a school. It

suggests that as the academi.c performances or students become pdblic know-

ledge in one class, Peer groups have a basis for establishing a rigid

academic hierarchy that diffuses to all subjects.

One or the areas in which more.kuowledge is needed is the methods tha-z;

individual students and cliques use to maintain their academic'status

positions in the classroom. It is clear that teacher expectations and

behavior, tracking, grouping, and constant: ermaluallion does most of the work

in maintaining an academic hierarchy. But it is probably true that students

contribute to this process of maintaining a rigi'd academic hierarchy by iu-

formal mmthods and means.

64
70-479 0 - 72 - pt. 20 - 5

-.V
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The need .1n our &bile sdhooln is not only to understand more About

the methods peers use to establish a learning hierarchy but to find ways of

Changing this rigid process. The proposition 'advanced by this section is

as follows: changes in the academic performance of any group or law status

students will require changes in the academic expectations of high status

students toward the low performing students. The Ability to dhange peer

group expectations is not the only force that maintains a rigid academic

hierarchy*. Institutional organization practices, teaOhers, parents, and

communit;y eadh play their part. But It is now understood that peer groups

cannot be left out of any learning model designed to improve the performance

of low achieving students.

How does an educator go About changing the expectations of peer groups

for one another? Elizabeth Cohen of Stanford University and her associates

have been working an this problem for more than four years and 'her innovative

rieseardh work shown dlear signs that powerfdl interventions can be designed

to Change the expectatIons and behavior or Iow and high status StUdenta in

a variety of task situations.

In Cohen's researdh sittation nhe morks with black and -White junior

high sdhool students. Her baseline findings, supported by many other earlier

and separate research iuvestigatioas, showed that when balck and white sta.:-

dents, same age and sdhool grads), work together for the first tame on a new

task; the mhite students tend to dominate the task: ftncticns in two-

thirds of the grouPs. Less thAct. one-fifth of the group are generally dominated

tgr baack students and the remaining fifteen percent of the groups Show some

type of shaned )power between blacks and whites.
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Given tnis baseline data or white domination in task-oriented group

-settings, Cohen and her research associates set out- to alter the expectations

and behavior or black and white students while working togetber. The basic

principles of the interventions are simple to state but more difficult to

design. First, a unique and valued task must be iwtroduced that students

have never performed. Then, the low stator. students (in this research

study, olack students) are taught the new task first by older role models.

Then the Mow status students are paired with high status students (in this

----r-kisearch study, white students). Now the black students take an the role

-or teacher and teach the white students the new task. In order to Chock

the effectiveness of this intervention an entirely new group task is intro-

duced, blacks and whites Are brought together to work az-operativey, and

measures are taken to see if perfermanc es and influence Are di-ztributed

equally among a large nnmber of black and white task-oriented groups.

The results to date of this research. In which this.. author has been

an associate striae 2967, are very promising. This summer a. research staff

directed by Cohen, Lohman, Roper, and Xatz will operate an integration

training center in Oakland, California to test further the durability and

power of a series of interventions in school-type situations t240 students,

MO classrooms, 10 teachers, 10 community -parents as instructional aides).

If this work continues to be successful the researchers are confident

that rigid, peer group, academic status ordering* based on race, sex, ar

social class can be effectively broken up and changed to a more equal status

arrangement. The emotrical support for this assertion will be tested in

the summer of 1972.
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Tea Cher Interactions Ulth Students

The heart of the teaching process is the interaction between a teacher

and pupil. tinch has been written about teachers anti teaching variables yet

there is a surprising paucity of information a 'lysing teaching practices

that lead to imequality among students. In the previous chapters we have

already discussed same processes that teachers engage in which lead to

inequaLtty -

For 'example, teachers have varying attitudes toward classes of

differing ability levels and ethnic compositions. The /argest =mks.= qf

teaChers prefer a large percentage of white students with average or above

average ability levels. z tea.chers prefer a large percentage or minority

students or students labeled as low ability. Unfortunately, a. =MIDI:nation

of these two undesirable conditions (low ability minority students) occur

frequently in desegregated and racially ishalanced sehools. The igrlL-

Ilcance of this data. Is that each Septeszbec =any- minority pupils walk into

a olasgmmxmt lathers the teadhers have a negative feeling about teaching the

entire class.

The term "expectations" bas gained immense popularity as a. means. of

describing a powerfal communication process between teachers axrd

One of the best known and misleading studies done on this process was the-

SAMOUS "Pygmalion' study dove by Rosenthal and Jaccibson. Them' reported

that by an =documented Chain of events, pc.Sitive 'teadher expectations

over the- duration of a. year increased IQ scores significantly. This
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conclusion has been- largely discredited on ihe basis of faulty statistics

and research. Further studies aimed at replicating Rosenthal's work have

failed to show the changes he reported.

However the general phenomenon of expectations has been well established

in a series or ingenious experiments conducted at the Sociology Department

or Stanford University. In these studies a person's influence and behavior

on a series or ambiguous tasks is directly affected by the state of

expectations he perceives for himself on the given task. The studies show

that persons who believed they were of high ability were more influen:tial

in. decision making than a similar person with low expectations for his own

ability. These expectations were not based on. real differences but were

manipulated for persons of lmilar bac:k-grounds to convince them of differ-

ences between them and a partner.

as a result of these studies at Stanford and elsewhere educators are

strongly convinced that expectations are powerful forces for influencing

student behavior. Research is st4 /1 needed to demonstrate how expectations

are communicated in the classroom and what pupil behaviors are most affected

by the expectaticn process.

An early point at which-expectations haVe a strong impact are in the

teacher reactions to kindergarten studenta. -Qtite often schools -will_ have

morn.ing and afternoon group meetine in-which One .seak.On- Ls labeled mere ad-

vanced than the other. -Some -schools consCiobsly begin track-J.21.g or grouping': t

that age. Based on the amotalt7,' or s -h!iflYs preseneol expetriences;'-parental.'

background, and:occaelonal diagnostic teSting-for 'maturity" the-child 'in'ars.

advanced class or -average -class or' slciw mattir5.ng= class-for 'kindergarten.
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The impact on minority cnildren and poor Children is severe. Teachers

expect less or them intellecty and teachers oftsa report their behavior

is inappropriate for schooling. Thus these Children are ratod immature

compared to the middle class Child.

Mhat needs to be understood is that the rate and stages of the develop-

ment process both intellectually and emotionally, differ among Children.

For ,xxaMple, consider reading. Some Children through a lack of interest

or other circumstances may not take to reading at ages 5, 6, and 7. Rather

around 8 or 9 they might develop their initial skill and proficiency. In

the United States a Child who waits that long to begin reading may-be

subjected to al/ types of assadlt on his self-confidence. He may-be judged

-as retamded, he may-be grouped and labeled as slow, and during reading tiMe,

if there is nothing else to do, he may-became a behavior prOblem.

Mre nowknow from studying other industrial cdltures Where Children

begin readingai: a later age, that this has no predictive VAMUS over a

'child's nature leading ability. Hut in the United States there is seemingly

no room for ..aternative growth patterns without someone labeling the Child

as deficient.-

The researCh literature is fliledswith reports about.teaCher bias

against lower class Children in general and against minority Children,'

almost regardless of their social class origins. Mhydoes this happen so

much? Mhat accounts for the unifOrmity among teaCher attitudes? One

prOblem is the pdblid nature of:teaChing.- There are heavy..pressdres'

throughout the teacher training period, entry- into job and fi-hotily
_ . _

gaining of tenure-that reduCe suiViving teaChera-to a narromrrange
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or attitudes and values. During the teacher training period, prospective

teadhers who don't look like or act like a certain ^ideal" type are

.generaily screened out of the programs

The hiring process, except in times of short supply, have generally

avoided teachers who are unusual in any Important personality dimension.

Particdlarly during the non-tenured years it is essential for a teadher

to please his principal. Ee or She must be a nice guy, must not rock the

boat, mnst not ask for too much, and must stay within the established

curriculum. .Deviants in terms of teadhing style are regularly purged from

the sdhool system.

One way of thinking about teacher effectiveness Is to consider 1-1.0

proposition. Each teadher, will tend to like or prefer about five or six

students more than the other students in their classroom. The bins is not

always Obvious, although particularly In elementary school, teachers have

not been afraid to display their "pets" pdblicly. Teadher preference for

certain pupils is a reaction to particd/ar personality features of their
.

students.

OrdinamIly teachers carry-with themaweil concealed "Ideal type"of

student in their minds. When characteristics in the pupil reflect their

hidden "Ideal", the reaction of warmth and approval, Althongh subtle, is

free/y- given. No matter how iauch talk there is about professional distance

amilbeing fair to ail students, the teadher can't do ail that mndh about

blazes. These attitudes tend to be fixed almost, permanany in ail cd..

US.

One protection for the s....udents is to find. a -*-tarr that
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reacts very differently to different personality configurations. That

'means hire and train teadhers who differ In significant ways from each

other. And that means doing something very different from ulaat happens

in teadher training and sdhool hiring today.

The tradition in our pdblic sdhools has been to keep non7professionals

outside of the classroom. As a result student contact with addlts during

sdhool is not only limited tb a.select few professional teadhers but in

elementary sdhool a single teadher maybe the only addlt that children deal

with for any extended period or time at sdhool. If we recognize that most

teachers are only effective with a minority percentage of students, then

one suggestion is clear -- students from different backgrounds need

relationShips with many different addlts, also from different backgrounds.

FUrther, I contend that this contact can start at a very early age. The

need of young dhildren to have only one exclusive contact with an addlt has

never been empirically demonstrated. What has been supported to some degree

is the needforconsistent relationships. That is, a learning relationship

can take place between an adult and a young child if a consistent pattern of

interaction can be established. This suggests that teachers or other adults

could work with the class for an hour each day and form satisfactory learning

relationships. Once schools, particularly elementary schools, begin allowing

other adults (including non-professionals) to have contact with the students,

& new area or researdh will develop concerning conditions that encourage

and facilitate learning under the guidance of zany different addlts.

A. brief example may clarify this issue 'Of expanding stddent learning

relationships with addlts who differ mariCedly fram the teadher or professional
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__ Chapter V

simplistic solution to a. complex area. would be -to eliminate -single authors
for a. year _long textbook or course of study. At the beginning of a. school

year students and teacher would receive a large, empty three-ringed notebook.

Teachers would then order Individual units of curriculum ma.terials tha.t

would supplement his teaching. These units should vary in content, style,
author, point or view and should allow the student to underline, write

comments in the margin, and draw pictures In empty spaces on the pages._ -

The suggestion is offered not as a. perfect solution but as a. proposal to

1:rreak up the narrowness, rigidity, and sterility of most textbook writing.
-There is a more insidious and damaging way in which curriculum tends

to create and perpetuate inequality.- Most curriculums, particUlarly In

elementary school, are based on a building block concept of development.

'What this means is that the curriculum plArmer and textbook writers do
their plPinirtirtg.in a logical order of bui/ding concept_blocks. Concepts

'and words are initially introduced one year and then used again and more
eiy the-following year. Mathematics is the most Obvious case: addition. .

._and subtraction lead to multiplication and division, then to'fractions, _

percents, and elementary-algebra. In social-Studies plamners often have

relied Onthe expanding community concept; first: graders talk about the
._

faT.14:1y; second graders a city or town; and-then on to state history In- _

fourth and fifth; U.S. history -in sixth or seventh; world history by

eighth graders. Some elementary or junior high schools stop at the 'United
States level:.

The curriculum is logical enough to the planner and appealing in con-
tent -to school boards; but what happens to the child? A child who does
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__poorly in any one grade in a subject will tend to have trouble with that

subject in future grades, unless the difficulty was primarly psychological

or a special communication prablem with a particularlYnasty teacher. This

happens in math because it is difficult for the child who fails addition

-and Subtraction to be able to perfers in" Multiplication.' 'Or a child who
;

doesn't understand or remember the-concepts taught one year,f1nds he Ls

at a disadvantage the following year when a new teaCher assumes the student
_ -

remeMbers those concepts and proceeds from, there.

--11CA4dition.the curriculum in subject areas look:the same-fromiyear to

.year and the sahool task: requirements are the same from year to year;

only harder, longer and more frequent. Again a student who gets off the

main track or success at.any one year finds the motivation for getting

baCk en track, not very promising.

For years compensatory education was organized around curricmlum

tmilalYia;block assumptions. The diagnosis tended to say, at what grade

level did this'child fail to learn his curricdlum? Thus seventh grade

campensatory education programs will use third grade texts or third grade

math books. The students understand the grading, tracking, and levels

business so well that they come to accept themselves as failures as soon

as they-begin using a textbook .used by peers two and three years ago.
--

Ms.there any Way of breaking the- cycleaf failure generatedby. a fixed-

and stagnant carriculum? The-most_interesting.attempts in recent years=

have gone to entirely..new curriCuMums and tasks that no one else in,school

bas even experienced.- In mathematics there have beenexciting reports-

concerning the4ntroduction of abstract math to students mho ordinarily

fail the regular.math. in social studies there has been the introduction



I
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you covered in a. month ard instead wants to know what types and processes

of intellectual behavior did you engage in. Before arousing a storm in the

opposite direction let me a..sure the reader that I am not entirely in-

different and apathetic to the content of curriculums. 'Dime store novels,

sport stories, feminine apparel magazines and hot rod manuals do not

need to become the standard reading fare of high school English, even if

these are the average reading fare of adults. But it does mean that_

teachers, principals and school boards can begin to broaden the concept

of curriculum. A course in African music could demand as much intellectual

work as any course in American literature or U.S. history. It is now a

question of intellectual process; not specific content that can be used
to evaluate the significances of a proposed course. This moans that

teachers man organize, hundreds or different courses. It suggests our

labeling process of math, science, English, etc., all of which emphasize

-content. COrld be eliminated and re-orgianized under new interdisciplinary

headings. These changes, if they every occur, will come about rather
-

slowly and with much resistance. POnetheless the trend toward a develop-

mental notion or curriculum s:houId be irreversible ir the curricU/un is to_

contribute its part toward proddcing a:generation or
. creativi), . thinking,

and problem-solving students in a multi-e-khrtic society.
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Evaluation

1. Contest Nobility historic _feature of American Public hools.

For many decades Americans- have prided themselves on the openness of

their school system to be able to identify talent, at any stage in life,

and to encourage that talent to seek "its highest development. The American

system or sending" all children to public school throUgh the 12th grade and

the various efforts to send bright children from poor families to college
have been a hallmark of the A.nierican system. The G.I. Bill for educational
aid after World War II -end. the Korean Wal is a good example of how much

z.

faith our society has previdusly invested in the average man with any
prospect of talent.

.

_

The contest mobility of the American educational system has often been

held in contrast to the European system sthich always appeared unnecessarily

rigid and undemocratic In. England and Europe children at the ages of

12 to 13 are given a comprehensive set .of exams. Those who pass pursue

academic subjects in high school and , if successful, have a reasonable

c-177.,ge at a University. . Those who fail are sent to trade schools with a.

high probability for a skilled job at. completion but are_denied any hppe or
becoming a profesSional.. _

T oday in. the United.itates, the rampant abuse or standa;lized tests

by school personnel has ,substantially c4m-riged the historic openness or the

American educational system. -It is estimated that the 45 mil..1.ion American

school ch41.a.ren average 3 standardiz:ed tests every year. The standardized- tests
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generally fall. under 3 categories: IQ tests, school subject achievement
tests and various aptitude tests.

Generally the results or these tests are permanently recorded on such

child's folder. Every major industrial country -utilizes tests in

assessing its 'students bat -there is something unique about the American

situation. We test ever and over again, for-every child,- every year.

The repetition of testing becomes a test legacy for each eth 1 3 a and as

that history accumulates, any deviations may only look like flukes rather

than postive change or growth. The net result may be that by the end of

sixth grade the futures available to students have a/ready been determined.

Talcott Parsons in his 1959 essay, "The School Class as a. Social 'System,

summed up this situation -sUccinctly when- he commented on the process -of how

students are allocated tti adult status *and roles.
It is therefore not 'stretching the -evidence too far to

say broadly that the, primary selective process occurs through
differential school performance-in elementary sahool, and
that the "seal" is put on it in junior high school. Parsons, p. 131

Since 1959 not only have the use and variety or tests been expanded
but computers now enable school districts to test more frequently and record
scores permanently-and --easil,* on stUdent --rolders.

. ..

In 1966 -Goslin and Glass discussed the social effects or standardited

testing .in elementary- and secondary sehOolS.. :Their samPle was a--national-

stratified --samPle of 5,000 students and' more than. 1,000 teachers.- Abont

seventy percent or -the, teacher's felt :that -IQ 'testi were anong the- mest

important factors_ in determining fn-ture. succesS..for. chlad.- "A" Second
.4 -1

result 'Showed -that about one-third"- Or the teachers bellevect that IQ tests .

measure primarily what. a -child is born with, his "genetic. endomiont, .and
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not what he has /earned from his environment.

The authors present an interesting ambiguity over ths dissemination

of test scores. It is clear that almost every teacher (9) has access

to a child's test results -and IQ scores. Further, a majority or schools

let the students know about results on achievement-tests bat a large

majority claim to inform no one, student or parent, about the IQ score.

Yet, a. large majority of _students report that either their teacher -

principal, or counselor told theza the specific result of a general result.

In short, the IQ result-a get out to the students contrary to official

school policy.

One additional result of the -survey IS central to our decision. If

you ask students, "What is the source of you deciding how much intelligence

you really have?", their responses _show that standardized t st,,results

alone, don't count very mach.- That does count are the .grades and inter-

personal evaluations received from. the.cteachers and other school personnel.

At this point I want to summarize the- picture I have bean Presenting

from these surveys. First, teachers are very powerful figures in convincing

a. ehilra just hoW smart he is. Second, teachers feel that IQ tests are

important measures of a child's ability 'and-at' least one-third--feei.--E.he

child' intelligence is laid down at birth. Third, .IQ tests and achleve

ment tests are given with some frequency every sehool year foi all

elii7dren., Fourth, a majoritY of Students learn-abotrt the re-stilts fror_
-

teachers and school. personnel.

The effect Of the .abcnie steps 5.:s' to tell StUdents- what they posSess,

intellectrvally, and -Where they Stand naiio-31Y again:St their same age

-

4.
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peers. In brief,testing has become a giant stratification process that,

when abused, convinces children what their potential is and what they can

aspire toward. Interestingly enough the test resdlts themselves are not

nearly as convincing as the high status teacher telling the child What has

ability is. As a conseqdence or this process, the role of schooling

takes on a new perspective. The primary flinction or sdhools does not

appear to be to arrange learning conditions that maximize a Child's growth

but instead to convince children What their place in society iszoing tc;

be and then confirm this action 'by advertising the results to the community

and ail Suture societal agencies.

From a societal-mamagement.perspective.the schools appear not to

educate Children as muCh.as they.process cbiad'ren. That is,the schools

take the environmental differences amcmg children as indicated by IQ-scores,

parent social class, and pre-sdhool enrichment and stmAy process those

differences through 12 years of schooling. At the end of thoso 12 years

students are basically in the same hierardhical position as they were at

the start. Heweverithe differences in measured perrormance have now 5.n7-

creased Whidh further justifythe stratification of the students into

different.addlt.occupational futures.

.11.1ong-literature .has, accumulated demonstrating that IQ tests are

mature bound and to some degree reflect a:particular social.Class bias.

in the Unit-ed.:States an .IQ_test ;has some measure of usefulness with middle

and uppermiddledlass:Childrep who.are:.white. For.other. ethnic_groups

and social classes ..the,,MQ_ 'measure >loses: -frPm

aminority...cdltureit.ahodId_not.:be.used at:ailfbecause. It discriminates.
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unfairly on the basis of social and cultural experiences.
Particularly at an early age a -11410 from a poor, non-white back-

ground is unliicely to have experienced_a similar environment, verbally
or physically, to a TALite middle-class child. The items on the most
frequently used IQ tests are drawn from and the norms are established
.for chi Trh-en from -white and middle class backgrounds. It should not
surprise anyone that a child whose cultural and environmental experiences

differ substantially from society's majority will test differently.

The other point to observe is the effect of this accumulated testing
history on children from low income backgrounds. Let us assume that large

numbers of these children enter school with skill deficits comparod to

more affluent children. The effect of standardized testing is to lock

these children into their low status position. At first grade the mother

finds out her 01110 is one year below the norms and the gap increases

every year after. By using tests in this way to establish "a learning

hierarchy, our schools effectively destroy their own power to increase the

knowledge and performance or the disadvantaged child.

It should be made clear' at this point that 1 am not arguing for a

law which bans standardized testing. The probleM is- far more complex than

azIF sink- ": law could remedy. Standardized test's .do have useful purposes

when handled properly by teachers, counSelorS, and -principals.

One extremely prop'er uzà,bt rarely in.- evidenee, is -to present a.

student with objective 'evidenee concerning his strengths; -things that he

can do well. A second nroper use 'would be as a diagnostic toOl for

imachers That is; student performance on selbjects taught -by teachers

would be fed back-only to the teacher as a measure or his teaching
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Chapter 111

students listen.

The device is an evaluation system which requires not only academic

performance bat disciplined behavior from the students. This type of

system works best when the students perceive that it is in their own best

interests to pay attention. Once students decide that listening to a

teacher and paying attention to s&at he commands has little value for him,

then a general breakdown in that educational system can be expected.

This breakdown now occurs regularly in oar public schools. large

nambers or black students and Chicanos would like to be excellent students

in order to change their social class status as adults. For the majority

o non-white students though their school experience is a negative one.
.

Given the school's commitment to -using a curve -distribution for negatively

evaluating the majority or stUdents, :non-white s-tudenta- see little- hope

of improving .their -academic position.

in recent years a new breekdown has become apparent V in the affluent,

successful su.burbari Schaols. V- Suddenly large- 'numbers of white Middle c3 ass

chi/dren-are .experiMenting ;Taith drugs, *earingV their'hair .1Onger, V dressing

in a diSheveled Style, and downgrading any interest in aCaderii.c achievement

or suCCese.

The reaction of many teachers and parents to this recent phenomenen-

has been- tO- deery a--lOSS: or die6ipline the'.-schOole.and'to":Make: an'

appeal for harsher and More, rigid= applCatiori:-or ritler.S.:'"Sueh-'retadtions are-
_

counter. i:orcidnertlire 'and siMPlY7 increase the ante'rfOri students:: WhOr-find the'L

current organiSatiba-- of sChciOling -itheleSS::- and' rthaintereSting;

--One 'additional' 'Caveat .:that-. runs. -throUgh-- the"- organiSattOn-='Of
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Chapter VI

of public schools an.d it is connected close3y to the evaluation process --

that is, the need for competition. Competition as a general principle is

supported in our public schools primarily because our society views compe-

tition as a critical force for maintenance of an industrial culture. In

addition to its life-preparation function, competition-is seen as a

motivatin and separating device among large numbers of students wi:to start

school as eqp-A-1.s.

Competition can take many forms i§ut-the schools rely-heavily on two

aspects. - First, a process of invidious coMparison in which -each act a

student i-Derforms is cOmpared to the performance of Others peers and a

judgment is made as to equality, superiority, or inferiority of-the two

performances. The second-fOrm of competition is derived from the normal

curve assuription about student performances. It establishes that only a

limited number of- -positive rewards are available to the entire group of

students-and- they must struggle one against -the:other, with teacher a

referee, to decide what few-individuals gain- the relfards.

Both forms of comoetition have a clear utility in our schools but we

must focus on their heavy costs. Me -costs of.'competition-are difficult;

to estimate but it can be assumed-that- abou.t two-thirds-of the:students in

schools are learning victims or c ccipetitive:system. = That is, their growth

and development is' severely blockeid;--primarlay because- they did not,--cir could

not adequatei.y oivercOme -the negative effect of competition. What most

educators understand, bni Cait-do abOut.; is that the fault for'lack

of performance is not the students' but the design Of the sch4:361 sysz.am and

_its evaluation precedure.
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DIP r kiRING PATTERNS OF
SCHOOL INTEGRATION IN AMERICAN SOCIETY

INTRODUCTION

Points of Conflict and Confusion

,There-is still considerable conflict.and confusion.surrounding the term

Integration as it appliesto_public education. Oa a federal level there are

sharp-questions being.asked as to.why the Southern Schools must integrate and

the Northern schools remain as de-facto segregated schools with.severe.racial

IMbalance. In addition to the political questions and, exchange of rhetoric,

federal officials are also uncertain as to-how best spend money and setguide-

lines In order to advance the..goal of-Integrated schools.

On an intellectual level, the debate and confusion was-renewed by,Alexander

Bickel's article in the February 7, 1970 New Republic issue and the replies

(from scholars around the country) which followed In subsequent issues. (March

7, 21, and 28, Issues.) Bickel's article twas faithful to bis title; that is,

he raised same difficult questions about our national policy of school integration

and where it was heading. :Bickel observed that In many-places school plans for

integration.are not working: either school districts re-segregate from within

the system or white parents have strong motivation to move away from desegregated

schools to all-white neighborhoods and schools. Bickel also mentions that the

vanguard opinion among many blacks.is toward cammunity controlled.schools, which

accept the facts of life about racial imbalance and try to move ahead on.reform

issues of parental involvement and new curriculum that raises. self-esteem.

In a follow-up Issue to the Bickel article, David Tiadk pointed out_that in

some important ways, school integration is 'working in Seattle, Washington;.Portland,

Oregon; Berkeley, California; Riverside, California; mid Teaneck,-New Jersey.

These successes may be more of an-indication of the future than Bickel's example

of Canton, Mississippi. Be also mentions that most recent surveys still suggest

70-479 0 - - pt. 20 - 7
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that the largest majox:ity of black parents prefer the.goal of integrated

schooling, and that the basic nationa.l values of equal opiortunity and an open

society may be achieved best by pursuing integrated education.

Many more opinions and ideas were.expressed in the New Republic debate, and

these arguments are probably only a national reflection of thousands of arguments

that take place daily in every school district that is talking about school inte-

gration. Part of the reason for the confusion and debate over school integration

is that very few scholars, policy makers, school board members, teachers and

parents have- attempted to articulate what is meant by the term school integration

and what are the goals-implied by this term. -Obviously, there is no single simple

definition to a richly, , diffuse abstract term such_as school integration, but then

I think we can do -much better than to simply conclude for each man at a different

time the word has a distinct meaning.

In thinking about the many different arguments surrounding the word school

integration, I. have discerned four distinct patterns. TheSe patterns pull together

an entire =set of _meanings., reforms and goals for the-concept in terms of school

practice. All four patterns share some important -goals in common; however, -their

points of distinction are very important for policy-makers and educators to under-

stand. The distinct -patterns of -school -integration can-place in perspective many

of the ongoing debates over -methods for achieving integrated schdols:

The implications -of four distinct patterns of school integration are -important

on 'local and national levels -of policy making. Tbey- suggest that as the courts

and federal "government :Move beyond :the -mechanical numbers game formula fOr de-

segregating schools and .begin:--to .--taike=positive -action in- support-,of -integration

programs a. ruimbei: of alternative'ctions a/1:in:,the-name-of integration-will.-be

put forth. 21".e..v -als -suggest -that p011ey makers .should,neither be blind.mor
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naive in supporting one pattern of integration aa the only pattern of school

integration available.,

The four distinct patterns of-school integration-maybe summarized by the

following four labels: white-dominated integration; minoritv-dominated.inte-

gration; shared-power integration; and utopian integration. Before discussing

these major patterns of school integratioim and-their key differences, I will

outline their-broad areas of agreement.

The Areas of agreement can be divided into two major classes of variables

or effects, tangible and intangible. One main tangible goal shared by all in-

'tegrationlats is that the quality and'quantity of school facilities, including

plant, curriculum and teachers, Should be equivalent for all classes and ethnic

groups of children. The second main tangible goal Is the equal distriburion_of

school performance scores among children from different raCial and social class

backgrounds. Put simply, _student output ill terms of measured achievement should

not be predictable by race or bysocial Class. The above two,tangible goals-

represent the concreteAneaniag of equalityofeducational opportunity and all

patterns of integration.are committed to;striving for equality,of educational.

.opportunity.

A-basic assumption of. school integration.plams is that,the above goals cannOt:

be aChieliecLin a satisfactory,way..aslong'as severe racial.iMbalance exists.within

la given school system. Therefore, themixing:.of Children from dlifferent backgrounds;
_

both:-ethnic:and social class. Is the basic_working.element of all school Integra-

tion proposala..-- However, the fl.rtion,over rigid formulas.for.racial balance
, .

have less-to-do with the majOrAgoalS7 sdhool integration than they.do with_
. -

providing, district....a4mirilatratorssharthand formillas_for making decisions-
_

This is.an.Important,point-.becausa.school_administrators,_courts,.and
.. _ .

government: policy makers become agitated if the ethnic composition of a school
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deviates too much froim the general distribution of ethnic groups in an entire

school district. If-the goals of quality educational plants, increased achieve-

ment for minority groups, and the varying community desires of different parent

groups are kept in balance, then our obsession over numbers and percentages of

minority students will diminish.

Once we introduce children and teachers from different ethnic and social

class backgrounds in the same school building, then we can discuss a second...major

class of variables on which all integrationists agree. The most Important intan-

gible goal of integration centers around the many dimensions of wamem human rela-

tionships. The goal of an integrated school, regardless of pattern, would be to

establish strong, viable, healthy relationships among young persons who differ

markedly in sociaM and ethnic characteristics.

Ubite Dominated Integration

This form of integration is probably the one most preferred and practiced

by school districts and yet to apply the label "white dominated" will bring

about the loudest denials from white-educators. TO suggest that integration
. -

Is white dominated impfles some form of racism or that the-goal of this type

of integration is to make black children and other minorities look like and act

like white children. Most of these blatant manifestations of racial and cultural

superiority have been replaced by more subtle and probably less harmful practices.

White dominated integration does not simply refer to a numerical majority

of white students that will exist in most integrated schoo/s. Numbers, of

course, do p/ay-a part in creating an atmosphere of white dominance (which only

reflects the reality of the larger adult society) but there Is much more to the

concept. It implies that the culture, values, and norms, as represented by
__-

middle c/ass -white children, are the-majority values and thus the-task for all

minorities is to learn And practice the middle:class-values. At heart., it-is
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a social.class argument that gets confused with a racial issue because the two

are so highly intercorrelated.

The white dominated integration pattern is a modern extension of the

"melting pot" theories of previous American historical eras. The majority

society (white, middle-class dominated) asks the minority groups (both peer

and non-white) to give up its attachment to a past identity and attempt as much

as possible to emulate the standards and behavior of the middle class culture.

White dominated integration seeks only small changes from white teachers

and white students. Their values, style of interaction, achievement motivation,

patterns of aggressiveness, and desires for competition, are all largely accept-

able to the general school culture. 'White dominated integration does ask the

majority white pupils to be tolerant of the minority students and to gently apply

pressure to minority groups to conform to the middle class standards. That Is,

to the degree that minority pupils are able to perform well along the dimensions

of white value standards, then the minority groups are accepted within the friend-

ship patterns of the majority whites.

White dominated integration expects to improve the achievement level of

minority pupils by creating a school climate that strongly values academic

'achievement. Specifically, the standards of competition are raised high for

the minorities and the expected result for many minority students will be strong

Increases in motivation and work output.

In the area of teacher recruitment and curriculum changes, the emphasis is

on academic excellence. White dominated integration worries very little about

the ethnic background of the teacher; instead it seeks teachers with the highest

acadeMic credentials. Changes in curriculum are minor since white dominated

Integration feels that most subjects should be color blind. A:bistory course
-

may develop a Unit or two on minor-ity groups or.else an elective may sticm tip
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covering some aspect of minority groups. Once again, the choice for curriculum

topics will fall in line with the value demands of the white dominated culture.

Crispus Attucks would be portrayed as a young rebel working for the American

revolution. On the other hand, Nat Turner or W. E. DeBois would barely be men-

tioned. The point Is that minority individuals who achieve along the achievement

axis or in accord with the social-political goals of middle class America are

worthy of mention- Other individuals who deviated from the middle class norms,

but nontheless were significant forces, would tend not to be mentioned-

Discussions about race and sensitivity groups would be avoided primarily

because such toplas are not part f the achievement orientation of the striving

middle class school. In a sense, the rules governing school life are made for

everybody and the role of minority pupils Is to adjust and benefit from the white

dominance, not to challenge its structure or demand that certain modifications

be made for any group of individuals.

Minority Dominated Integration

Minority dominated integration should not be confused with an Imbalanced

school. Uhlte people,"especially, have this contradictory notion that a school

with 702 white and 302 black is integrated, whereas the same school with 702

black and 302 white Is racially imbalanced. How does one distinguish a racially

iMbalanced school from a minority dominated, integrated sehool. It may noi be

easy at first, but the distinctions are very real for minority groups- The

answer.lies in the distribution of power and the attitudes that students and

parents have about the school.

The minority dominated Integrated school is essentially a community controlled

school. This means that each school as some type of mini-board that makes same

policies for the school. Members of the mini-board are active participants in

a Community that surrounds the minority dominated school. The sense of community
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and the collective action and power of minority groups are essential parts of

the educational process for students in theminority dominated, integrated

school. Many of these children have little sense of efficacy and are often

described as fate controlled. This condition is altered to the degree that

they are included in an active, vociferous group which can bring about changes

In school and community practices. This type of integration is not only appeal-

ing to minority groups, but also to white children who could benefit from belong-

ing to a larger collectivity that actively pursues group ideals. The assumption

among minorities is that white children and parents are acceptable as long as

they don't try to take Crver.

The presence and active participation of parents.in the formal organization

of the school and the close association of school to community is what distinguishes

the minority dominated integrated school from the white dominated integrated

school- Both schools are very concerned with achievement, advancement, and power-

In the minority dominated, integrated school parents and mini-boards are not

willing to turn the educational enterprise over to professionals; the parents

want an active stake in the planning and operation of the school.

An important reason for the presence of parents In minority dominated

integration is to reduce the culture conflict between middle claw.: school va/ues

and minority group Values- In addition to teaching facts and skills (the job

of the professional) the parents and a-few trusted teachers have Important

socialization work to do on the self-images and aspirailons of theyouth in the

school- Black and brown are not only beautiful, but they are active political

forces learning how group organization camineet the ieventual ehptilenge of a white

dominated culture.

The curricUlum may show some important Changes in.the minority.dominated,

Integrated-sChool. Especially. if.-the-sChool'is _located -In an urban area, the
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overriding theme of,tie sChool Will be survival and urban-problems. The school

courses will tend to-focus on the current reality and-many effortswill.be--

.made to directly relate school learning to the %v.:ban environment. Achievement

is emphasized because it is part- of survival and, beyond that, createsoppor-

comities for living well The curriculum.is current because.the-emphasis is.

on .developing.a student bc/y- that can c."hange its-world, not fit intothe one

that existed for their parents.-

Given the emphasis on,relevance and social change,-the recruitment of

teachers is very important. However, race.-is not the single most important

qualification for teaching in the minority dominated integrated school. It is-

essential that the power positions: mini-board members, principals, vice prin-

cipals, deans, counselors, and curriculum .expezts- be minority personnel.. In

the taak and teaching areas, urban experience, attitude, and teaching expertise

are more important than the ethnic identity.of the person. A. minority ethnic.

background is helpful because it gives a. teaCher an advantage in opening up, lie

communication process, but it is well Understood by minority parents and prin-

cipals that teaching Skills and knowledge must also be present.:

Shared Power Integration

In this pattern of-integration the sChool allows_and encourages thedifferent

ethnic groups to estahlish their ownseparate.group and cultural identities

MUlti-ethnic education;:is_theltey..concept,au thispattern- ,Although a. core

curriculum and many teachers are shared in-camman'y all students there are

a large number of elective courses that would.-ren.ect the.special interests of

each ethnic group. The_ school_ allows separate youth cultures to.emerge teflecting

the different ethnic groups. For .mxmmple, among the extracurricular activities,
-

several school newspapers aight.emergereflecting very different points of view.

Soul dances, rock dances,, and_ square dances-would be an equal part of th
. .
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suggest that policy makers, school board officials, school officials and parents

must understand the need for a large school system to offer a variety of alter-

native schooling arrangements to meet the diverse demands of community and

neighborbQod groups. To do any less Is to invite a series of interracial con-

flicts within our schools for the next decade of public education.
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Senator MONDALE- The committee is in recess, subject to the call ofthe Chair-
(Whereupon at 11:35 a.m., the Select Committee was recessed, sub-ject to the call Of the Chair.)



APPENDIX
ON THE ROAD TO EDUCATIONAL FALL-I-IRE :

A LAW- Y ER'S GUIDE TO TRACKING*
By E...n E:all

Prologue: Everything taught in the schools isn't listed in the cur-
riculum guide. Schools teach (or claim to teach) every child how
to read, to write, to add. subtract, multiply, and di/vide, and to use
these tools to develop other practical, intellectual and social skills.
But the schools also teach children their place.

Indeed, the schools' major social function can be seen as that of
arlocating human resources for the larger society, assuring that
there will not only be a sufficient number of men of knowledge and
learning, but also a sufficient number of hewers of wood and draw-
ers of water_ While schools are organized to provide this service,
there is more to life in society than work, and education could and
should be organized to service this wider range of values_

Tracking, using the term in the broader sense to include all ability
grouping represents a solution to an insoluble dilemma. While in-
dividuali;ed instruction has long been touted as thern g;reat desideratum
in American education, no one has ever been willing to pay what it
would cost to give each child a different education. Educators thus de-
vised what they considered to be the next best thing, educational units
laro-e enough to be economically viable but small enough to isolate stu-
deas with what were thought to be roughly similar educational needs.
These needs are determined by an unformulated formula employing
objective testing, classroom achievement, and teacher recommendations.
The effect of a particular child's background on.

, performance on these
measures is rarely considered.

Though tbe system was devised to effect educational opportunity
for all children, 3n practice the process has cumulative and severely
limiting effects.' At every point on the institutional path, educators
select certain criteriaand in effect ig-nore othersas Daclices of educa-
tional needs. Having determined need, they then provide differentiated
programs on the basis of these needs and group children accordin.gly.

decision at one point in time limits the,range of alternatives avail-
able at the next. More often than not, slow readers in the first grade

*Reprinted from "Inequality in Education," No_ 5, Harvard Center for Law
and Education_

There are many analyses of this problem_ A good, short, general description
is Christinst Tree, "Gx ouping Pupils in New York City," The Urban Review,
September 1968.

(10259)
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graduate as slow shop students from high school, while children who
were judged quick in elementary school 43,re those who end up taking
college-level courses in their senior year of high school. More often
than not, the social class and race of the child involved appear to have
as much to do with their placement as anything else. Class and race in-
fluence the teacher's expectations and assessments, they affect class-
room achievementparticularly whn classes are themselves segre-crated by race or social classand they appear to affect perform.mce
on placement tests as well. Schools cannot continue to program in this
wav for relative failure and still claim to function as equalizing agen-
cies. These grouping programs, for whatever reasons, tend to harden
the race and class lines drawn in the larger society. They are struc-
turally incapable of offering equality of educational opportunity to
those groups who have had it least and ned it most.

The educational mechanisms producing these results come in a
variety of forms. Grouping takes place within classrooms and between
them. It appears in the offer of broad curriculum prog-rams in the same
high school. It distinguishes populations of entire lauildings; many
cities track by schools, as in Tech High and Latin. Resources allocated
to the resulting units vary along every descriptive axis : different text-
books; different kinds and qualities and even numbers of teachers ;
different capital investment patterns ; different kinds and qualities
and numbers of children. At the same level, programs in different
waits can vary in content, emphasis, and speed of presentation.. Prin-
ciples of -unit assignment can also differ ; sometimes only objective
measures such as intelligence tests are used ; more often the more sub-
jective measures such as teacher recommendations and grades are also
employed. Nominally and superficially, every local school system dif-
ferentiates its proa-rams and, children differently. Thus, in examining
systems, it would te well for the observer not to -permit himself to be
distracted by differences in terminology, but rather to keep in mind
the essential characteristics of the system.

Despite their myriad forms, these systems share a common theoreti-
cal underphyning and historical genesis.-- Furthermore, only, four char-
acteristics are critical to analysis of any system at any level where
grouping is done on the basis of ability? First, the inclusiveness of a
grouwng scheme determines, how many subsequent opportunities at
any criven educational level remain open to the classified individual-
The 'Fest of inclusiveness is the extent to which o-rouping limits or ex-

See Ta. Cremin, The Transformation of the American School, (Random
House, 1964) pp. 188-191-

317he four characteristics are- adopted from A. B. Sorenson, "Organizational
Differentiation of Students and Educational Opportunity," Report No. 57, Center
for the Study of Social Organization of Schools, The johns Hopkins University,
December 1969.
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pands future choices or development. In the most inclusive schemes,
all children placed in the lowest first grade classification will end up9 years later in the lowest high school track.. The second common
characteristic is electivity, or the degree to which a child's placement
reflects hisor his parents'choice. Third is selectivity, wilich com-
prises the nature of the chosen index of ability or learnino- capacity
and consequently the type and deo-ree of unit homogeneit; resulting
from the selection process. Finalfy, there is what can be called the
scheme's comprehensiveness, which is a measure of how complete and
how long lasting: is the effect of any particular classification decision
on the individual student.

Foun Ccrisrics
Each of these characteristics translates painlessly into matters of

constitutional concern and statistical debate. If the duty of equal pro-
tection is read as an obligation to provide equal opportunity, then the
focus of constitutional interest in the system's inclusiveness falls onits limiting or liberating effects over time. A low first-grade ability
group that is genuinely compensatory in nature and has the effect of
improving achievement, thereby increasing student options at the next
allocation stage, will attract more legal sympath3r than one which
tends to lock students into a pattern of declining per-formance, thereby
constricting later alternatives. Longitudinal data, following the pat-
tern of grouping decisions in the educational lives of particular a-h-l-
dren, has never been gathered, but would go a long way in establiShing
whether early classification decisions tend to be self-fulfilling at later
stages of the process. The limited descriptive studies available bear
out this -widespread belief, but their evidence is as yet merely sug-
gestive and not conclusive.'

Electivity raises more difficult equal natection issues to which I
return later. It suffices to say here that ma-ny free-choice plans leave
less to initiative and freedomwhich would absolve the State of re-
sponsibility for any imposed classificationthan to overt or subtle
forms of social and educational discrimination. Most school systems,
for example, allow entering -high school students a fairly free choice
of three basic curriculums : college, general, or vocational_ But the stu-
dent comes to that decision with the collected residue of 9 years of pre-
vious schooling which will have an obvious and often d.eterininative
effect on the options realistically and psychologically available to
him. And recent administrative studies have fount that support serv-
ices designed to aid in the exercise of what is left of that free choice

See Ray C. Rist, "Student Social Class and Teacher Expectations : The
Self-Fulfilling Prophecy in Ghetto Education," forthcomhtg, Harvard Educa-
tion Review, VoL 30, No- 3 (August 1970) -
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function more to reinforce early school decisions about the student'sprospects than they do to expand his alternatives.'
Analysis of a plan's selectivity goes to the heart of a different and

more direct constitutional requirement : rationality in the meanschosen to a legitimate end. A system whose classifying fact or order-ing criterion relates to ability, for example, must as a -minimum
include a rational procedure for measuring ability and making judg-
ments accordingly. In equal protection terms of justifying its differ-ent treatment of individuals and groups, the State may be required to
demonstrate rationality in the plan's implementation as a prerequisiteto approval of its substance. Enter the maze of contradictory evidenceabout the fairness of intelligence tests and the growing data suggest-ing that even if the tests are fair, their use as a decisionmaking toolis not. Any plan which either fails to measure ability accurately or to
make even-handed o-rouping decisions accordingly has lost most of itspurpose and justificlItion.

That ).?ossibility will prove .,(1.-reatest where the effect of the classifica-tion decision is most comprehensive. A. grouping assignment yerma-nent in time, encompassing in curriculum, and unchanging in classcomposition may encounter more serious constitutional objections than
a plan whose consequences are more limited. The degree of pupil mix-ing in different classes or subjects, the flexibility for purposes of
transfer and promotion, and the provision of ongoing evaluation of as-signment decisions will prove preeminent factors in any constitutional
analysis of the scope and rigidity of a grouping plan.

BL-a DOES IT WoRK ?
The jurisdiction of even the most fleble plan may also disappear

if it meets all of these mechanical tests and simply does not work, evenon its own terms. The rationale for institution of plans like ability
grouping relies heavily on the proposition_ that students in trackedsystems increase their capacity to learnand their educationalachievementas a consequence of -the differentiated programs to whichthey are assigned. Legal and educational issues converge in the con-troversy centered around the question of whether ability groupingleads to greater educational achievement by any or all of the groupof children affected.

Studies in this area are as numerous as they are inconclusive ; group-ling research tries hard to make up in bulk what it lacks in hard find-ings.7 Many of the most recent reports with more sopliisticated
5 See A. Cicourel and J. Mtsuse, The Educational Decision-Makers (Bobbs-Merrill, 1965) .
The term is John Coon's. Anyone interested in the application of the equalpretection clause to education should consult his work_ See Coons, Clime, andSugarman, "Educational Opportunity : A Workable Constitutional Test forState Financial Structures," 57 California Law Review 305, 326 (1969).7 The most exhaustive analyses include: M. Goldberg, A. Passow, and J. Jost-man, The effects of Ability Grouping (Teachers College, Columbia University,1966) and W. Borg, An Evaluation of Ability Grouping, Cooperative ResearchProject No. 577 (Utah State University ; U.S. Office of Education; 1964). Seealso National Education Association, Research Division, Ability GroupingRe-search Summary 1968 (1968).
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methodology focus on comparisons of groups of similar students, half
assigned randomly to classrooms and half sent to classes of students of
similar ability. The problem posed : Do children grouped homoo-ene-
ously achieve better over a o-iven linaited period of timeusuall; notmore than 2 yearsthan children who are grouped heterogenously,
all other things being equal. Answer : Usually not. Further, there is
some evidence that while homogenous grouping has no particular ef-
fect on --hildren of high or middle ability, it measurably adds to the
disadvantage of children of low ability. At the least, the research has
never validated the educational rationale of grouping, that everyone
benefits.

Recent critics of the major studies have argued that the results are
inconclusive, either because the situation is anibiguous, or more likely,
because their operating assumptions are unsophisticated.' Most studies
make the simplifying assumption that there is a direct link between
the structure of the unit and its member's achievement, ignoring the
possibility that the mere fact of being in a low track may have more
meaning than whatever measure was used to place the child in a par-
ticular track.

The now famous "Pygmalion effect." adds a psychological dimension
to the structural one- In this experinaent, children were given tests
and teachers were informed that certain children would d.o well and
that others would do poorly: This, in fact, proved to be the case even
though the good and poor risks had been chosen at random on1.3r the
teacher's expectations have been changed? A reanalysis of the Cole-
man report data indicates that classroom race and class composition
has a more important effect on student achievement than school race
and class composition." So long as grouping is carried on accordirig
to the current standard operating procedures, most integrated schools
will be segregated by classroom as a result of purportedly neutral se-
lection processes. These selection processes, however, have a strong
negative influence on achievement_ At this point, debates about the
validity of the Coleman data and the precise holding in Brown and
its progeny will be narrowed to an investigation of the composition
of particular classrooms.

These findings are all partial and suggestive; no one has yet added
too-ether all that is lmown. But the picture that might emerge is al-
most sure to show what has always been supposed, that all the dif-
ferent problems isolated by these studies convercre on a single social
and racialclass, with local variations_ Those harmed in the various
ways the studies describe turn out to be the poor, the blackor Latin,
or Indians, or migrant childrenand in generafthose for whom edu-
cational success is a matter of survival rather than of supplementa-
tion of what they otherwise come by at home_ If this convergence at
the bottom in fact occurs, then grouping becomes more than an edu-
cational practice of undemonstrated worth. It becomes a mechanism

s See Sorenson_
R. Rosenthal and L. Jacobsen, Pygmalion in the Classroom (Holt, Rinehart,

and Winston, 1968)
3s J. McPartland. "The Segregated Student in Desegregated Schools," Report

No. 21, Center for the Study for the Study of the Social Organization of Schools,
The Johns Rop1iis University, 1968- This study has been questioned on meth-
odological grounds.

70-479 0 - 72 - pt- 20 - 8 z4.1
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through which judicially favored classes, the poor and members ofracial and ethnic minorities, ars beino- denied equal access to an educa-
tion, a Government service that is gradually gaining status as a funda-mental right."

INIszau. u-ALOIsTAI, MISMATCH

On precisely such grounds, Judge Skelly Wright enjoined the op-
eration of the Washington, 13.C., tracking system, going further than
any other judicial approach to grouping.12 The court first gathered a
huge amount of data on the mechanics of the four-track scheme de-vised and operated by then Superintendent of Schools Carl Hansen,
noting the great scope, rigidity, and inclusiveness of its operation. Of

iparticular nterest to the court was the system's comprehensiveness, the
way in which assignment to a track often proved to be inflexible and
of long duration_

Race and class data established a high correlation between track
assignment and the background of the affected child. Wrigyt went on
to rule that when State-imposed classifications dealing with critical
personal lightsas he ruled education to be- operated in a way that
placed the heaviest burdens on the poor and culturally disadvantaged
as assignment to lower tracks seemed tothen the State had to
come forward and show a compelling reason for proceeding as they
did_

When Washington school officials offered the results of standard
aptitude tests as the reason for their grouping_ipractices. Wright
ruled those results meaningless, mzasurmg noth more than the
background from which the students came-1-3 Since the classifying
criteria had nothing to do with relative abilities to learn, black and
poor children a....-ngned to lower ability groups where less education
was offered or expected than in higher ones, were being systematically
undereducated_

Hobson thus represents a successful attack on the selective mechanism
used in the Washington tracking plan, not a frontal assault on the
idea of differentiated services for students with differing educational
needs_ Wright enjoined the operation of the system not because of its

See LP_ Mrp, "The Poor, The Schools, And Equal Protection," Harvard Ed-
ucational Review, VoL 38, No. 4 (Fall 1968) p. e35.

_Hobson v. Hansen, 269 P. Supp. 401 (33.33.C., 1967) a.ff'd sub nom Smack v.Hobson, 408 F. 2d 175 (33.C. Cir. 1969). See Inequality in Eucation No. 1, p-11, for a list of other-cases on the constitutionality of grouping plans. In no other
case have the "Par% themselves been -ruled on per se in all cases the courtrequired at least that there be some showing of actual harm before it would
consider intervention.

13- The problem of testing is complex. Not- only are the tests biased, but the
manner in which they are administered_ can. also have profound effects on scores.
These questions will be discussed in a subsequGnt issue of Inequality in Educa-
tion.
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theoretical purpose but because there was no constitutionally legiti-
mate way to match different students to programs offering them greater
or lesser amount of education. Neither the judge nor the plaintiffs in-
sisted that all grouping schemes were impermissible. But without its
testing program school administrators could not justify assignment
of some children to fast classes and others to slow ones.

T-EcE QUEST FOR A REMEDY

neterocreneous grouping would have been the inevitablethough
unintendedresult if the circuit court of appeals had not worked the
miracle of affirmipg Wright's district court order and at the same time
cutting the substance out of his tracking decree.. While upholding his
rulings on Washincrton's tracking scheme, it limited their applicability
to the system as it operated up to 1968. Local school officials could con-
tinue to track on the 'basis of a testing program, but they could not do so
if the new system bore too close a proo-ramruatic resemblance to the
system Wright had ordered stopped. This hurdle was leaped with alac-
rityand very little difficulty_ Washington schools continue to track
as usual, but with different lines on the chart and different labels on
all the little boxes_

Education in Washington is no better than it was, but it is doubtful
that the alternative implicity settled on by Wright would have im-
proved the situation much. Treating all children alike in the services
delivered to them has never been thclight the apogee of effective edu-
cation_ Random grouping in any urban system produces such a wide
range of ability differences within each class that teachers are obliged
either to pav no attention to some children or to subdivide the class
according to her own perceptions of the children's differhig needs, thus
reproducing in classroom miniature the problems raised by schoolwide
groupinJ:r.

In the classroom, the lowest level of school organization, no tradi-
tional lef4al solution for possible grouping abuses can offer much help
for sensitive and fundamental change_ Granting the wisdom of the
new equal protection approach Wright used to reach the result he
didwhich many courts and commentators refuse to do14the prob-
lem with his implicit remedy of equal services was that it was no

" As noted, Judge Wright considered the fact that the Washington grouping
scheme disadvantaged the poor and black as classes in tandem with the fact that
the disadvantage occurred in the educational sphere and reached an equal pro-
tection requirement for rationality which was much tougher than that tradi-
tionally used by courts to scrutinize legislative distinctions between citizens.
Some critics claim the higher standard is unwarranted; others claim it makes
no sense. For an example of the latter point of view, see F.. Michelman, "The
Supreme Court, 1968 Term, Foreword : On Protecting the Poor through the Four-
teenth Amendment," 83 Harvard Law Review 7 (1969) -
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remedy z..:z all. No alternative, short of abandonment of the idea of
different services for different children, fellowed from the liobsewopinion.

What did emerge, however, -were some negative standards, which
suggests that courts may play an important function in circumscribing
g,rouping options available to school administrators who feel that it
is educationally necessar3r to make some kinds of distinctions betweenchildren. If Hobsen did not say what would work, it did indicate
what couldn't even be tried., namely grouping plans which tend toisolate poor and black children in lower tract.s institutionally de-
signed to offer less education than that given other ,crroups in the same
school system. Where such plans are trie& courts will prestimably con-tinue to give the wide latitude normally given to administrative
actions, but will also require them to give some greater demonstrationof the necessity of proceeding as they wish to, a demonstration of
worth sufficiently compelling to overcome the harm worked by the
systematic undereducation of the socially and racially segregated un-
der track. Such a demonstration is hard to imagine.

Court involvement deeper than this may be foreclosed by the nature
of judicial interventions themselves- The flezNibility of a fluidly de-signed system which met individual needs and reflected individual
preferences could only be ham-pered by a court ruling-, necessarily
prescriptive and rigid. Many of the most important ways in whichchildren are harmfully classified are found either witlkin the singleclassroom or occur as the result of other nonspecific institutional
arrangements, such as neighborhood schools. A court-imposed remedy
is particularly unsuited to reach -practices within clatrooms involving
thousands of possible forms and relating to the most sensitive humansituations. How do you order a teacher to expect more from his
students ? Would he obey ? How would you know if he hadn't?

C3ECANGLN0 'MEM RI:rims

Beyond the institutional mismatch between a court of law and a set
of in finitely variable classrooms4 there is a further deeper problem
with the thrust of equal protection approaches to differential educa-tional services. It is the same pfoblem that promises to -rnske most
of the tracking research irrelevant before it produces any hard re-sults. Both equal -protection and -atistical analysis must accept the
most fundamental operating assumptions of grouping schemes be-
fore either can apply whatever angle of vision is deemed relevantbe it resource input, educational output, or discriminatory individuallevel effectsto test the system's relative impact on different studant
groups.



0

I.

0

/*eixtet I

Drawing ity Coby Everde II/Old Mole. Reprinted by permission,



10268

That is to say, the educational battle is lost from either the statistical
or 14th amendnaent viewpoint before the logical war is begun. On a
practical level, acceptance of the premises of the argnment for ability
groupingthat some children can absorb more education than others--
leaves no room for proof to the contrary ; the system is structured in
a way to omarantee that result, no matter what the validity of the
initial detelnaination. On a theoretical level, both the statistician and
the equal iprotectionist tend to focus their attention on the points of
commonality between tracks for it is at these points that inequalities
are most obvious. A change of focus to the principles around which the
differentiations are built may_ be revealing. The emphasis on compari-
sons between programs can y-!eld only a reduction in their differences.
An emphasis on principles yields the in.sight that what the situation
really demands is more differences, not just differences in quantity, but
differences in approach, in measure of achievement, in the very defini-
tion of education. The failure to consider a broader range of alterna-
tives in the principles on which differential programs are devised
makes it highly improbable that any inquiry---)udicial, scientific, or
otherwise--will yield a better, more complete, and less restrictive way
of ortranizino- subunits.

Daerential educational services within particular schools raise edu-
cational problems not because they.. are too different in guantity, but
because they do not differ enough 311 quality. No one seriously doubts
that diverse student populations need varied educational services.
What is being questioned here is the notion that if one portion of
geography is desirable for average students, then it follows that slow
students should receive three-cmaiters of a p-artion while fast students
should have one-and-a-quarter portions. But this is what will happen
so long as variations in services .are controlled by single institutions
and guided by single, restrictively narrow achievement standards. The
inevitable yield is differences in children ranging only from better to
worse, from smart to dumb, from more educated to less educated.

Real differences in real children are far richer th _Paz the narrow range
of sldlls that aptitude tesm tap, far more varied than grouping on that
basis can allow

'
and much more neutral with respect to the values one

can legitimately attach to them than current sch_ool classification sys-
tems can structurally admit.

Others have approached the organizational implication of this issue
implicitly in arguments advanced for the concept of resource specific-
ity, the idea that different children need different resources, to achieve
the same educational ends.15 If this is true, then current grouping
schemes are self-defeating and discrimin atory.

Simplistically, childrenand, at least in the early years, their par-
entswould be encouracred either to form their own eclucational units
within their schools or ttO sek:'-:-E, others that were offered to them. Each
child would bring to that unit a per capita- entitlement which would be
aggregated in that unit and expressed as the total dollar resources
available to it. Compensatory funds would follow compensatory chil-
dren. Advocate planners would provide compens-tory political serv-
ices to parents and children unaccustomed to manipulating the school

25 See S. Michelson's articles in Inequality in Education No. 2, p. 4. and in this
issue, p. T.

.0.
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environment to their own advantagre. The subunits thus formed would
then bargain with the central school administrator for the services theythought most appropriate to themselves. The process would culmi-nate in a contract between the school and the sabgroup describing theresources to be assigned and specifying the educational program to bepursued with them. In this context, the usual voucher system emergesas nothing more than an idiosyncratic method of bookkeeping- whichgives only purchasing power without granting the power of enforce-ment.

The scheme is not as farfetched as it first appears. Some schools inthe north have beg-an to develop attenuated forms of it already in thatsubunits within them have been constructed around divergent educa-tional principles. It involves a radical decentralization of the power todifferentiate but alters neither the basic economics or structure of asingle public school. It merely penetrates the heretofore monadic class-
room_ Consider the single classroom plus teacher as a school district forthe purpose of deliverincr services. As a core unit which can be ex-panded or contracted as 'dictated by the program pursued the class-room as presently constituted is larcre enough to be economically
independent. Teacher salaries consumet-'80 to 90 percent of the instruc-tional budget in most systems. Since capital investment patterns areaffected not at all, for more than 90 percent of its activities there willbe no sa-vings to the system as a whole in marrying one subunit toothers And_ the classroom has a special integrity as a control unitsince most of the activities which make critical educational differencesocc-ar there.

In this system, academic achievement is relegated to the status ofonly one of many possible educational goals. Thus, the notion of rele-vant differences agi.in expands and the points of relevant comparisonfurther contract Educational units which are the benefiCiaries of re-source specificity and which have the ability to vary their choice ofresources on the basis of divero-ent goals will soon become as dif-ferent as the proverbial apples ai3d pears. But the range of differencesin children is at least that ()Teat and so is the range of their preferences.
Equality would not becOme irrelevant or disappear from a systemof subunits pursuing wildly different aims by wildly different means.The -_cocu.s for discerning equality - would simply shift away from the

substance of educational-resources to the power to purchase them, awayfrom the output of the unit and toward the fairness of the process.
CAN- BE DoNE Now?

The problems posed by differentiated educations for different chil-dren are political problems and tracking is a political solutidn. So. toois the system suggested here.16 It is not a system that will commenditselt, to say the least, to either school personnel as an immediatelyworthwhile structural reform or to judges at,- a court-imposed remedy
to specific institutional abuses in tracking sch.:-mes. But while waitingfor this revolution in .A.:.-- --an education, lawyers can play a critical

16 This system of collective bargaining for edzi cational oods will be discussedin greater detail in a subsequent issue or this bulleiln.
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role in breaking down the current school practices which allow and
even cause the abuses in current tracking schemes.

First, lawyers can police current 0-rouping practices on their own
terms, making sure that they operate in ways that are true to their
own declared intentions and principles, thus building badly needed ac-
countability into an allocation system that has never allowed for it. By
acting, as surroo-ates for power that may someday devolve on th.e
subunits ectualry affected, lawyers can serv worthwhile notice on
school administrators that the power to control the amount of educa-
tion a child will be exposed to is not absolute. Arbitrary and some
times punitive shifts in grouping assignments have definite legal
implications. Children having nothing more than a personality con-
flict with their teacher are demoted to o-roups where provision of less
education is expected to resolve that conlict as though a disagreement
with a teacher constituted resistance to being educated. Information
about the way a particular school system make grouping decisions is
rarely available to the public. Indeed, parents are rarely aware that
the system is organized to provide more education to some children
than to others ; nor are they aware that their own children have been
subject to such decisions ; they are not aware because the system has
made no effort to inform them. Such decisions are of critical interest
to parents and children ; if the school system chooses to channel chil-
dren in these ways, then, at the very least, it should be required to make
the process as open as possible. Lawyers can assert that right for par-
ents and so begin to establish commuttication between the school and
the parents while exposing one critical aspect of education to the light.

Lawyers can also move against those differentiating principles, suCh
as aptitude tests, which inform the allocation process and without
which compulsory tracking- assio-m-rients could not be legitimated.
Suits challenging the fairness oetests are both time consnming and
complex. If recent attempts at attack' °- tests are any indication, there
is l g-ktle uarantee of successful judiciallm'resolution of the complex leg-al
issues they raise. But notliin 0- else so chills the cockles of an adminis-
trator's heart as an attack on7those tools which allow him to mete out
different amounts of education to different children while at the same
time absolving him of any personal responsibility for the decision. And
nothing else so triggers the most deep-seated educational fears of black
and poor families as a testor, revealingly, a- battery- of testswhich
they certainly never made and about which they have been told next to
nothing.

A successful leo-al attack on either the o-rouping system U3 adminis-
tered or the grouping system as conceived will not yield an educa-
tionally appropriate remedy. But it will not create a vacuum. More
room to maneuver means more room for critically need reform.



ABILITY GROUPING : DO'S AND DONT'S*
By Warren G. Findley and Miriam M. Bryan**

This article contains the major findings and recommendations of astudy of ability grouping_ The writers are associated with. College
of Education, University of Georgia_ A more detailed report of thestudy is available from the Center for Educational Improvement
College of Education, University of Georgia, Athens, Georgia $0601

PRELIMINARY STATEMENTS

A. As used here, ability grouping is the practice of organizing class-
room groups in a graded school to put together children of a given
acre and grade who-have most nearly the same stanclin 0- on measures or
judgments of lotarning achievement or capability.

B. Grouping and regrouping within a classroom for instruction
in particular subjects is an accepted and commended instructional
practice. It is not to be considered ability grouping in the sense in
which that term is used here.

C. Ability grouping may be based on a single test, on teacher judg-
ment, or on a composite of several tests and/or judgments.

D. Ability .0-rouping in a sChool district may take one of several
forms, but chieIly one of four varieties :

1. Ability grouping of children in all school activities on the
same basis.

2. Ability grouping for all learning of basic skills and knowl-
edge on the same basis, but association with the generality of
chxldren of the same age in physical education and recreation.

3. Ability grouping for learning of basic academic skills and
knowledge on the same basis, but association with the generality
of children of the same grade in. less academic activities, Including
physical education, art, music, and dramatics.

4. Ability grouping for learning of individual subjects or re-
lated subjects on different bases related to progress in masterhig
the different areasfor example, language -arts versus mathe-
maticsbut association with the g,enerahty of children of the
same 0-rade in nonacademic areas. This has- sometimes been re-
ferredto as "achievement grouping."

E. Ability gi-onoin.g in the first grades, usuall3r the first six or
eight grades, is generally by ass!gnment to single classroom teachers
for instruction in most subjects.

*Reprinted from "Integrated Education," Issue 53, September-October, 1971.
** Mrs. Miriam M. Bryan is a 3.fE consultant of Educational Testing Service,

Princeton, New. Jersey- She was a member of the panel which planned the studY,
worked with Dr. Findley in the collection of data, and edited the materials in-
cluded in the report. f Warren G. Findley is Professor of Education and Psy-
chology at the -University of Georgia.
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F. Ability grouping in the IfisC grades, usually in junior and senior
ihigh school, s generally by assignment within programs of study

college preparatory, commercial, vocational, general.
G. At high school, assignment to a curriculum or program of study

may be made a part of a social ability grouping program. On the other
hand, ability grouping is often accomplished to a degree by a process
of self-selection in wrtich individual students choose their programs
of study freely or with some regard to prerequisities In essential re-
spects, the difference between the two methods is analogous to the
distinction between de jure and de facto segregation.

H. Ability grouping practices differ in the degree to which reclassi-
fication or reassia-nment ls provided for_ Practices vary from virtually
no review to systematic review at specified intervals of years or more
often.

I. Ability grouping may be limited to provision for extreme g;roups.
tr- Special ezlucation for mentally retarded children is to be dis-

tinguished from general ability grouping,, but needs to be considered
a special case subject to examination and report her.e.

K. Provision of advance subjects for limited 4urnbers of superior
students is to be distinguished from ability grouping applied to all
students of a grade group, but needs to be considered a special case
subject to examination and report here.

Cowcr..-o-slows

1.. Ability grouping is widely practiced in American school systems.
2. Ability grouping is especially characteristic of larger school

systems.
3. Ability grouping is more common in higher grades than in earlier
4- Homogeneous groupin.g by ability across the subjects of the school

curriculum is impossible.. G-roups homogeneous in one field or subfield
will prove heterogeneous in other fields_ Thus, children grouped by
reading-scores or intelligence will overlap considerably in mathematics
achievement.

5. Ability grouping is widely approved by school teachers and ad-
minis trators.

6.. Although unqualified approval of ability grouping is widespread
among teachers, disproportionate numbers express preference for
teaching mixed, average, or superior classroom groups over teaching
lower-a-Chieving groups.

7- Substantial educational research on_ streaminghomogeneous
g;roupingin England's schools indicates that the most detrimental
effect is caased by assigning pro-reaming teachers to nonstreamed
class. The generalization also applies to American schools. .

8.. Socioecon,-)mic and social class differences are increased by
strea.Tning reduced by nonstreaming.

9_ VirtUally, all ability plans depend on tests of aptitude or achiev-
ment as an integral feature-

10_ Ability grouping, as practiced, 13roduces conflicting evidence of
usefulness in_ promoting improved scholastic achievement in superior
groups, and almost uniformly unfavorable evidence for ,promoting
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scholastic achievement in average or low-achieving groups. Put an-
other way, some studies offer positive evidence of effectiveness of abil-
ity grouping in promoting scholastic achievement in high-achieving
groups; studies seldom show improved achievement in average or low-
achieving groups.

11. The effect of ability _grouping on the affective development of
children is to reinforce (niflate ?) favorable self-concepts of those
assigned to high achievement groups, but also to reinforce unfavor-
able self-concepts in those assigned to low ad_ 'evement groups.

12. Low self-concept operates against motivation for scholastic
achievement in all individuals, but especially among those from lower
socioeconomic backgrrounds and minority groups.

13. Children from unfavorable socioeconomic backgrounds tend to
score lower on tests and to be judg;ed less accomplished by teachers
than children from middle-class homes. This discrepancy is more
marked as children grow older and approach adulthood.

14. The effect of grouping procedures is generally to put low
achievers of all sorts together and deprive them of the stimulation of
middle-class children as learning models aria helpers.

15. Low achievers include many disruptive children who have failed
to acquire constructive school attitudes as well as children with low
and slow achievement patterns.

16. Children of many minority groupsNegro, Puerto Rican,
Mexican American. Indian Americancome disproportionately from
lower socioeconomic backgrounds.

17. The source of disadvantage for some mi.nority groups
Puerto Rican, Mexican American Indian Americanderives in -part
from the fact that teaching and testino- in schools are usually entirely
in English, which for them is a second language.

18. The langria.ge patterns of black and white children from lower
socioeconomic backgroimds often differ so markedly from standard
American as to make schoolin,g in most schools involve languacre dis-
ability by such language standards. The circumstance has not caily the
direct effect of making learning more difficult Indirect effects are also
produced via lowered self-concept because of frequent corrections.

19. A fundamental generalization is that differences in socioeco,
nomic backgrounds result in cumulative effects because of early
acquired differences in ability to interact profitably with teachers who
have middle-elass habits and values. Middle-class children come to
school prepared to respond to approval by teachers for their prior
learnino- and readhiess to respond. Disadvantaged children, especially
boys, orten have to unlearn assertive, unresponsive behavior in order to
participate in a teaching-learning rapport in the classroom.

20. Desegreg:ated classes have greater positive impact on school
learning of socioeconomically, disaclvamaged children when the pro-
portion of middle-class children in the g.'-ou-p is highest. Conversely,
whfkin socioeconomically disadvantaged i-.hildren are in the majority
in a class, the effect of grouping is commonly to produce poorer
achievement on their part.

21. A signment to low achievement groups carries a stigr-la that
is generally more debilitating than relatively poor achievement in
heterogeneous groups.
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22. A positive d3rnamic of all instructional programs is constructive
stimulation, what J. MeV. Hunt calls "the problem of the match"
some stimulation, but not too much, accompanied by supportive en-couragement.

23. Formal education, or instruction, makes a difference in ultimate
adult capability. How much difference education makes in comparisonwith other factors is a separate question which is essentially irrelevant.

24. Ability groupirig practices are to be distinguished from each
other in terms of their underlying strategies for dealing- with initial
differences among children and the cumulative effect of such differ-
ences.

25. Different ability grouping practices show different amounts ofdifferential treatment (riven to different children after ability group-
ing has been done. The'n'tea,ehing strategies employed with those classi-
fied low 'often deny stimulation offered to those classified high on the
criterion used in grouping. Elsewhere, all those classified in one group
are thereafter taught as if almost identical in capability.

26. Of the patterns of ability grouping differentiated in PreliminaryStatement D. type Di oenerally involves more detailed diagnosis and
specific instructional diFFerentiation.

27. There are viable alternatives to ability grouping as means of
furthering: school learning, including stratified heterogeneous group-in.0- tutoring, team teaching, and individually progranied instruction.

t.2:S. Planned heterogeneous groupingnotably the Baltimore planof stratified heterogeneous grouping by tenstakes into account
simultaneously the concern for curtailing extreme heterogeneity, while
assuring enough diversity to _give leadership opportunities in each
class, providing thereby for stimulation of the less advanced by theseleaders, and avoiding the concentration Of defeated and stigmatizedchildren in a bottom group almost impossible to inspire or teach.

29. Where older children themselves academically retarded, arepaid to tutor younger children who are having difficulty in learning toread in the elementary grades, both crroups gain substantially. In fact.,the older children gain even more tha'='n the younger ones being tutored-
Similar findings apply to writing.

30. Teaching by teams of teachers with different responsibilities,
under the leadership of coordinating master teachers, is a fundamental
pattern in plans developed for trau-nng future elementar-y school teach-
ers. Departmentalization of instruction may be considered_ a step in this
direction.

31. Individualized instruction by prescription of sequenees of learn-
ing experiences has been worked out for much of the learning of basic
sialls and structured knowledge.

32 All four of the above teacliing-learnino- practices ean be applied
simultaneously. They are mutually compatible.

33. Early childhood education whether designed to be compens24-ory
or for all children, presents a fulther supplementary approach.

34. Residential segregation, in the form of concentrations of mi-
nority groups in cities and the moving of major groups to suburbs,
plus the organization of private schools along ethnic lines, makes
ethnic desegregation within many large cities almost. meaningless.
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35. The same may be said to a lesser degree of socioeconomic segre-gation without regard to ethnic distinctions
36. Ability grouping of the types described in Preliminary State-ments D1D3 has g;enerallv undesirable effects on learning and self-concept within like ethnic and socioeconomic groups, which are

magnified when the correlated factors of ethnicity and socioeconomicstatus are involved.
37. Findings of the impact of ability grouping on classroom groups

have implications for residential seg,regation and schooling tied to it.The issues underlying ability grouping and school desegregation aredeeply embedded in our society and its culture. The matters reportedhere are integral parts of a larger social pattern, contributing to theperpetuation or change of that pattern, but largely determined by it.
RECOMENIMNDATIONS

1. Ability grouping of the types described in Preliminary Stcte-ments DI, D2, and D3 shouldnot be used.
2. Ability grouping of the types described in Preliminary State-ment D4 may be used. to advantage where the information gained bytestilig and/or observation is the first step in a program of diagnosis

and mdividualized instruction_
3. Provision should be made for frequent review of each individual'sgrouping status as part of the instructional program.4- Tutoring, team teaching, individually programed instruction,

and early childhood education should be explored and exploited for
their usefulness in promoting learning_

5_ The personality dynamics of the tutoring of younger children byolder children, often of modest ability, should be explored andexploited_
6_ Heterogeneous grouping in a classroom atmosphere of coopera-tion and helping, should De the rule except as indicated under recom-

mendation 2.
7. Stratifie-1 heterogeneous grouping by tens, as practiced in Balti-

more, should be utilized and refined_
8. Favorable self-concept should be a goal in itself, but it is also a

supportive factor in learning. An attitude of firm confidence and hope
by the teacher is fundamental. Techniques for conveying such an it-
tituda can be learned_

9. Teacher training should include an emphasis on welcoming diver-sity in children, and teaching chilthen to prize it in each other. A
particularly important aspect of such diversity is with regard to lan-
guage and customs of minority g-roups. Ireach.ers therefore need pre-
service and/or inservice preparation m language habits and cultural
heritages of minority groups to use as the basis for positive acceptance
of all kinds of children into the classroom group.

10. Steps should be taken as early as possible in each local situation
to promote iniitary school populations m each district and each class-
room. When a district or city has become almost completely a socio-
economically limited population the possibility of effective desegrega-
tion and its constructive impaCt virtually disappears.
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The :result: wide scale firing of baack teachers- In one

Mississippi school (Starkville), Rims Barber of the Delta

Ministry reported as many as 55 per cent of the black teachers

fired, and percentages ranging from 23 to 40 per cent were

fired In nine other Mississippi schools.

Officials of the National Educational Association

testified-before the committee that 5,000 black principals

and teachers in Southern schools have been either dismissed

or demoted because of desegregation, and often replaced

by less qualified whites.

Miss Green painted a baeak picture of the problems

faced by many black students In newly integrated schools.

"In some districts, classes are segregated- Testing and

tracking are used to segregate within the school- There

are mbVes to force out black high school students by the

use of stricter rules- These students should be described

as push outs and not drop outs," She said-

Mn Dekalb High School in Kemper CoUnty, Mississippi,

some 108 baacks, all tenth graders, atitend all-black classes

In a wing of the red brick school building separate fram

the 1-§0 whites, testified Mass Green. "The blacks ride

to and from school in buses driven by blacks, eat lunch
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violence- All I can tell you now is we're waiting for

SepteMber."

John Gadsden, of Penn Community Center, is frankly

cynical about the plan- "I still don't believe when

September comes there'll be 'massive Integration- We've

had South Carolina decisions before- We've had troops before_

I don't believe we'll see the total elimination of the dual

school syste.m."

"But vire are moving a lot of bodies around," says Frieda

Mit iell, one of two "black members of the Beaufort school

board- She does not believe the boycott will develop.

"Most people

school," she

bused because

don't like the idea of keeping kids out of

says. As Eor the busing: "They're being

they're black,"-she says flatly- As the

mother-of a daughter who went to Beaufort High as one of

the first freedom of choice students, she believes she

"fared better than most- There was a constant influx of

military people and the parents were more broadminded.
-

There was only one incident of violence, when a white boy

hit a black With a broken bottle- Things were not bad;

but Karen Went back to a aack school-- 'She-said she

couldn't participate as Much, ber grades -went down and
- -
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there was the problem of identity, of a black kid trying

to blend in with whites."

But let Karen describe her experience:

I was spat on, hit with an ink well, with spit
balls. I got to the point where I didn't consider
some of those I went to school with human. You could
see some blacks pretending they had great rapport, but
I never saw that, I never saw true communication between
human beings. The other students were like machines
being controlled:by a master switch. They were like
puppets on a string, products of their environment,
hostile. There was one teacher, one English teacher
who was truthful and honest, one bmnan being in my
four years. That whole school was strange. In history,
for instance, the way they talked about the whole Civil
War scene and the role of black people. And whenever
you brought up Viet Nam or the Black Panthers, any-
thing relevant, they'd say let's not get too involved.
I'm not Interested In black schools or white schools,
I want a better education, an education relevant to
students in the 20th century. I copped out. I used
to make lousy grades, but they never discussed any-
thing I wanted to discuss, anything controversial and
contemporary. I was completely alienated for four
years.

At Beaufort High she got in trouble only once -- for

failing to pledge allegience to the flag. "That's as big

a crime as saying you're going to assassinate the president.

.'with liberty and justice for all.' Can you see me

saying that. 'With liberty and justice for all.' Me being

black and American and In the South. Nobody needs to lie.

There should be nobody you fear enough to lie t . 'One

nation under God.' That's a joke in itself. They can



r

41

4)

D

i

)

s

r

D
41

'

o

0

)

u)

'0
4-1

CDg
g

r-I

H g
A w

A0 0
o

ri 0

0

IQ

11)

14

CD

0 A
0
1-1

g

0
4-)

11 0

r-I
H 0.4

( a)

A g

fr

41

4-)

0

CD

iq

a)

sq

r1

CD

4-1

'0

to

0

-) 01 IV A I-1 ra 4.) A H A 0 tng W 4-) A H 0 W g (o tn u) r1 4-1 (3)

W PI 14 W g 01 0 A 0 0 ri r1 4-1 1.0 N 4
a) coX ).1 g H fh .4.)M 0

0 ra .,4 co

fU > III r-I 0 4.4 N g rl H
W V W H 4-1 g CO 03 '0 0

1 'ri4-) Z to H 4-1 la A a) LH 0 4-1 , > 0
0ra g WHE4J A

.cl
A 4-1 A 0 .14 A
N (a H c.) tjg 4

0 4-1 4)
tO

W 14 0 (0

r
4-1 '0

0 0 4-1 0
HO -I-1 g )4 W ,1)

co ra tr 1-1 u) 0 0H 0 14 ra m 0 0 0 .
Fri 0 'In rt5 0 W 41 H 9-1 4-1 0 g

W 14 II 0 0
0 0 g 0 ili A

0 4-1 ,14

0 41H 00 rg w ra 0
4-) o 04

RI A H
4.) 0

.ri
ra

A a) -c.) . 4) g )-1 tri g g4) to g I H (a H Di ., sa)

4J g 0 0 0 tO0 I (a 4-) a) (IA 4 'r1 1 4
4J

4-1 .1-1A w 4-) w Ts rt1 V .H CP g r1
g 4-1 '0 0 f)))

4-) H : /-1 o ,

rl tO 0 0
Hro

4)a) ra g a -1) 4-1 6) (a '0 r1r-1 g 0 W (a 0 H (1) u) A 4-) H
ga4-H I tO 14 g) 0 tcy) r1 . g 04

CI H 14 I /4 0 W 0
g 1 tO 4-1 tO tO

.1-1 ff,
,

H .ri 0o a 0 a 4-1 W 0 01 H 4 RI Cfl U '0r-I N A PI H (11 al ,0 4-) /4 W 0
a) H M 6 0a) ra 0 () RI 14 4-1 '0 a)

rg 4-1 rX W g 'rl g rtl to 14 (1) tO
4-1 ro Irl c.) co A u fa 0 A ro 4 t9

a) ra 4-1
r0 0

f0 44 4-1 W 0 H g .ri
1-1 -11 4-1 r-I 4J H r. CP H 4) tO RI 14
W 14 1-1 rg H (0 IQ H RI W H tO> 4.) 0 I: H tO g H .1 g r1 0 M H 111 (A
a) 44 g 3 /1-1 0 RI A 0 H g a) RI A r1 '0

W 0 1 tO A .ri . 4-1 A H
U H 4-) 0W ri fa rX r

1-1 4-1 4-) ra 4-) 5 V) gA 4-1 a) 0 u) >I co ra co

,O
0 0 ra 4)3 a) PI 4-1 r-1 4-) r0 w m 0

4-1 H 4-1 g u) 131 H
M (3)

0 M
.-.-

14 W 0g p tn 14 ra g 11 (a a) 4.) 0 a) a G
1$

H
r04 g 01 0 0 fU 4-1 '0 tO Xi H0 'rl A (i) 1 rX 5 g ra 0 -4-) W 0 A,0 g > 4.) u .rl A 0 g A 10 gW Ili 0 V 0 ra 0

a ) k 0 g 14 0 H
W W 4 - ) 0 0 0

4-) '0 W 0 0 W rg 0 g '0 '4-10 11 H ra a) A 0 4 4.1 4-) A tri 4-) raX A >I w 0 u) 4-) 0 W fh .. '04J M 1211 0 0 tO 4.1 H fti 'rl fa 0 ty) 14 g g 00 w g
ri g 11 RI W ra g ig ra W 1.X0 4-1 '0 H > r14 i rg irl 0 H H

M 0 RI
4 44 W 0 0.)g 0 0 1-1 r-I

RI C) H H tri 4-) A 4 4-)
to ru A ra4-1 H 1-1 H

a



g
o g 4)

.e4 4)
pg H4.) 4.)
13) H al a)!

$4 0 a o 4-I a) 0 I4-4

al g cri 0 ..-1 ri 14 0
4JI .14
0 A 1 H 4.)

0 A 14 o a) .1-1 nf, re

c.) 4 14 14 (1)

4.-) to or4) 14 al tO 4-) tfi
0 0

tn U) is 0 11
0 4)

0 0 1-1
.9

N
u

0 0
> o .q

0 H .1-1

4-) 14 til $ ra .9
.1

el
RI ri i 44

0 14
P 9. H al

H
al 0 H ,X

al 94 $4 X 0 M 0 0 4 04-I
A a MI 4.1 u) gi 4-I 14 14

t H 0
-44/ m (13 14 a) g 0 () M

rA M tO

w g
A >i Hg 4 to a a) a) a) A to

tn

g a) r0 0 4-) '6 4 4J rd al
H 4J

0 8 w 4 )4
.1-1

II g M 0 .4J 4.1 14 al g ',0 H A 0 WQ) al al .1 1 4 0 m 1Z Aro WA X 04) 0 W
4.I 44

>i rcl0
14 0 rg ES) H H A 4-1 Pi .1-1 g.H 0) (I)
al 0

> .1-1 : .11
A M 0 Q) 9.1 0 H 0 A

I

g
o g

g I A H
0

il .. m to.
44

a) ri 111 0 4:1 0 H 4i
g C14 CZ a) I

O 0 0 0) 0 N ,X 44 g
0.

.p4 .R 0 4-) 0 irl /4 H ttl 111*II X 0) 44 Of CO U CO tr) w
Cr) ra 4-) (1) 11

to 01 4-1 4.) 0)
pg R ..4 4

N : Ea 4-) to 4i : r0 filg bigH m
a) I 0' (Ufri W W W 0 ti, .9 0 4.) .1-1 al g 14 0 co ,4

CI
Co W M 14 0 0 (1 10

g 111 W 0 4.1 0 0) (1)r.I
14 RI tri 1 4-) 4-1 0 at a)

a) /4 10 41

44 4.1 0 o .1-1 0 ,.
0,0 -14 al 0 0 4-I 0 f0.ri X 0 14 4-I :

to a) a) .9 ,rn Iv co 4-1 0 >I Co 4.)0N 0 th
to .P

DI to 44 r0 4-) 0 g 4
rti : > A

4..1

E
4.1 tp

ul A ili H ,X a) 0 A
.0

1
id
0) N 0

1r1 w 1 i
a) rd 0 m 0

tr) .r4
a) al '0 0 to A 0 a) .,-1 4.) r0 al 0A H g A M '0 m CA g

P
0 g.

.14
t> to 44 u!,

a) g
44 4i al ai 04 H g H 44 u H (0 al H - (VU 0 : a) A a) li 0 14 0 A tOA 0 0 >1 4.1 40 H a) 0 .9 co /4 ri 14 g gi eg V 0 a) ,ii

4.) 4-1 a) 0 . m m ro

m>1

ai g A In a) 0 0 U H H 44 4) 00) 0 '0 0 $ tp N 4-)
ai A 1.1)

to o,

A M
44

0 N iti 0

0) 0 0
0 A

A
$

O 0
.rl

A g 01

m to 4 al 4.)

4-) 14 it 0) V ,)4 )4 H (I) pg 0
X .11 H 0 .1) 4) 0 > 0

a) 0 A In ro q a)14 0 0 10
H a) 14

al 44
g

4.) RI

0 14
0 rt1 El A ITI r0g000A 4)

>1 '0 440 8. r*I$I,
M a) H ,IS

vi (0 1.1
al ra H CO 01 U (-1 a) g

a) 44 V H ,C) : : 0 0 4.) E4
.1 16

0
a)

t) 3 4 ii La 0" A ni
A g

4.,/ vi p4
4-I

al al H a)
_ 0 III El 0 g >1 g til .f.1g 44 o pi pi a) o c) ; a) 4) 0.,-I 0 0 04 > 14

11:1 10 .14 .11 0 t t'0
g In

01 4-) A 0 RI a) Q) 0 a) 0 g 4) v)- r, (0 111
A 0 U .P Q) 4-) 4 g ,g 4-) 0 al4-) Ili ,U) In A .14 0 H Hal ,g (0 la 1) 13) A 1 A A

0'



4; .9 4-1 4 4;
0)

1 A
0 0) m 0, 0 to
g 4-1 0 44 ta g a 0 14 14

0 ri 4) -1 H (0 IV 0 0 0 44
4) Ul 11 'il g 14 P4 A Kr1 44 (0 g W 0 4-1 1:14

0 0 H 0 g H V 0
0 V

(0 0 0
0ri u 0 H

0 1
0 2 M0

Pi 4-1 H
III 0 0 /4

-P 0 '0 14 A A A 4) V
0 0

g 14 (0 (0 0 4-1 tO fa -1 0 >i
U +I 4; 4; V U) r-1 V

0 M 14 ,r1 g (0 4J 1. 0
0 H 0 0 g 0 M V 0 0 H 4.;
0 A A

4.)
0 (0 0

to
g g 0

W

A
M (11 r

to

0 0 4) V H id . -I
4-I -4;

(0 -1 g 0 (11 0 V II H0 ,0 10 4

03 0 10 P4 H 4., 0 fri (0 0 A
4) P4 g H (0 r0 1.1 .ri 4) (31

0 (0 03 (0 (0 fU 0 0 U tO r1
14 H ,g

t-I
V 0 0 .r1 0 4J II 4-I 0

(0 01) ill 1.1 tO U) 11 g a) P4
0 to (0 01 : 10 4-1 (00) (0 4-I 0 0 0 -1; 4) tO M 0

(7) rti A il PI (0 P C)
(0 V ig H V IV 00 M M 'el 0) CD 1,$ g g V A

1E4

k
Ei $.1

1.1
0) . 0 0 al 0 ai 0

w m 4J 11-1 g H "1
.r1 (I) A
41 0

A -I 1 10 a) 1?)
10 4) g o ca 0 PI .r1

4-1 0 g
14 m V M, A 1

0 V IQ 4)
>A 14 .r1

9-1 111

A
4)

SI 14

U 0
IV 44

H 0
A 113

0
IV pl

to 0

3 0 H (1) 0
-r1

0 14 4-1 0 3

1 0
A to

H g 0 4-1 H Pi 0 4) ,0
>1 a) .r1 0 to 44 q:1 >4

0
H

0
g 0 Ri

A P4 id

V A 'rl 0 0 tO 14 >
0 EI ,0 A

3
4) 0 ri 0

g '14 111 H A (o
-1-4 u) 1.1 g 01 0

tO 0 14 H 14 0 0 0 V
3 4.)

V 0 ()
1.4 I/1 4-1 Ai 0 ICI A A m g 4 A
0 H 0 1

to
0 4.) 0 M to 0 H

0

4) 0 ig, 0 g to t) 0 0 H 0
M 0 tn 0 0 4) (0 3 > 0 _ V () 14
W ,g 0 (0 CU 0 0 (0 M (I) (1) g
4-) U 0 (0 t71 1.4 rg co ,g ,Y, ni 0 0
t0 ca g r0 0 V .rl 10 (0

.ri 0) ri 4-I 0 10 Z V 0) H 0 4

.1
X
U V

/4 03 H g
114 U 4-1

H CD r0 0 '14 0
0 14 0 14 1:f1

ni 0 0 .1-1 0 01 M
0 140 H

0 0 3 Ig

10 tr E4 tO g orlA i P4 4.)
uA A



o

)4
Ng:W . .

'0 V H
U)

.41
.

W V P
.5

4.103

W 0 10

t
W W

nil
g 4J W tO >1 0 4J 0 171 4.) El H

V
H0 (a 4J )4 Ai A 0 0 14 W 0 W

4-1 W RI LO 0 .1.) 0 g (I) W > 0)
(1) 4-1 4-1

.1J A 0 'ri o 0 01 u) II) t (1) %I) o 0) H 4 w03 1.4 io 03 d W 14 4-1 0 0 V M WN W 0.) 0 .ral 44 (0
.9 A 0 4-i 4J A arl.4 '0 A a) u ..-i u) w w i N 0 Iti ing ra co co W to 0 c.)

1tp ta w to(0
'.0 0 1 g .

ni ,0 > it I ni t 1
en A

W W W ra o I .)4 A 4 k
)4 H A = U 4-I 0 V W 0 00 4J g 4-1 0 '0 0 1-1

tO 0 4.) g 0) 0 H 44-1 W 0 U) '6 (1) 0) M /4 4-1 A 0
0 0 0 4

rX A 'pi o m 4) )4 4-1 W H 0 CO 11:1 4-1 o 41u to A o (I) >1 g g H f0 0 .14 1-1 U) V ni g 0ra W g to 4-) w W a) W .r1 V M W n(d 14 g 01 0 >H > W 4J A '0 10 g 4) '0
A

cu a) 0) .4 I)A M 4J 10 ra 0 .P 0 .r, 0 ii) Al V ).4 4JA g g )4 H 4-1 X
g

w
0

0 It 04-1 H 10 M a . H (0 V H H H (1) )40 .
(13 W (I) g t) 0 0 H U)11) RI 'r1 (0 til W 0 .1-1 A 111 $4 0 o cu ro (1) w

4.1 o u 0 g > .4 () t) 01 la44 0 U 4J.4 0 (a 0 01 0 arl (a ra c) 0 '6 0 iri 0 ,rl 14 )4 al H A A 44 H W W VI 4.1 44 1 , .

',.
.1-1 ty,

tO
0 44 m u) 14 111 4-1 to (1) 0Ill (0 .

0 0 W 0
44 4 0 Ai W (0 g4.) g 0 4-1 W A/ g arl Ili W W NOr0 tO 0 A 10 g 01 k 14 W V to 44 IA I) rg

.4 ri
111 W 14 W (0 rO A

6
0 0 g 0i U

.4 Al
4J V

iv
A '0

0
44

1.0
as

RI)4

,g
>i o

>
W

'r1 tO 1 CO
I tO 0 10 4-1 W .1-1 Kt g 1-4 H w

1 g 1 > tOZ 0 0 4 (U to ta a) 14 ni 0 14 a) a) tu GI14 w (a A g g tn a)
.9

0 0.) g V A rl p0/ a 4-1 H rX 4-1 co w 4) 4.) w1-1 0 g
P4

g 0 o ro g (13 4J t.0 > .4 A 0 tow to .ri o (o 44 g w ro u) to .r1 tn 4i .5A w -1 H M > ad 0 51 g (0 i arl 1 gW g 4-1 PI 10 .r1
4 4-1 ill 0 0 4.1g

R
a)44 0 0 ttl 0 t tp o g ro 1-1

i. .4
131 4-1 4-1 4-1 tO g tO r14 0 >1 0 0 H0)

9
(0 44 0 0 to , 0 4J u) 0 .4.) U I 4-/ M

H 4-1 0 14 >i el .1-1 r-I .19 g .1-1 (U W .4 0) 0) U.4 g tit 4' 1-1 H a) 4-1 W k .g 10

.4
W

4J 0
.11
4.)

A ra W 0) 0 .-I 0 M id Iv 14

g
0
113

4-1 rl
0 0 (1) (1) 0 o ,4 rr.; )a!) 0

H R 0 4-1 arl
X A 0 .4 W >I

4g
0 W

V
0 4-1

arl W A 0 A 1g
U )4 V 4-1

14
W .14

44 0 (0 1.0 4-1 U 0 I 0 14
H Ei 0

0
0) H 0

0
U 44 W 10 '17 0.) 1A1 4.1 0 X VCO 0 0 a I o PI .r1 10 W H 0g M 0 g 0 10 X .4 H

ft
73 r6 a) 4)ro o A a) a) 0 14 g tu > el tog 14 U A A P o to o (a o LW H ad 0Al fli 4 tl) 43 ' g :: 4J : .1-1 0 0 A 0 0 0



g i V i
0 a) H 0
. rl 4* 4J ft N $4

ta8 a) u) qi .ri
43

a) 4.)
4.) m

0
Pi ri (0 a) 0

to g trl u) g 4-1 , 14 (0 tn 84 g 1.1

ro ro 0 AI W 04 W la 0 AI Pi 0 A 0 o tr g 0
14 14 u H 14 N >1 4) .4 0 14 14 V 44

0 (0 0 tn Ol (0 A o 0 .ii ,Q .4 (I) H 0) La Cli 0
4 al H 0 0 g H 4-) 1.4 (1) g 14

0 4-1 la A 0 4 it it fts its u fa $4 1.0 a) = 4.) a) 0)
tH 14 g W I V U tn a) ,1-1 W 0 P H V) 0) 4.1

0 H 1 V H 0 ,, 14 41 & 14 44 RI el .4 1.4 ;. 0
01, 0 H 4) A 0 (0 RI 4-) 0 0 0 rg g.

01
/) A ..
.ri 0 4-1 0H 0 fa H (0 V) ,.41 . 4 u) W

3 H 0 0 0 Ill
(0

4-1 0 H .4 I P 01 o 0 +I,
v g iti :

a) 4.) a) 4 0 g g
H

M CO . rl 41 r0 0 H 4J 14
g . PI 0 0 *1-1 H . rl .11 g .4 4-) M 44 4) M0 .r4 44 U

tri 0
(0 A U 4) .1.1 0 H yj . 4 rd 0 0 4-1

11) U 0 0 V) la I ri (0
a 0 .4 g 0 0 A g

iv
. rl 0)

4.) H M0
14 oi

.ri 0 4-) t 0 1-4 E

61

14

rti .-cli

0
A

/4 .#4 4-1

0) 44 14 W
C) I U ra

It H
It fli V) 44 U A 44 0

4.I
4) rri%, CI in

44 44 .9-1 H W W 0 (0 0 P4 r0 IV 0i0 A
+0

0 $4 A
.ri

i to 14 0 0 H U
4.) g rt $4 IT Ill V 0 01 $4 M 1

1
irl 4 ,

to LH h u1 rd 0 RI tn M 0 In (V r4 U1 0
>

04 0 0 14 0
14 /-1 0 .14 0 H 4-1 g $4 w

.
0 A u) 0 ti4 x 44 to4 11) 04 '0 a) 4-1 in at 44 (0 V 04 14 14 .1-1 to 40)

1
w 0 w 0.1 N r4 7. 0 0

in mcl 0 (1) g
$4

H H CI (.41 0 M Ul 0 A 0) , 41
0 ..,(1) $4 g a) It 0 W 0 44 4 4.1

-) m 44 0 0 . g 0 .ri 0 0 C.) 4-1 1.)

0 la H .1.4 H

O 44 1 4

i t 4 4 0
'11 rl H0 .r1 W

W

Al 0
A ,r1 0 4) .r.1 (a

g g
tn

it II
0

NI'
O 0 0 0 fii 4.) W Iri A U ifi .4 1)4 )4 > f0 go V 0 4 tO V W > 111 4J . (0 A o o ra 4) W

Ci
W
4.1 0

(0 f I
W A

RI Z > (0 0
A V . rl A 0 44

H H
H A g A

4.1
41

4-1 A gl
a) rd

14

itH fa 4) 4 N 0 0 (0 g . 0 V 0 0
ra /4 A

4.)
W 0 3 U 0 yrz 1 0 Pri 14 H PI 0 4.1 H g 4.1 "r1

4 0 a) Cli
1

g RI H )4 0 4) 4 14 04 4-1 0 4
W Di c $4 $ '0 0 IV V 4-1 0 0 U) 44

0 2 N g ci4 al 4 4 $4 g
g

w to g 4 0s
co ni H g 0 irlr u a) 4J k fria) 1

10 $4 H A 0 4-1 0 0) 0
.1 .5

ta a) 0) o
N

W 0 0 ..p 4
g tn 44 A 44

(1.1 g 0 14 41 0 IT 4) 4-)

O W 4-1 V 0 W 0 0
A W H .r1

4 ru
u '0 4-1

.1-1 0
$4 4J g
0, g

.4 g 'II d
A

.11 (I) 0 Z ri X 0 its 0
14 la fa4 Di

14 14 V) H pi (0 p
el

6
4-) g 1-1 0 4.) (o (0 V g
(0 24 (0 .r1 4) W r0 W (0 44 W 0 4 4 0 0 , w 1

tn gi W ol M 4-1 "Pi .r1 0 4) (11 a)
4i O (A r A V tad w> otl) te9

4-1 g o
0 0 4J Pi A

4)
CO

1 '.0I CO 0 C3

N W ni H H it C4 ta N
131 A i H 0 g r4 H 0 g V ch .ri H .. II) al 1
tu 0, a) g 0 ,11 rii PI u 4.) 44 g .4 H
U1 g tC) V (0 A 41

t.-

Pi ft V 4) V) A 0 P. 4
4o) E4 0) 0-4 U 44 0 0 H (0 31 0 0 .r1

id ()) R ,..1 it 04 to 0 o CA 14 4.1 A 4 5 11 I; 0 4 al



5 H
.

4h 0
6

to pi
5

4
11

.7
4

1.
4

It
N

01
0

hi
C

o11

5
w

0.
rt

)
H

.
11

0
(1

1
0

0
M

0)
0

0
rt

t1
rt

2
N

'
ft

0
H

.
rt

0'
1.

1.
11

1)
cf

4
0.

1
n

01
0)

h
M

H
M

ID
01

H
5

0
w

1
rt

11
to

0)
f)

ft
4

P
.a

;r
ct

ifl
Y

01
rt

C
O

V
01

0)
o

iv
a

In
W

M
rt

(t
o

H
.

0
M

tit
 tg

 R
!

0,
 0

)
r1

 r
P

0)
1

H
.

0)
M

rt
rt

1/
1

g
H

.
0

0
tr

1
M

0
0

gl
i

rt
11

1
B

.
0

tr
t

h
01

M
A

hi
0

0
h

M
t0

M
01

H
LA

h
P

p

'''
(m

o
1.

1
(7

)
a 

(4
o

0 0
m

n
a

as
01

at
h

h
P

i
V

I rt
rt

M
0

.4
H

.
0

0)
h

0
H

.0
0)

(0
Lg

.
ID

1
N M

0 11

H H
.

rt
M

0
5

ra
0)

0 ta
a

H
.

0
tC

1
'0

1:
11

0 
A

A
pi

'
a 

t-
I.

5 
.

4
tfl

ft
h

0
Q

J
M

0
(1

1
01

0
0

0
rt

H
D

i
11

fp
0.

n 
H

. 0
 0

R
I

ID
b4

 H
 .

11
1

rt
g

0
4

rt
M

H
.

0
H

.
U

i
11

)

01
g

M
1.

8.
0

;
(4

f)
t 4

0 
ril

 1
4

r+
.

o
0

Si

It 11

1-
1

0 It
01ti

1.
1

$
"

0)
V

I-
h

0'
0

L
4

n
0

o
o

a
H

ft 
M

 H
 0

)
P

h
..s

 E
H

.
h

N

0
0

Ili
T

1 
N

. i
t

H
.

(7
1.

 P
 0

.
H

1-
1

td
ill

0
rt

.
M

r;
11

tf
i

0
al

0
0

W
11

0'

M 0+
P

 '4
 4

0'
 :'

 r
<

 P
 1

4
fu

01
0

p0
0

w
h

4
0)

).
1

O
A

M
'0

O
A

0
0

n
H

n
6

4H
'

0
0

M
M

4)

w
A

.
ID

0
0

.
11 M

le
ft 

O
h

V
I

A
I

In
g 

g
V

0
0)

W
II

re
M

O
A

n

(1
)J

°N
lia

gi
to

PI
C

)
a

01

0
0

rt
0

rt
A

M
1.

.i
0

H
.

0
1)

)
H

.
I-

1)
0

0
4

01
M

i
rt

th
1

n o
0 

a
a 

0
m

I-
I

6
)0

4
i°

1 Pi
0)

0
0.

0
0)

0)
.

Ii
a

a
rt

.
It 

ha
14

rt
 M

 0
h

0
H

.
o

a
rt

it
ID

43
0

rt
 0

0 
11

10
1

m
w

0'
4

.%
)

W

;
P

tY
rt

0
v

Pt
0

V o
ID

0
C

o
rt

;
11

5d
01

rO
tit

H
A

W
,

0
to

O
5

8
h P

t
IA

g
H

0
11

M
M

0
A

I
w

sr
-,

. I
D

C
0

8
ID

H
11

.
0

0'
F

A
1,

4
m

m
pa

0
5

m

tr
4

Q
4 

g
13

W
0

(1
)

0
5'

°
m

a
0

W
M

ttI
N

D
Jy

ttl
fle

34
.

0
03

0
tg

0.
1

0
11

14
W

'C
I

h
ft

;
0

8
H

4 
'V

 H
 M

 0
04

:
W

O
a

01
11

rH
G

O
)

su
 a

 a
,

rt
N

ID
rt

.
0

rt
4

0
P

a
H

.
M

1-
1

M
0.

1

(I
)

H
0

h
0

11
B

t'L
l

R
.
°

ph
%

R
. p

hi
4

0
0

oi
0

ra
rt

0

tf
It

li
'0

0
$

0
i

:4
m

to
 0

 m
11

cu
0

n
rt

W
0

0
nm

ill
al

th
0

It
H

.
t1

0'
0

01
0 

to
 a

 H
 ft

 t.
, o

 n
a

M

di
I.4

ft
0)

0)
(4

ba
0

5
H

.
r3

'
rI

31
)

°'
 H

19
i 8
' [!

.
1

rt
p

0)
n

13

rt
o

4)
11

1
al

H
.

4
0H

.
M

11
1

ha
0

M
H

1.
i

0
01

H
01

W
rt

.
I'D

ft
0 

0,
M

2
11

'.
h

H
.

n.
M

14
1

4
0

H
.

11
1

h

1
0

H
.

la
D

J
(T

i
g

lo
r

H
.

0
M

(4
1

0
g

0
11

M
0

it H
.

H
.

0
rt

11
 0

 4
M

It
rt

11
41

ig
R

P
5

04:
0

51
it

h
H

.
II0

a
6.

14
:il

i:i
 ;

;
w

0.
li

0
H

V
(1

fl
0

0
O

a
0)

0
0 

'V
 H

 ID
H

11
11

O
0)

ft
11

.
0)

td
tt)

rt
1+

0
M

M
;

11

0
4)

rh
.

It
13

W
5

'fi
p

1-
;

4H
'

°
ga

0'
(4

 iT
h

m
of

i
h

0
W

 M
1-

,
0 

M
0

rt
0

0
0

0
M

44
,

M
ii

01
11

ul
M

0

P
i

17
M

1
g

M
H

1
0'

.
IV

m
m

nf
h

m
H

 ,
rh

M
n

5'
M

ad
m

H

0) sa



11

0
FCI r1 M frj

I g H 4-1 tn 0 W

H r1
tri

g U 1
44 '11

ri
u

1 1 r.01:1 1 1.1

Pit
M

A 1 co

1-1

fu 4.1

0

0 tn A g il 0 m

A . .11 91 e A >1
1:1 to gA A co g

1 H 4) 14 W . .

0 4-1

i-I It 0 ill 0 W 4) 1$
44 4/ 4-i 0 E'l eg

H U t.) A r1 .14 3 % 44 0 r1vi 14

A I-1
w

... fi44 0 4) m 0 ig 1.1 R
o c a
0 0 u 4.1 A ra 0 ,g 4.1 0.ri 0 0 ol 0 co ,c1 irl 0 . 4)

r1 44 '1:1 r1 1 1 g PI 44 g ro

,-1 (I) 0 4) H Ti rti In 0
o

O .1-1 111) cl) P '.a 0 0 0
4.) r0 el 41 44

o 14

M 04 ti) M W
A 0

H 0 N tn 04 H
I 0 0

co 0 T1 H 4-) .ri 0) ri I
0

LTI Arn 49
14

3'
14 0 0

0 4 ,4 _,a 0 Cl
H 0 p .0r1 III 4.1

0 4.1

0
0 0) M

W ,s4tn 4) 0 u 0 0 14 o oi
H 4.)

el vi 0 4) 4) or itu
.0 g ti 1 'fi_ ,0 0 > H H i fil I

IQ 0
(1)

tH II) r)V r3 0 V) 3 q
*ri

tri
8

4) 0
8 0

to to
m a

LA

4)
1

4) o) u) ia) ,0
0 0 r0

'rl tri Nb g a H V0 '49

A
III 4-1 H 0

CI

A t 0 0

0 0 4) 0 W /4 ri W M IV A g 0 IP 01 4-) g H r1
M 0 ..0

(o
1a 44

el to
o

,-1

q
At
4) A

o
o tri N ,r4 4J M 0 1 M 4

g nf
tn
W ..0

14
fitb'i

oi el >1 0 Di 0 44 r1 0 44 - 44 w 14 0 A vi 0
y ,11

> Mm u) A M 1:11 4/ 0 fq U 4.J al 3. 41 4)srl 4-I .r1 (0 0 (1) H nf 0 III: (1) 4.1 g
g

ii4

_.` g 14

0:1 (1) .q in
44 44 >
0 0 M 0 0 b.,

0) 14 . i0) 0
11-1 ;

0 5 r1 V
tri IQ '1,J 4-1 > 14 g
g rt. 0 1 4-) . 4/ 14 11 0 1 I0 N 0),

g '
0 ,1 '

..a 1%. r1 'V 4) .1) W

0 irl IQ cl ,4 i;. 1 M 0ti 0 41 _, 44 0 tn I-I A r1 Ti 4-I

irl g ra PI A
H .r1 M (0 0 0 M 'rl (1:1 th '..1 M 4) 0 0 '

XH 44 0) 4-I M z 44 .P4 g .r1 4 g 10 ra
4-1 M IT

0 ' H g (1) In 0) tn 0' rj $4 3 4 ARI M 0
W H 4) W 0) .0 g 4) 0) 0) V H w 0 0 ri

4-I 1), W 0 i H H H 0
0,, 0 co 0

A 4.1 0) A
H 0 R g Hn

0 0 rcl iv

.. 8
to 4.) . H H 0 4) 5
W M 4.3 H >

(I) M U

0 U g
H H W 1.3 ;.4

0 0 4) r (1)

.r, tr 4 Col g u 14
to ro

I
I 1

I H .41 IN 0
4-)I) el 91 I1) 1 1

0 41 0 Er E 0
I %., 0 0

4.) 0 0 0 ,I ,-. H 8
b m

(1) *1-1 A > irl 14

4.1

r H A r0 10 1
W

.
0 () g g AN ,g U 0 A

4 3 vi X III g U tt) co n1 4-,



0
0

ml 0 11I .r1
I-1 41 0 to

a)
1-4

.1-1 10 44 14 to
il N 14 14

M M 14 410 U1 W 61 ri #14 @ 0 W rii W 94u) u) g a) 14 41 14 /4 9 u 0 .pi I
0 H V 4J ..1-/ 44 44 W

0 44j41 01114

RI o A 0 0 0 0 ,a,

o
44 .N

$4 > 0 v1
u

CO

.1-1

U
t4 .0 0 .1 .9

.
.. 0

4) M 0 sH W . 14 W 0 0/

-.1 1 g Iv 4-1 14 0) t4 4/ Di r6 0 a) #0 a) 4-1
0 ri

(4 0 0

0 0 5
A to ra ro rt) a) Iv t» pi 4.1 14

0
44 8 . 14 0 to U1 0

00 1 H 41 0 g 0 It 41
.1i
g

0 ,0 ta (1) tr% 0 0 D 5 )4
CA 14 0 0 .r1 0

W 0
14 m

M
"41

.0 ..-1

A A 04
.9 M

0 rill) AI

D g
1 (4 CT

u
U -r1 4.1 2

to
'D

0

-1-1 a) 3 4) 0 0 t/1 24
4J D

rg A
pi w

>i ...4 o
u g 4.) 14 0 ri tl 0.1N ng Ho eg

. 04 tiIR
oo

vs:D
T./to w a) A 0 a) .4 g ro

00
a) 44

44 /4 >I 0 D .1.1

a)
04

III
a) 0 I-I o

a) A 3
/4 i AM4 il

g 11 r,1 mil. ,N1
a) o 0 4.1 ffi w al U

.6 1
N IJ

0 03W AlH w
0 .r1

H
g 10

0 H N 0 4/ 0 4/ 14 0 g H ,140
1-4

0 a) & 0 0 li H 4AI A uo 0 .9 Ari A 0 0 4-1 0 0 4/ 0 4.1 A ro
A .ei

3 /4 4-1 A
.p 0 o tn a) .se 0 to 0 H 0.

U 0 Di 10 g g A -u til 1-1 0 AI to A.ri H al o
mm A KI M 0 0 El M 01

0 1-1 a) *

43 .ri a '0 o o H g
M 0 ni I04 m g

w o to 4-1 43 0 1
ri
4-I 4.1

.1) i M 0 g 0 a) &
A

r0 41 .4 D 0) A 0

M 4.) 11)N 4) 4) ILI 10 KI 4J
14 III 0 14 g g H D g 71i 4.) 0A 4) 10 tn en A M M3 al g g tl) 0

0 M 0 0 0 M M g
tri 1-1 19 p .q 0

.
It

ti4
(o 0 0

A a) .4j,g 0 i tr%1 4) id 0g
.. 'rl 4) W .r1 4) srl ,914 14 10 H i g 00 4/ 0 41

A. ID a H
4) D 4 T 0 A fo 0 ,54

-4J
.ri W a 4.) ai 14 g 4

4) .r1 0 0
1+4

11 14 g 14
0 D

111 4-1 0 4.1 14 SI
0 rd tn a)

W la R0 g 0 m 0 ..1 Iv ui 0 4) -11 4.141 (14 HH V OW .r1
a) 1 43 m 3

4i
0 4/ ,C1

'11 0 ill W /13 ,r1 it V
tri 14 A A a) a) ,g

41 g 4J ..d 11-1 "r1rd A 0

N
44

4-i
0

.

A Hai

H
H iii 0 0 .r1 CI i40 0

-3
> g W

0
44

4-1 0
3

w to
0

V 4.1 g
H

0
V V

0 14g M 0 M M 0H 0 4-) H 0 ta 4-1 IQ11) 0) I 04 IV ra '0 A g g > fa ri 0 41A 0 0 1

r0 M
g 0 41 0 0 0 U 0 M 10 g H H PI U 4J A (0 M M U) U a I ,0 fa RI 8 94

0 0
U

ro 0
g0
U



i
4) (0
vi H 1:4

0
4.) 0 .4

0 k 0 .r1
4J

0
4.1 In .0 t:. .1
..g
M 0

§
0 1

W 4)

(I)
0

.r1
74 N totil I 8'1

g , 0 .r1 .°)

w r6 il
4) 44 4.1

U 14 g iv 'pi
,ii

in

o iv
' i ":1

.r1 '0 H i
H 0 0 . H 0 i6

0
ru tl 4

0 0 A 0 A H o RI 4.1 ef0

g 4
0 g 0 I ; t-i 0 0 irt A HA a 'U

ad .ri
a H 0U .ei

0 M 14

ro A
to 4) 14

0 (0

-u
4)
co 8 al 41

0
4.1 4.1 4.1 0 0

0 0

g rlfa 0
0 14 8' 4.1

.1.4 .r4 g3 p
H

44 0

.4
H

A 0
o 0 1 to ro ).4 ro

71
H
la

0 A 0 .1.1 v4 r0 1 8 0
0 0 .

44 H , 14 1
4 14 0 g 4 010 H

P
ly4

a 1.4 1 Fg H 0 Ri 441 1 0 to
o VI 0 ri .4 U 4) ; N i

H V

0 8
i. . ru 0 g ; g pi

0 H 0 ,g 0 (0 g
$ A 14

rq
0

44)
Id

0 0
H A

RI o io ro H
., 0 4.1

1
14 O oi co -u 14.1 co 0 1 .r1 ro 8

g 0 g ) H 0 0 v4 ok H
0 iq

I

H 0 0 0 A

A 8
0) 0

8'1 8
,gR

m 4, 0 0
U 11:1 HV lir) (um 1u

A W0 $40 RI
0

A 42) 0:1 H 0 41 ; W
14C1 to a to ro 14 to

0ril
H

1
41 fa H 0 U V/ H 0 2

0 4)
8

,g 0 0)
0 g

w
pi
0 g

0 0) 0 At ro
o

A o _%
A

8
0 4)

U
0
3

A 0 ta 4/ 1/ 0 ta 0
4-1 4)

Q M fd 1
ta 'd 01 0 0 4.) 0

g
fi'i

0 .44

u
0 4) g o 4) 0 vi

w

g
1

g a
LI

A 14 14

w
i4

11) .0

14

0
"0

1
RI
0

.
1

iti 4) t0
0 H !1,1

fa

8
ro

0
ea

..1 it 3 H 0
0 (1 0 4/ 4-1 0 44

14 (6) g 0 H W (4 0 4100 14 a
A

.,-1 0 ,a o ivA
o 3 4.1 4 ri 14

ty, A I-I t 4
w

4) o o PO 1 01.1 o 4i 0
W0 V)

g .11 0 g /4 4.1 H
0

A > 0 4./ 0
A Q H 41 $ 0 .944

0 CO 0

v A II 8'0
g A H 10

.4 ro 4.) g o N 4) u 0 ol VI 01 il fa

PO gfl
fa : 01 0 g 8

pi .0 '56 , ri A
14

A
M tg H (1) 4jff III 0' o 4.) 0 0)ro

ro (r) A lo rai a o
N to .1) U >i H al L-- ro 0 4 11 4).1 g0 4.1 pi 'M
g 0 1

8

g
44

0 0 4/ 1

81 4)
'.0 rPli

U 0
P III 1 I

8
.ri
14

1 H ti eo I I 0 0 1 0 14

4)

N .rl
In

0 '0



to

0
r4

0

0
114

0 0
1,

-)

0
14

01

41

/4

irl

440

4.)

.r1
A

pi

0

1.4

0



4-1

111 W 1'1

o

o

?14

A

ml 1-4

0 01
(/) 0 pg

41) 0
rlY

W

0 0
r1 V 44 0

'rl
VCt,

r-I W

4,.
H 0

9.1

eA gi I 3
W 0
U

i' ik g :41j
.i>1

4.1 Id rd
W It° 0 , 1:1) (I) )

10 0 g '..

1.11 0 fr:1 ,Cal

V.
11 4j It 0 0 4-1 ,

,
to, II )4 4/

44 , 0. fa 44 0. or)
m 0 N 14

1 V 11 44w tn (U a) fa 0
41
U) , 0

1 i)
ca 0

0) (0 44 "

is

:

g El W

ild

0.1,,

0

P '44

U 4-1.

rg

04 14 ;

M . j
0

,

02,

>1 1 it .r-1 0
11) Ig ' 0, H
0 . W. W 4-) ,

.0 Pei ' :41,4 .4-ii.4 41>i, 010 0.0. V5

)4 A ro,
o 4.)

1 A_
;s 0,

to
A .,.

LH ,

0 CD ' 01 s'i .41 (I)
ml V
0 4.1 44 0
0 44 (0 4
A - i , 0 :1 u

1: Eiu cl .P., $ R
to

4i
II, : ,'?
c,) t-1 '

t4 0 g 0,

w 04W o 4-) 144

44 0, _q
rig

44 0 V
irl 0 ) irl ; g 3. '

0
:9 ig i I

(11 41
g
CD

0 -. (1))al 41 61

.1
0) 4
ro oi

av A,
V.ray (1) N

-11
1-1'

azi (la r111; .0 71 sg
CD 1.0 '
g

.ri 0
erg 4?) 10 44 t 1 I. 1-1)

.
, re ItIl''.

N'.

" ii.i.:: $ (1).-,', :.0,!

0

1Iv .

U. c,1



Q/ 1-1 4-) ai
at ,g > 4.)

A
W 44 ,X

4000 Am 4-1 03 H
H
W 'rl

'0
,

1-1 4-1

.10 el tl
U W

. 4.1 0°) A 00 Ch n-1 a -41

ri
01 o

4-) 'r1
(U g 0)

Pi
; la N A

ru U M
'el A a)

1-oips 1:'rl ?, :cof'DI

4.1 rrlil 0 .1-1 W 1:11 ,g 2: 1.0

t): 0 A pg 4-1 TK rq A 4-1,4-1

CO .r1 10 , IV 0 . 0) , 0

.P
r-1 4J 4-1 ,g g 0 1° '2 0 ,Pel Put

.r1

pg U) Ul r6 4-1 ri
: at

0 ra pg g
is

g M M H 4-1 4:1

4J g M 0 i6 .1 :6
,101

.;PI o o o 4-1 it a) a) A g 0 , .p H :al4-1 14 0 pg P : 0 14 OS 9-1 rd 'CI A 'IP $114 01 0 4-1 4-1 A iv w 4.) 4.1 Is 17)10 'CI 4-1 , 0 W : A t:. (I) al (0
U 0 0 orl '14 U) A 'fp)

49

4)0 gip Wi P(1) s4 en 49 :irjr1 /4 .ri 4-1 p0 IT 0 g
o) rai '0' w : ,?

a) 0 , A 0 A 0 4-1 0 N 4.) rd :th
fli 0 pg A

0 L to

p)0 .1.4,1 4-1 W ',,t a)1,

H (a A U) 4-1 : 4 '0 :11 CO '.1111

A U W 4-1 4 .7 : @ g ' . 1 00 10
4) 10 0 q ;4 .4.i

r."1
0 g 4.) ..

0 01 t:ri
rel. m 'rl 11:1 01 H 0 M . >i 0 Pi 440 04) a) 4.) i 16 iro ': )4J

E g
00 Am c) trli ,

P1

A 0 4-I 44
>1 , , to ro

, r0
: as

10 M 0
0 : 0 .!0 .1) '.

W

:

r1 CO .1.1 W -1 4.)
, iii : VII H (1) :40/ 4-1 'In 0 .0 M

4.1 M H Ri M
1-1

0 w 3 0 a)0 c) U1 N 1.1 ,g

,pg .P
.4-1 44 13

4.1 at fli >I :H $W E-i :DO 0
14 g 0

4.)
M 0 0 (4-1 H

CD 0 0 r0 4.)
CU 0 W 0 0

10
c?) 1.4 Aw 0 RI ro ti) o g o A .1.1

Pi g.r1
, w

,ci u) o , co

H mg W ',0 m trl , CU W

W

01 trlr .1-1 4.) w
91

Ili CQ C)

,0 A girl fui ,11(:0$ ,,.+.10 440

c o 0?) _ow Itai Nflj t (I) ,4-1(11

N 4-) at
Id

1 g P -0 32
4.) ,g43
u) o

g 0
As

p0 1
,(1/1,0 4 a)N eHrl

0 1 .
ru ,r4

i . If
w
iii .1

, 0 , q r.0
, to .)'. Iv1 , o xi

)4 . U1 4-1 4-1 A ru g a) (a a)

H (1) w Ho u)a) co° 41 'a) 44 0)0 000l Ar-100 niwma) . 00w . .9 g
'

, p 1 tr, IA
44 fa

0 W 0 r0 >
. N

trl
,-

0 ,!0

0 . 4-1 4-10 U) 01 44 41U

gm; 'or 1 otum , I , 144 ) Pra

a) iD u) .ii 0 14 c) 14 A w ' 0

3

0 A
0 0.) 3 r4 '0 ,g .r1 CO , H 1-1 arl

11 14 IV 1.0
4 10 tn ru 0

H H. pg 1.4 A H 0 W . 14 44 4-1 01 fa
4-)iri RI 0 .r1 01 ,11-1 4.) >1 0 Al09 'CI r0 M W W 4:11, AtAg 44 Hal 4)0

59 RI X '1-1 A 4J

g o o H ra 0 P.5 PI 4-1 A g

i 4-) W Wri
H W 3

E0 u) ..0I ..1 (0'

..:,
r0 4-)

mli) ) lq

Ai LS



to

g a) 1

4) 4) 111 ,0
iti tO 0 4) .ri a) V o ,
0 irl M g 0 4. eu rd . 01 :

rg i0 a) V 41 4) 0 frx
14 H M tO . m rd 1 .11 H (U ,. 4)11

.1-I g .3' C.
ra - fq k 14 .4 M 0 0 to .r1

>1 A ro m' M H 0 4-1 0 o1. ar A:
>i a) t:ri a) a) '6 144 0 a.) 0) A A

u
0 o to, 94 : it' P':-94 A -1 rg d' (U 4) A 0 a) 0 4.). 0 0, iri. Qr.

V
4J A. 4' 1

H to

A H a) tn
os H IV (11

0 0 g i4 1: ..,, ,g

41. g 4) 41
RI M 44

t 0 0 0

0 4) 94 A c 0.1 M ill
14004.1 0 H 0.) vi ,14

cO 4-1 -0 4)
0

irl

,1.1 c). Pi QV; rcl a, -4J

N., 4J, 01- 0: >i,
o);.

g A o
A to .11

t'J vi 0)
0 Ts

14

H a) .4-iri ' ,g A,
A

to

o 4) cp. w to
a)

g i. 44 rd

I
.r1 0 4-1 .r0c A 'rl 4) g A 10 a).

4.) a)

0
a to,

0 .19' ar
ili 4-1 41 Ts g tri g 43 H 1-1 14 H

H A , a) (1/ co 0 0 0 0 9-1 M 41 H
0 H tO di ro, tO 14 0 0 V' 0
0 M 4.1 to 0 S. 4) (1/ 44 . 44 vi

g 0. 4):.
.1-1 g , , 4.1 4

A k g H 4 a) o 4J P. ill, Tl. 0' 4.1'

0 4.1 0 M 0 V 1:14 1 4.) a p a). p.,. g
to g TS 41 4. g a) A

11 . 4)
a). 4) 4-r

8,
44 11:1

a)

H 4 4 0. , 4-) 4.. 10

i i .8-1 g
4.1.

af (i 4-1

41

A, 4)
ii;

0 0
0

g OW 1.1°

11) 1:14 H
rij

t8111

Hr-1

.r1

0 41

fa/. . 1, 1.

.1.1 0 00 er4 M : 0.1

I

1

0
1-1

,a 3
o 0

g 41 VI H
0.

44 a:
0

0 0
0 0

3
4J` V. 1 'OH

'A 0'.

,0 ro.. a 4.1 T1 P1 0 4 4.1 0 0 0' rg 0 0 .

M H 0 M 0 , 44 til g 14 0. 0 (0 0'

0
tY1 A 14 A

44
c4 H a)

> t:p
1 ra a) 'IA ..1' Cli

4.0 di 1-Ir

:1': )%1:

0 0.) 0 W 0 0 4-1 -1 14 -1 ti 1 41, 14 fd $'
0 0 4-1' 0 0 il) > 4)
U H 4-1 0 0 ,0 M .1-1 4-1'

. Pi H
H

w '71'

U .4) 44 Ig 0 o o' 11'

0 'ill ,4,: .4 .4.

0 r1t 0 W 4-1 /4 H /.1 0
. 0 0 0 .. 0 0;

V.: Pf
41 v) .F1' c)

0
o .4 0 0 0 > 44 R1 a) V

0
'ti 0 10 .1-1 4-1 g .11 to g 4) 0, P 0 a.

a) 3 al ei
o 4) N

0 g g 0 0 41 g
.)-I

0 4:1 14:1.._ 'rl P
o w a iv u to .0 o.

4-1 0 til 0 0 1.4

0 0. 'al 0. N 5.H 0 I 0 TS CO 41

0 M b) 0 M $ to. 14 ro

0 1. H. H 0 4.1 >i a) 0 0 a) rd V 4J
o o o 4-) V) 0 0 0 4 44

, _nd 0

> .-1
V 0 0 A g - 44 fT1 .1, 1-1a) g

'IA 0 0): 0
44 fti vi W W t1)

0 0 g
Ei

C1 0 (0 W

M. ra A 14 os I > i
I o I i g

r1
r0

g A A 4-1 0.) El .0 0 4-1 1 4-1 1

e 4-1 4 0 4-1

g 4.1 rti t),
Al cli 1-4 41 m .r1
H 0 0 /4

oi 0 PI H 4.1



H
w
4)

to 0
0 -)
4.1

0 0 (1)

A u 4-1

tn ra
fa

17)
0 ;.) si)
(I) 0 4)

r, a

i 44
11 ill

r4 '0 r4
V) H al

0 4)
0 al
3 H

>1 04

iq CD 0

0
U

A en KI0 o 44
"r1 .4 Hr1
> a)

.14 '0 '0
H W P1

H A P
V)

H ro ofri a)
4) a) 4-1
u) $.1 to

v pi
al o to
14-....,........_ ni

N H
4-1 0
g 0

11
,6CU A

t.)
4)
41

0 to
4)

V to v
w

id 0) 4-1

1
0
ro g 'CI

'0

4.1

4) g
In 4)

a) go o
h g al

u) al
o A

al
Q) ,0
,ci 4-1 V 3

. 14 4-I I 0 %>I It 0 (0 0 0ra 0 > 0 g 0
re
0 16

> "4 > 0
Ili til H >i

14 id pg 01 al '4)H N (0 :ri
4) A 4) (1) )4 li0 0 4) 0 Vg '0 g .4 0 4)

H mtn I
IC) 44

H 0:1
, >i 0 0

.ri 11) 5 .4) lo
44 4) V (0 ./ 1 0 0
V) .ri

4)0 g
o 44

w g : 1-1 a)
14 >I ra >I
(a V 4) a)

a),,,,
is eria) , 0) 14

I (0 .14 44

r-I 14 I-I 0 0) Ngt to c .r1 g W0 14 g il) r0
& i-1 A 44 U

ro

g 4j
a) o

oi
g 4 Q.)

il
4)

(0 41) id 3 000 )14 Q r-i a 1ni m ni a alU ill .rl 01 al 0al 4) 0 10 P4
PI .fl a) at 3 fu RI

pa X; 14

t
A3 4.) o r-i

44 .r1 1.0 HA w 4) 0 .4 ID
)4 A
g

(U (1)
41 I

,

irl 0 71)

, o
r:

o V g H g
4-1

113 V ..0 1 H U0 1 (11 0
1g H 14 al ! I '5 H

td
0)
14

. 0

, id 44 A
H CD H

t:)) iri

0 114 . iT1
3

.0
17) ,i1

- 011 .4
r-iti 4)

j4 g 1'4 '' IP
a)

a)

3 .4) : A° (0
'. 0 0), $.1

L.. PI (d 4)

a)

I
a) a4 pg '4 - 0

. N g
is

Lim,. P

'i-i
44 ri P-6
. N .'ri (o lo

P4 4J 94 I-I 4-Ig
al Ao 6 H

,44 ,.H wI) 0 .0
g tp 0 fti '4J

$ .
JO
fi 0 0

to
40 , 0
id .,-

w 1,
,71 '1-I '9(1) tr) g - ri H

0
'gA A u(0



Of
VI

W 4.1 14

a/ 1) A g
U .riI
0
14

a
0 '14

4/ g
g w 4.1 i tp /I 01

0

Ri 10 0 g
CO

g ra .9 H
Ill 14 171 ,0

4/
W '6

0 al
,c1 o a)

U H 4/ ft1 4/ U
44 0 H 14 er4 el 0 la 14 g
4/ fq 0 W 0 g tri . 0 M

/4
ID

H
or N 4.) . A tri u

sqW N N 4-1 0 tr 0 .
U ni 0 to ro H 14 tO' 4/ 0ill 9
o g. o g g

V
H 0 ,

El 7 0) (U M
.9

01 4-1 A/ 0 .1-1 '11

'00) 41 4/ 0 sr/ tO 4
41 U Htu 14 U U
11) 'CI 14

10 4'1 A Ci 14 0 4/ t7i g
a) o 11-1 0 0 4.) (0 r4 iri to

to to 0

49
4-1 0 0 4.1 0 /0
0 h

1

A
0 IA

of
to

ti 0 0 0
0

ri
0171 A

.q
14 to
U

1 r6 IN m

14

11 4; br 0 .4 tO
'0

H 41 0 0:1 44 .9
in N D

0
1 0004 .1 131

0) 0
rq 14 A 1-1 CO

g
ra

4)

El A 0 u '0 10 g 41

g 41 4/
U g iii ri 0

0 el 0 0.1 C) H 00 KI g o A 0 ni Ki 4J 4.1 H r0 0
A H CO )4 A N

k g
A 1

ra
)4 A >I 01 4-1 01 rI-

4.) 0 CO glri H a) 0 ri it g 0 g

o s! H 14 '14
0
14 W A

0.1

W

O 0 0

4-1 4-1 It 0 V/ 4-1

41 0 W "0 1-/

A CI I) .Il A
.ri ni 4.1 ( O )4 4/ 4/ 4/

W

4.) 0 1.1 0 0 14 RI A W g
M CO

g i'D 14 b)

.4/
1114 '0 4.1

A 0 41 W

44 ro o 1 0 Pii 00 (1.1 ,0
.14 1,1 0 RI A A 0 sr/

W > (1) 0 0 ol 3 tn 41 >i V A

4i
II A o

ro 0:ii ti .9 '10 4/ '0 Ul 1.1

41 g '4 .n Itl U
0 'W .ri 0

. g .1-I 4-) 0 W .r/ CO tO 14

0

4.1 H 0 H ni
'4 >I 4/ 4/ 41 III itl 4-1 41 M /// 01 14 4)
A 0.1 0 > 0 4

A g0.9 14 g .r4 g u
0

o >i ri 0 0
0.1 0 0 RI RI

H
A I H '0 4

III 9-1 4/ H

0(1) to
1

0 i 4.) rd r0 H

1 A r'ad t. N
0

0
g

1 0
1 4-) g CO 0 111

g ra
a

1116



10306

saying is that the revolution, the bloody revolution

will not win_ But it will bring freedom to the black

people of the United States.. I say if we die, let us

die for something_ I don't care- A lot of other people

don't care if tliey die or not, we are not getting any-

where nohow.. So if we die, so what? A lot of them

don't care if they die- So after the revolution, then

maybe people can get together, then we will see-

When people are pressed and everthing else, people

get tired of this and the only way out is to burn all

of the buildings-down.. Since the white man has all of

the money and owns the buildings, he will have to

build something better- it's got to come out of his

pocket and that's a revolution_

What are they expecting when school opens this fall?

The answer comes in a chorus- CHAOS-

The next day Tyrone Thomas showed a reporter from the

Southern Regional Council a black school (its lab and- shop

facilities were woefully inadequate) and his own alma mater,

Vigor- High Sè_hool _ Summer School- was in- session and the

rambling, well equipped buildings were bustling with students-

Tyrone tried to see -the principal, Mr - Styles, and-was told
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CHARLOTTE. N. C. -- INTEGRATION XS WORTH THE TRAUMA

In Charlotte this July, Federal Judge James D. Mc-

Millan was considering four plans for elementary school

desegregation -- The-Finger plan,- sUbmitted by court con-

sultant Dr. John A. Finger of Rhode Island Co.;_lege which

called, for wide scale busing of students to.achieve almost

total desegregation; ai:03EW plan which proposed clustering

of schools to achieve a measure oE Integration; a plan sub-

mitted by the majority of the school board which would em-

ploy gerrymandering to integrate junior and senior high

schools and would leave 17 all-white elementary schools
and ten all-black elementary schools; and a minority school

board plan which would allow for more integration.

(Seciandary schools are due to open in the fall under

an earlier order that requires busing some pupils to de-
segregate the city's last all-black high schools and in-

crease the number of Negro pupils in predominantly white
schools-)

In ruling on the case in early August, Judge McMillan

gave the school board the option of implementing portions

of the Finger plan, the HEW plan and the minority school
board plan. The most important element he said was to
bring about desegregation of the schools. His ruling was
being appealed by the school board to the U. S. Supreme
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the white people suffer, let'em all feel the

pinch and the pain-

--Busing is old to us- We've always been

bused. We've been bused past white schools to

black_ You can learn something on the bus-

Integration has closed some black schools for which

they feel a deep loyalty- Among them is Second Ward,

which was closed last year after an integration suit, a

move bitterly opposed by the students_ Judy would have

been Valedictorian there this year- She wonders wistfully

what has happened to the Second Ward trophy case-, to all

the symbols of black achievement in the school- She her-

self, transferred to predominantly white Harding, felt

"like a vegetable, like something just thrown in-" And

next year she is going to a black college, "to be with my

own kind again." And yet they agreed with Cornelia when

she said:

-2 believe integration has to work. If the

parents and adults would stay out of it and let/

the kids work it cut- It's the only way to ad-I

vance- Haw are we going to change? Througn-

education in the white man's way,- The power

lies in his hands_ We have no power but the few

jobs they- -throw blacks- I want the best and

-the best is not 3..n- brack schools-

70-479 0 - 72 - pt.. 20 - 11.
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If they had teachers who are really committed

to really teaching children, I think these kids

can learn and integration can work-

-When intearation occurs, we must adapt to a

change because we are in a new environment- I

don't think I adapted very quickly to the changeover

because when I came over to this school I had an

"A" and my grade dropped to a 'ID". The class was

noisy and loud, I was not able to adapt to this

environment. I had to work on it.

At least one student thought his predominantly white

school was not nearly as good as his former all black school-

He complained that it is an old school, that the teachers were

old and prejudiced- "I feel most of them have not been able

to cope with black people," he said- Others accused their

white teachers of deliberately lowering their grades. Said
one: "X found that students that were making C's went down to

D's and tudents who were making .A's went down:to B's. The

teachers were never satisfied- They would always find fault

in our papers. We could never write a perfect,paper. They

would always find fault in them.

Many students resented being forced.bo change schools.

"I don't think you can do a good job-if you are going to a

school you don't-want to go to,-" said one. Another disa-

greed- "i am not saying-that I am getting a better edu-
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t t

hi
s 

an
d 

th
at

. M
y 

G
od

, I
 h

av
e 

ne
ve

r 
ae

en
 a

 b
ig

ge
r 

lie
 in

 m
y

w
ho

le
 li

fe
, E

sp
ec

ia
lly

 I
t i

s 
tr

ue
 o

f 
m

in
or

ity
 g

ro
up

s,
 th

at
 if

 y
ou

go
 o

ut
 a

nd
 tr

y 
an

d 
ge

t a
 jo

b,
 I

 d
on

't 
ca

re
 h

ow
 m

uc
h 

co
lle

ge
ex

pe
ri

en
ce

 y
ou

 h
av

e,
 th

e 
ve

ry
 f

ac
t t

ha
t y

ou
 a

re
 a

 N
eg

ro
 o

r
M

ex
ic

an
 is

 g
oi

ng
 to

 h
ur

t y
ou

r 
ch

an
ce

s 
to

 g
et

tin
g 

ce
rt

ai
n 

jo
bs

.
St

ill
, I

 a
m

 p
re

pa
ri

ng
 m

ys
el

f;
 I

 a
m

 d
oi

ng
 th

in
gs

 f
or

 m
ys

el
f.

E
du

ca
tio

n 
is

 n
ot

 r
ea

lly
 m

ak
in

g 
m

e 
It

 is
 h

el
pi

ng
 m

e,
 b

ut
 1

R
M

do
in

g 
th

e 
bi

gg
er

 p
ar

t. 
I 

am
 th

e 
on

e 
w

ho
 m

ad
e 

up
 m

y 
m

in
d

to
 s

tu
dy

 c
ol

le
ge

 p
re

p,

A
R

O

A
lic

e 
is

 a
 M

ex
ic

an
 A

m
eH

ca
n 

st
ud

en
t, 

Sh
e 

at
te

nd
s 

a 
sc

ho
ol

 in



a 
ni

ed
iu

m
-t

he
d 

so
ut

hw
es

te
rn

 c
ity

 a
nd

 is
 in

 h
er

 s
op

ho
m

or
e 

ye
ar

.
T

ho
 s

ch
oo

l h
as

 a
 m

ix
ed

 e
nr

ol
lm

en
t o

f 
bl

at
k,

 A
ng

lo
, a

nd
 M

ex
ic

an

A
m

er
ic

an
 s

tu
de

nt
s.

 A
lic

e 
is

 s
tu

dy
it0

 c
os

m
et

ol
og

y 
an

d 
do

es
 n

ot
w

an
t t

o 
go

 to
 c

ol
le

ge
,

H
ig

h 
sc

ho
ol

 la
 p

ut
ty

 n
ea

t, 
I 

lik
e 

it,
 I

t i
s 

th
e 

on
ly

 s
ch

oo
l w

ith
vo

ca
tio

na
l c

ou
rs

es
. T

he
y 

ha
ve

 e
le

ct
ro

ni
cs

, r
ad

io
-T

V
, c

os
m

et
ol

og
y,

an
d 

st
uf

f 
lik

e 
th

at
, M

os
t o

f 
th

e 
ki

ds
 w

or
k 

ha
rd

 a
t w

ha
t t

he
y 

ar
e

go
in

g 
to

 b
e 

do
in

g.
 T

he
 p

ri
nc

ip
al

 s
ay

s 
th

ey
 te

ac
h 

us
 e

no
ug

h
do

w
n 

he
re

 th
at

 w
e 

sh
ou

ld
n'

t h
av

e 
to

 g
o 

to
 a

no
th

er
 s

ch
oo

l a
nd

pa
y 

$8
00

 o
r 

$4
00

 a
nd

 g
et

 th
e 

sa
m

e 
tr

ai
ni

ng
 th

at
 w

e 
ha

ve
 a

lr
ea

dy
ha

d.
 A

nd
 th

at
 is

 tr
ue

,

I 
lik

e 
sc

ho
ol

 ju
st

 a
s 

it 
is

 n
ow

 b
ec

au
se

 y
ou

 k
no

w
 th

e 
di

ff
er

en
t

ki
nd

s 
of

 p
eo

pl
e,

 y
ou

 k
no

w
, b

ei
ng

 N
eg

ro
 a

nd
 b

ei
ng

 S
pa

ni
sh

.
I

do
n'

t t
hi

nk
 I

 w
ou

ld
 li

ke
 to

 b
e 

w
ith

 ju
st

 r
ic

h 
pe

op
le

 a
nd

 a
ll.

M
b

Pa
bl

o 
is

 a
 M

ex
ic

an
 A

m
er

ic
an

 s
tu

de
nt

 in
 h

is
 ju

ni
or

 y
ea

r 
at

 a
n

al
l-

M
ex

ic
an

 A
m

er
ic

an
 s

ch
oo

l i
n

a 
la

rg
e 

ci
ty

 in
 th

e 
So

ut
hw

es
t.

H
e 

w
an

ts
 to

 b
ec

om
e 

a 
te

ac
he

r,

Sc
ho

ol
 is

 p
re

tty
 g

oo
d 

in
 s

om
e 

ca
se

s 
an

d 
pr

et
ty

 b
ad

 in
 s

om
e

ot
he

rs
, T

im
es

 a
re

 c
ha

ng
in

g,
 e

ve
ry

bo
dy

 k
no

w
s 

th
e 

tim
es

 a
re

ch
an

gi
ng

 a
nd

 e
du

ca
tio

n 
sh

ou
ld

 k
ee

p 
up

 w
ith

 th
e 

tim
es

. T
he

ed
uc

at
io

n 
w

e'
re

 g
et

tin
g 

fr
om

 o
ur

 s
ch

oo
l r

ig
ht

 n
ow

 is
 k

in
d 

of
ge

tti
ng

 b
eh

in
d 

an
d 

so
m

eb
od

y 
ha

s 
to

 d
o 

so
m

et
hi

ng
 to

 s
pe

ed
 it

up
 a

 li
ttl

e,
 I

f 
al

l o
f 

us
 M

ex
ic

an
 'A

m
er

ic
an

s 
st

ay
 b

eh
in

d 
in

 o
ur

ed
uc

at
io

n,
 w

e'
re

 g
oi

ng
 to

 b
e 

be
hi

nd
 p

er
io

d,
 I

f 
w

e 
ha

ve
 a

 c
ha

nc
e

to
 im

pr
ov

e 
th

e 
cd

uc
at

io
n,

 w
e'

re
 g

oi
ng

 to
 h

av
e 

a 
ch

an
ce

 to
 iM

pr
ov

e

ou
r 

ra
ce

. W
e 

ha
ve

 a
 b

ig
 d

ro
po

ut
 r

at
e,

 T
he

y 
ju

st
 k

ic
k 

th
em

 o
ut

;
th

ey
 d

on
't 

tr
y 

to
 im

pr
ov

e 
th

em
, N

ob
od

y 
ha

s 
re

al
ly

 g
ot

te
n 

on
th

e 
ba

ll 
an

d 
tr

ie
d 

to
 im

pr
ov

e 
th

e 
co

nd
iti

on
s,

N
ow

 th
ey

 a
re

 im
pr

ov
in

g 
th

e 
ed

uc
at

l.o
na

l s
ys

te
m

, b
ut

 it
 I

s
ki

nd
 o

f 
sl

ow
, N

ob
od

y 
is

 p
re

pa
re

d 
fo

r 
tr

ig
 b

ec
at

is
e 

ou
r 

el
em

en
-

ta
ry

 a
nd

 ju
hi

er
 h

ig
h 

ed
uc

at
io

n 
w

as
 c

ru
m

m
y;

 w
e 

co
ul

dn
't 

ta
ke

ha
rd

er
 c

ou
rs

es
, T

he
y 

do
n'

t e
ve

n 
gi

ve
 y

ou
 a

 c
ha

nc
e 

to
 tr

y 
th

em
,

Y
ou

 g
o 

to
 s

om
e 

N
or

th
si

de
 ic

hc
io

l a
nd

 w
ow

!,
 y

ou
 h

av
e 

tw
o 

or
th

re
e 

cl
as

se
s 

in
 tr

ig
 b

ec
au

se
 th

ey
 a

ro
 p

re
pa

re
d.

 O
ve

r 
he

re
, y

ou
ar

e 
no

t p
re

pa
re

i f
or

 a
ny

th
in

g.
 T

he
 e

du
ca

tio
n 

is
 w

ay
 b

eh
in

d,

Pe
op

le
 w

ho
 h

av
e 

a 
ch

an
ce

 r
ea

lly
 w

or
k 

fo
r 

it.
 Y

ou
 g

o 
ou

ts
id

e
an

d 
yo

u 
se

e 
so

m
eb

od
y 

di
gg

in
g 

a 
di

tc
h;

 th
ey

 a
re

 th
e 

po
or

 M
ex

ic
an

A
m

er
ic

an
 o

r 
N

eg
ro

, I
t i

s 
a 

fa
ct

, Y
ou

 s
ee

 th
e 

gu
y 

co
m

e 
ar

ou
nd

sa
yi

ng
, '

 N
o 

m
ak

e 
it 

a 
lit

tle
 w

id
er

, '
 o

r 
' N

o,
 s

tr
ai

gh
te

n 
it 

up
. '

T
ha

t's
 th

e 
A

ng
lo

. A
ng

lo
s 

ha
ve

 a
ll 

th
e 

po
w

er
 b

ec
au

se
 o

f 
th

ei
r

ed
uc

at
io

n.
 W

o 
do

n'
t h

av
e 

th
e 

ed
uc

at
io

n 
be

ca
us

e 
th

ey
 c

on
tr

ol
it.

If
 w

e 
w

er
e 

be
tte

r 
ed

uc
at

ed
, w

e 
co

ul
d 

ha
ve

 b
et

te
r 

jo
bs

.

Y
er

11
01

1

V
er

no
n,

 a
 s

op
ho

m
or

e,
 h

as
 b

ee
n 

at
te

nd
in

g 
a 

ne
ar

ly
 a

ll-
w

hi
te

sc
ho

ol
 in

 a
 s

ou
th

er
n 

m
ed

iu
m

si
ze

d 
ci

ty
 f

or
 2

 y
ea

rs
. H

e 
ta

ke
s

ac
ad

em
ic

 c
ou

rs
es

 a
nd

 c
on

si
de

rs
 h

im
se

lf
 a

 f
ai

rl
y 

go
od

 s
tu

de
nt

.
V

er
no

n 
is

 b
la

ck
.

I 
do

n'
t t

hi
nk

 I
'd

 c
ha

ng
e 

m
y 

sc
ho

ol
 th

at
 m

uc
h.

 I
t s

ui
ts

 m
e 

as
it'

 is
 e

xc
ep

t f
or

 a
 f

ew
 m

in
or

 th
in

gs
 th

at
 w

ou
ld

n'
t c

ha
ng

e 
th

e
sc

ho
ol

 v
er

y 
m

uc
h,

 P
ro

ba
bl

y 
if

 th
er

e 
w

er
e 

m
ay

be
 1

00
-2

00
N

eg
ro

es
 a

t t
he

 s
ch

oo
l, 

th
er

e 
%

m
id

 b
e 

se
ve

ra
l c

ha
ng

es
 n

ee
de

d.
B

ec
au

se
 it

 is
 in

 it
s 

fi
rs

t s
ta

ge
s 

of
 in

te
gr

at
io

n,
 th

er
e'

s 
no

t t
ha

t
m

an
y 

ne
ed

ed
. I

t c
ou

ld
 b

e 
pl

en
ty

 m
or

e 
N

eg
ro

es
 th

er
e,

 b
ut

 th
ey

ju
st

 w
on

't 
go

.
I 

do
n'

t k
no

w
 w

hy
.
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R
op

er

R
og

er
 is

 a
 b

la
ck

 s
tu

de
nt

 f
ro

m
 a

 la
rg

e 
'c

ity
 in

 th
e 

E
as

te
rn

 p
ar

t
of

 th
e 

C
ou

nt
ry

. H
e 

is
 a

 ju
ni

or
 a

nd
 a

tte
nd

s 
an

 a
ll-

bl
ac

k 
sc

ho
ol

.
H

e 
ho

pe
s 

to
 g

o 
to

 c
ol

le
ge

.

Sc
ho

ol
 s

ho
ul

d 
be

 g
ea

re
d 

to
 p

ro
vi

di
ng

 s
tu

de
nt

s 
w

ith
 a

 w
id

e
ra

ng
e 

of
 p

os
si

bl
e 

ar
ea

s 
th

ey
 c

ou
ld

 u
se

 to
 s

ol
ve

 th
e 

pr
ob

le
m

s 
in

th
ei

r 
co

m
m

un
iti

es
, T

he
 e

du
ca

tio
na

l s
ys

te
lp

 a
s 

it 
is

 n
ow

 s
et

 u
p

is
 g

ea
re

d 
to

 a
 s

oc
ie

ty
 a

nd
 a

 c
ul

tu
re

 th
at

 d
oe

sn
't 

ha
ve

 a
ny

 p
ro

b-
le

m
, T

he
y 

do
n'

t t
ea

ch
 y

ou
 w

ha
t t

o 
do

 a
bo

ut
 th

e 
ra

ts
 in

 y
ou

r
ho

m
e;

 th
ey

 d
on

't 
te

ac
h 

yo
p 

ho
w

 n
ot

 to
 b

e 
ex

pl
oi

te
d 

by
 c

re
di

t
co

m
pa

ni
es

 o
r 

ho
w

 to
 g

et
 to

ge
th

er
 a

nd
 m

ay
be

 f
or

m
 a

 c
o-

op
 o

r
so

m
et

hi
ng

. T
he

y 
do

n'
t t

ea
ch

 a
ny

th
in

g 
th

at
 v

ag
ue

ly
 r

es
em

bl
es

pr
ac

tic
al

 e
du

ca
tio

n,
 a

nd
 th

at
's

 w
hy

 th
in

gs
 a

re
 r

ea
lly

 m
es

si
ng

pe
op

le
 u

p,
 T

he
y'

re
 le

ar
ni

ng
 a

bo
ut

 A
le

xa
nd

er
 H

am
ilt

on
 a

nd
 h

ow
he

 d
ir

ec
te

d 
th

e 
T

re
as

ur
y 

D
ep

ar
tm

en
t a

nd
 th

at
's

 n
ot

 h
el

pi
ng

yo
u 

fe
ed

 y
ou

r 
ch

ik
ir

en
. T

hi
s 

is
 w

ha
t t

he
l s

ch
oo

l r
ea

lly
 n

ee
ds

.



S
tu

de
nt

s 
al

so
 n

ee
d 

cc
 r

ite
s 

w
he

re
 th

ey
 c

an
 r

ea
lly

 u
nd

er
st

th
em

se
lv

es
, y

ou
 k

no
w

 w
he

re
 th

ey
 c

an
se

e 
th

em
se

lv
es

 a
s 

bl
ac

k
in

di
vi

du
al

s.
 If

 y
ou

 ju
st

 lo
ok

 a
re

va
d,

 y
ou

ar
e 

go
in

g 
to

 s
ee

 th
es

e
pr

ob
le

m
s,

 a
nd

 th
at

's
 w

hy
 a

 lo
t o

f s
tu

de
nt

s
se

e 
th

at
 s

ch
oo

l i
s

no
t r

ea
l.

C
R

O
N

C
ar

ol
in

e 
is

 a
 b

la
ck

 s
tu

de
nt

 w
ho

 a
tte

nd
s

a 
pr

ed
om

in
an

tly
 b

la
ck

sc
ho

ol
 in

 a
 la

rg
e 

ea
st

er
n 

ci
ty

. S
he

 is
a 

so
ph

om
or

e 
ta

ki
ng

 b
us

t.
ne

ss
 c

ou
rs

es
 to

 p
re

pa
re

 h
er

se
lf 

fo
r 

a 
se

cr
et

ar
ia

l l
ob

, b
ut

 a
ls

o
pl

an
s 

to
 a

tte
nd

 a
 b

us
in

es
s 

co
lle

ge
.

W
he

n 
I h

it 
th

e 
ni

nt
h 

gr
ad

e,
 I 

w
en

t i
n 

to
 h

ig
h 

sc
ho

ol
. I

t
w

as

su
pp

os
ed

 to
 b

e 
ni

ce
 a

nd
 a

ll 
th

at
, I

 ju
st

 tu
rn

ed
 o

ut
 d

oi
n'

w
ro

ng
an

d 
en

de
d 

up
 r

ep
ea

tin
g 

th
e 

gr
ad

e.
 I 

lik
ed

 to
 h

av
e 

fu
n 

an
d 

th
e

cl
as

se
s 

di
dn

't 
in

te
re

st
 m

e,
 I 

st
ay

ed
 o

ut
 a

nd
 a

ll.

I t
ak

e 
fa

m
ily

 li
vi

ng
, a

rit
hm

et
ic

, E
ng

 li
n,

 a
nd

 r
ec

or
dl

ee
pi

ng
,

B
ut

 I 
do

n'
t t

hi
nk

 I'
m

 g
et

tin
' a

ny
th

in
g 

ou
t o

f i
t.

It'
s 

pa
rt

ly
be

ca
us

e 
of

 th
e 

te
ac

he
rs

' a
tti

tu
de

 a
nd

 th
e 

w
ay

 th
ey

 le
t t

he
 c

hi
!.

dr
en

 d
o 

th
in

gs
. T

he
y'

re
 n

ot
 r

ea
lly

 te
ac

hi
ng

 th
em

. I
t's

m
or

e 
lik

e
th

ey
're

 b
ab

ys
itt

in
g 

in
st

ea
d 

of
 te

ac
hi

ng
 th

em
,

If 
I c

ou
ld

 c
ha

ng
e 

th
e 

th
in

gs
 I 

ha
ve

 n
ow

, I
 w

ou
ld

 c
ha

ng
e 

th
e

rA
je

ct
s,

 I'
d 

ta
ke

 h
is

to
ty

, b
io

lo
gy

, a
nd

 a
rit

hm
et

ic
 a

nd
 a

ll 
of

th
em

 b
ec

au
se

 th
ey

 a
re

 s
ub

st
an

tia
l c

la
ss

es
, A

nd
 I 

th
in

k 
I w

ou
ld

ge
t m

or
e 

th
at

's
 g

oi
ng

 to
 h

el
p 

m
e 

in
st

ea
d 

of
 li

ttl
e 

cl
as

se
s

yo
u 

go
in

 a
nd

 s
it 

an
d 

ta
lk

 a
ll 

da
y,

 S
om

et
im

es
 it

's
 g

oo
d 

to
 h

av
e 

cl
as

se
s

th
at

 y
ou

 c
an

 s
it 

do
w

n 
an

d 
ta

lk
 a

bo
ut

 d
iff

er
en

t t
hi

ng
s 

fr
ee

ly
 a

nd

do
n'

t. 
ha

ve
 to

 d
o 

m
uc

h 
w

rit
in

g,
 b

ut
 w

he
n 

yo
u 

ha
ve

m
or

e 
th

an
on

e 
of

 th
em

, y
ou

 c
an

 s
it 

ho
m

e 
an

d 
ta

lk
 to

 p
eo

pl
e.

 I 
m

ea
n,

 y
ou

w
an

t t
o 

le
ar

n 
so

m
et

hi
ng

 m
or

e.
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11

S
te

w
ar

t i
s 

a 
se

ni
or

 a
t a

 p
re

do
m

in
an

tly
 b

la
ck

sc
ho

ol
. S

te
w

ar
t

is
 b

la
ck

 a
nd

 w
an

ts
 to

 b
ec

om
e

a 
ch

em
is

t. 
H

is
 s

ch
oo

l i
s 

lo
ca

te
d

in
 a

 m
ed

iu
m

si
ze

d 
ci

ty
 in

 th
e 

&
st

en
pa

rt
 o

f t
he

 c
ov

nt
ry

.

T
he

 s
ch

oo
ls

 I'
ve

 a
tte

nd
ed

 h
av

e 
be

en
 w

ha
t I

ca
ll 

'g
he

tto
sc

ho
ol

s'
th

e 
In

ne
r-

ci
ty

 s
ch

oo
la

nd
 if

yo
u 

co
m

pa
re

 th
em

 to
th

e 
's

ch
oo

ls
 o

f t
he

 p
re

do
m

ln
an

tly
 w

hi
te

Le
ig

hb
or

ho
od

th
e

sc
ho

ol
s 

of
 s

ub
ur

bl
at

he
y 

ar
e 

al
w

ay
s

on
 a

 lo
w

 p
ar

. B
ut

 p
ub

lic
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sc
ho

ol
s 

ha
ve

 a
 n
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, H
e 

pl
an

s 
to

 a
tte

nd
 c

ol
le

ge
an

d

m
aj

or
 in

 s
ci

en
ce

,

W
e 

ha
ve

 a
 g

oo
d 

pr
in

ci
pa

l. 
H

e 
do

es
n'

t e
ve

n 
ac

t l
ik

e 
a 

pr
in

ei
-

pa
l ;

 h
e'

s 
fr

ie
nd

ly
 w

ith
 e

ve
ry

 s
tu

de
nt

I m
ea

n,
 h

e'
s

a 
re

al
 g

oo
d

gu
y,

 H
e 

do
es

n'
t j

us
t s

et
 s

to
ck

 r
ul

es
 th

at
 "

yo
u 

ha
ve

 to
 b

e 
th

is
"

or
 "

yo
u 

ha
ve

 to
 d

o 
th

at
";

 o
r 

th
at

 y
ou

 c
an

't 
su

gg
es

t a
ny

th
in

g 
to

th
e 

sc
ho

ol
 u

nl
es

s 
th

e 
ad

m
in

is
tr

at
io

n 
or

 th
e 

te
ac

he
r 

re
co

m
m

en
ds

 it
,

H
e 

do
es

 s
om

e 
of

 th
e 

th
in

gs
 th

at
 th

e 
st

ud
en

ts
 s

ug
ge

st
. I

 a
ls

o 
do

n'
t

th
in

k 
he

's
 p

re
ju

di
ce

d 
be

ca
us

e 
he

 d
oe

sn
't 

lo
ok

on
 y

ou
 a

s 
a 

di
ffe

r-
en

t i
nd

iv
id

ua
l ;

 h
e 

re
al

iz
es

 y
ou

r 
pr

ob
le

m
s 

an
d 

tr
ie

s
to

 h
el

p 
al

l
he

 c
an

 to
 e

lim
in

at
e 

th
em

, B
ut

 h
e 

kn
ow

s 
th

at
 th

er
e'

s
so

 fa
r 

th
at

he
 c

an
 g

o.
 Y

ou
 k

no
w

, i
f h

e 
go

es
 to

o 
fa

r,
 th

e 
pa

re
nt

s 
of

 th
e 

w
hi

te

st
ud

en
ts

 w
ou

ld
 p

ro
ba

bl
y 

ki
ck

 a
nd

 h
av

e 
m

ee
tin

gs
 a

nd
 th

e 
te

ac
he

rs

pr
ob

ab
ly

 w
ou

ld
 g

rip
e.

A
fte

r 
D

r.
 K

in
g'

s 
as

sa
ss

in
at

io
n,

 th
e 

pr
in

ci
pa

l d
ec

id
ed

 h
e 

ne
ed

ed

so
m

e 
ty

pe
 o

f c
om

m
itt

ee
 a

ro
un

d 
th

e 
sc

ho
ol

 w
hi

ch
 c

ou
ld

 b
rin

g

st
ud

en
ts

 to
ge

th
er

 m
or

e 
an

d 
in

cr
ea

se
 th

e 
kn

ow
le

dg
e 

an
d 

so
ci

al

ac
tiv

iti
es

 a
m

on
g 

th
e 

ra
ce

s,
 A

nd
 s

o 
w

e 
de

ve
lo

pe
d 

th
is

 b
ira

ci
al

co
m

m
itt

ee
 a

nd
 it

's
 b

ee
n 

th
er

e 
fo

r 
al

m
os

t 2
 y

ea
rs

; a
nd

 a
t s

ev
er

al
ot

he
r 

sc
ho

ol
s,

 th
ey

 c
ou

ld
n'

t e
ve

n 
ha

ve
su

ch
a 

co
m

m
itt

ee
. T

he
y

co
ul

dn
't 

ev
en

 h
av

e 
an

y 
gr

ou
p.

 W
e 

pu
bl

is
he

d 
th

e 
co

ns
tit

ut
io

n

an
d 

to
ld

 s
tu

de
nt

s 
w

ha
t t

he
 p

ur
po

se
 o

f t
he

 b
ira

ci
al

 c
om

m
itt

ee
s.

w
as

,' 
N

ow
 w

e'
re

 s
po

ns
or

in
g 

a 
C

hr
is

tm
as

 d
an

ce
. W

e 
al

so
 h

ad
an

A
ir 

F
or

ce
 b

an
d 

pl
ay

 s
om

et
hi

ng
 li

ke
a 

m
us

ic
al

 s
ym

ph
on

y,
 a

nd
ha

d 
so

m
e 

la
w

ye
rs

 d
pe

ak
 o

n 
ho

w
 to

 im
pr

ov
e 

ra
ce

 r
el

at
io

ns
. W

e

ta
lk

ed
 a

bo
ut

 e
ac

h 
ot

he
r 

an
d 

di
sc

us
se

d 
th

e 
ra

ce
s,

 a
nd

no
w

 th
at

th
er

e'
s 

m
or

e 
re

la
xi

ng
 fr

om
 th

e 
te

ns
io

n,
 w

e'
re

 m
or

e 
co

nc
er

ne
d

w
ith

 a
ct

iv
iti

es
 a

nd
 g

et
tin

g 
al

on
g 

to
ge

th
er

. W
e 

do
n'

t b
rin

g
up

ra
ce

; I
 m

ea
n,

 n
ot

 d
ee

pl
y 

qu
es

tio
n 

an
yo

ne
's

 e
;;i

ni
on

 o
n 

ra
ce

. W
e

ge
t a

t t
he

 p
ro

bl
em

 b
y 

tr
yi

ng
 to

 a
vo

id
 it

 ; 
it'

s 
m

or
e 

of
 a

n 
av

oi
da

nc
e

of
 th

e 
is

su
e 

by
 tr

yi
ng

 to
 p

ut
 it

 in
 th

e 
ba

ck
 o

f y
ou

r 
m

in
d 

ar
id

sa
y 

it'
s 

no
t t

he
re

. I
n 

tim
e,

 it
 w

ill
 w

or
k 

ou
t.

M
os

t o
f t

he
 b

la
ck

 s
tu

de
nt

s 
ar

en
't 

in
 s

ch
oo

l c
lu

bs
 b

ec
au

se
 th

ey
're

fo
rm

ed
 b

y 
w

hi
te

 g
ro

up
s 

an
d 

th
ey

 a
re

 fo
r 

th
e 

w
hi

te
s,

 n
ot

 fo
r 

th
e

bl
ac

ks
. T

he
y 

do
 m

or
e 

ac
tiv

iti
es

 th
at

 th
e 

N
eg

ro
 h

as
no

 c
on

ce
rn

fo
r.

 T
he

re
 is

 s
til

l t
hi

s 
in

te
rn

al
 b

ar
rie

r 
th

at
 n

ee
ds

 to
 b

e
ov

er
-

co
m

e,
I m

ea
n,

 th
er

e'
s 

re
al

ly
 n

ot
hi

ng
 h

in
de

rin
g 

a 
N

eg
ro

or
 a

w
hi

te
 s

tu
de

nt
 o

ve
r 

th
er

e,
 b

ut
do

 w
is

h 
th

e 
st

ud
en

ts
 w

ou
ld

re
al

ly
 g

et
 a

lo
ng

.

S
tu

de
nt

 c
ou

nc
il 

m
os

tly
 c

ar
rie

s 
on

 p
ro

je
ct

s 
an

d 
ra

is
es

 m
on

ey
fo

r 
ce

rt
ai

n 
ev

en
ts

 s
uc

h 
as

 p
ut

tin
g 

up
 li

gh
ts

 o
r 

si
gn

s 
ar

ou
nd

 th
e

sc
ho

ol
. W

e'
re

 p
av

in
g 

a 
pa

rk
in

g 
lo

t n
ow

 b
y 

se
lli

ng
 m

ag
az

in
es

 fo
r

th
e 

st
ud

en
t c

ou
nc

il.
 O

nl
y 

a 
fe

w
 N

eg
ro

es
 a

re
 o

n 
it.

 T
he

y 
sh

ou
ld

pu
t o

n 
m

or
e 

N
eg

ro
es

 to
 b

et
te

r 
re

pr
es

en
t t

he
 s

ch
oo

l, 
S

tu
de

nt
co

un
ci

l p
as

se
s 

ou
t b

oo
kl

et
s 

to
 a

ll 
th

e 
fr

es
hm

en
 w

hi
ch

sa
ys

 w
ha

t
st

ud
en

ts
 c

an
't 

an
d 

ca
n 

do
. T

he
re

 a
re

 r
ul

es
 in

 th
er

e 
re

ga
rd

in
g
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dr
es

sy
ou

 c
an

't 
w

ea
r 

pa
nt

s
or

 b
ea

rd
s,

 M
os

t o
f t

he
 s

tu
de

nt
s

ca
n'

t w
ea

r 
th

em
 a

ny
w

ay
 b

ec
au

se
 o

f t
he

ir
fa

th
er

s 
or

 th
ei

r
fa

m
ily

'll
 p

ro
ba

bl
y 

m
ak

e 
th

em
 c

ut
 th

em
of

f, 
B

la
ck

 s
tu

de
nt

s 
ar

e
al

lo
w

ed
 to

 w
ea

r 
A

fr
os

. I
 h

av
en

't 
he

ar
d 

of
an

yo
ne

 a
ct

ua
lly

 b
ei

ng
ca

lle
d 

do
w

n 
fo

r 
w

ea
rin

g 
th

ei
r 

ha
ir 

to
o

lo
ng

, b
ut

 th
e 

iw
in

ci
pa

l
us

ua
lly

 m
ak

es
 a

 r
em

ar
k,

yo
u 

kn
ow

, h
e'

ll 
sa

y,
 ' 

Y
ou

 b
et

te
r

se
e

a 
ba

rb
er

 s
ho

p,
 ' 

or
 s

om
et

hi
ng

 li
ke

 th
at

. H
e'

ll 
m

ak
e

a 
co

m
ic

al
st

at
em

en
t a

nd
 k

in
d 

of
 h

in
t a

t
yo

u 
to

 g
et

 a
 h

ai
rc

ut
.

W
e 

ha
ve

 c
er

ta
in

 p
riv

ile
ge

s
w

e 
ge

t a
s 

st
ud

en
ts

 in
 1

2t
h 

gr
ad

e
w

ith
 a

 "
C

" 
av

er
ag

e,
 li

ke
 to

go
 o

ff 
ca

m
pu

s 
du

rin
g 

st
ud

ie
s 

an
d

lu
nc

h 
pe

rio
ds

 to
 e

at
, Y

ou
ca

n 
le

av
e 

an
d 

w
al

k 
ar

ou
nd

 o
r 

do
 a

ny
-

th
in

g 
yo

u 
w

an
t t

o,
 W

e 
ha

ve
an

 a
re

a 
ou

ts
id

e 
on

 th
e 

sc
ho

ol
 g

ro
un

ds
w

he
re

 w
e 

sm
ok

e;
w

e 
do

n'
t s

m
ok

e 
in

 th
e 

bu
ild

in
 a

nd
 th

at
's

ab
ou

t t
he

 o
nl

y 
pl

ac
e

w
e 

ca
n,

 S
tu

de
nt

s 
sm

ok
e 

in
 th

e 
ro

st
ro

om
s 

fo
r

co
nv

en
ie

nc
e 

m
os

tly
. Y

ou
 k

no
w

, t
o

go
 a

ll 
th

e 
w

ay
 o

n 
th

e 
ou

ts
id

e
in

 th
e 

co
ld

 ju
st

 to
 p

uf
f

a 
ci

ga
re

tte
, w

hy
 y

ou
 c

ou
ld

 p
ro

ba
bl

y 
ge

t
ar

ou
nd

 A
 c

or
ne

r 
in

 th
e 

ha
llw

ay
 a

nd
ha

ve
 a

 s
m

ok
e,

 L
as

t y
ea

r
w

e 
ha

d 
tw

o 
ro

om
s 

on
 th

e 
to

p 
flo

or
 fo

r 
sm

ok
in

g,
bu

t t
he

 fi
re

de
pa

rt
m

en
t s

ai
d 

it 
w

as
a 

fir
e 

ha
za

rd
 to

 s
m

ok
e 

in
si

de
, s

o 
no

w
w

e'
re

 s
m

ok
in

g 
)n

 th
e 

ou
ts

id
e,

S
tu

de
nt

s 
ge

t s
us

pe
nd

ed
 fo

r 
cu

tti
ng

cl
as

se
s,

 g
oi

ng
 o

ff 
sc

ho
ol

gr
ou

nd
s 

in
 a

 c
ar

, o
r 

ac
tin

g 
un

ru
ly

,
N

ot
 to

o 
m

an
y 

ge
t s

us
pe

nd
ed

th
ou

gh
, S

om
e 

st
ud

en
ts

 w
ill

 c
ut

 c
la

ss
es

on
 a

 d
ay

 w
he

n 
th

er
e'

s
a 

te
st

 a
nd

 s
om

e 
w

on
't 

go
 a

t a
ll,

 S
om

e 
st

ud
en

ts
 a

re
%

yo
u 

kn
ow

,
I g

ue
ss

 if
 h

e 
do

es
n'

t h
av

e
an

y 
se

t g
oa

l f
or

 h
im

se
lf,

 h
e'

s 
ju

st
 in

sc
ho

ol
 b

ec
au

se
 it

's
 p

ro
ba

bl
y 

th
e 

on
ly

th
in

g 
he

 h
as

 le
ft 

to
 d

o.
H

e'
d 

pr
ob

ab
ly

 g
o 

th
er

e 
an

d 
th

en
 le

av
e

th
e 

sc
ho

ol
 g

ro
un

ds
; i

f
th

e 
co

ur
se

s 
ar

e 
un

in
te

re
st

in
g 

to
 h

im
,

m
os

tly
 th

en
 h

e 
w

on
't 

ev
en

go
,

1.
11

11
1

Le
as

a 
is

 a
 b

la
ck

 s
tu

de
nt

 w
ho

 a
tte

nd
s

a 
A

ch
oo

l w
he

re
 b

la
ck

 s
tu

-
de

nt
s 

m
ak

e 
up

 a
bo

ut
 o

ne
-h

al
f t

he
st

ud
en

t b
od

y.
 S

he
 is

a 
se

ni
or

,
H

er
 s

ch
oo

l i
s 

lo
ca

te
d 

in
a 

la
rg

e 
ci

ty
 in

 th
e 

N
or

th
w

es
t, 

an
d,

 a
t

th
e 

tim
e 

of
 th

e 
in

te
rv

ie
w

, t
he

 s
ch

oo
l

w
as

 e
xp

er
ie

nc
in

g 
m

uc
h

ra
ci

al
 te

na
io

n,
 L

ea
sa

 p
la

ns
 to

go
 to

 c
ol

le
ge

 n
ex

t y
ea

r 
an

d 
ho

pe
s

to
 b

ec
om

e 
an

 A
fr

ic
an

 h
is

to
ry

 te
ac

he
r.

O
ur

 fo
rm

er
 p

rin
ci

pa
l's

a 
be

au
tif

ul
 p

er
so

n,
 H

e 
w

as
 w

el
l a

w
ar

e

of
 th

e 
pr

ob
le

m
 in

 th
e 

ce
nt

ra
l

ar
ea

 a
nd

 iv
el

l a
w

ar
e 

of
 b

la
ck

 s
tu

-
de

nt
s;

 h
e 

w
as

 ju
st

 c
on

ce
rn

vi
; h

e
w

as
 th

e 
ki

nd
 o

f p
er

so
n,

 y
ou

co
ul

d 
ta

lk
 to

 fr
an

kl
yy

ou
 c

ou
ld

 te
ll 

hi
m

an
y 

gr
ip

es
 y

ou
 h

ad
an

d 
he

'd
 s

ee
 w

ha
t h

e 
co

ul
d 

do
 a

bo
ut

 it
.

T
he

 th
in

g 
th

at
 a

lw
ay

s
m

ak
es

 m
e 

so
 m

ad
 is

 th
at

 la
st

ye
ar

, h
e 

ag
ed

 li
ke

 a
bo

ut
 5

 y
ea

rs
an

d 
so

 h
e 

re
tir

ed
. H

e 
sa

ys
 it

w
as

 fo
r 

"h
ea

lth
 r

ea
so

ns
,"

 b
ut

 th
es

e
he

al
th

 r
ea

so
ns

 c
am

e 
ab

ou
t b

ec
au

se
 o

f t
ho

se
m

id
dl

ec
la

ss
 N

eg
ro

es
w

ho
 fe

lt 
th

at
 h

e 
w

as
n'

t d
oi

ng
 h

is
 jo

b,
 T

he
y

pr
es

su
re

d 
hi

m
 to

th
e 

ex
te

nt
 th

at
 h

e 
ju

st
 h

ad
 to

 r
et

ire
or

 e
ls

e 
he

 w
as

 g
oi

ng
 to

 h
av

e
a 

he
ar

t a
tta

ck
. S

o 
w

e 
go

t a
no

th
er

, t
he

 b
ig

ge
st

 r
ac

is
t, 

W
ith

 th
e

ne
w

 o
ne

, y
ou

 k
in

d 
of

 h
av

e 
to

 p
la

y 
hi

s 
ga

m
e;

 y
ou

 h
av

e 
to

 ta
lk

to
hi

m
, b

ut
 y

ou
 h

av
e 

a 
B

.S
. l

in
e.

 I 
fe

el
 th

at
 h

e'
s

on
ly

 o
ut

 fo
r 

pe
r-

so
na

l g
lo

ry
. H

e'
s 

th
e 

ty
pe

 o
f

pe
rs

on
 fo

r 
w

ho
m

 th
e 

sc
ho

ol
 m

us
t

lo
ok

 s
uc

h 
an

d 
su

ch
a 

w
ay

 to
 s

oc
ie

ty
 a

nd
 h

as
 to

 d
o 

su
ch

 a
nd

 s
uc

h
or

 th
e 

co
m

m
un

ity
 w

on
't 

lik
e 

it.

H
o 

al
so

 a
lw

ay
s 

re
fe

rs
 to

 u
s

as
 c

hi
ld

re
n,

' Y
es

, t
he

 c
hi

ld
re

n
se

em
 to

 fe
el

 th
is

 w
ay

, t
he

 c
hi

ld
re

n 
ar

e 
in

se
cu

re
, t

he
 c

hi
ld

re
n 

do
th

is
, t

he
 c

hi
ld

re
n 

do
 th

at
. '

 W
e

ar
e 

yo
un

g 
m

en
 a

nd
 w

om
en

 c
om

in
g

up
 in

 th
e 

yo
rld

, W
e 

ar
e 

no
t c

hi
ld

re
n 

an
d 

it 
ju

st
 in

fu
ria

te
s

us
 to

no
 e

nd
 I

W
e 

al
so

 h
av

e 
th

is
 th

in
g 

ab
ou

t b
ei

ng
ca

lle
d 

"b
oy

s"
. W

e 
ar

e
yo

un
g 

m
en

 a
t h

ig
h 

sc
ho

ol
; d

o 
no

t c
al

l
us

 "
bo

ys
"!

 It
 ju

st
 d

oe
s

no
t w

or
k,

 lA
ke

 s
om

eb
od

y 
w

ou
ld

sa
y,

 ' 
T

he
y'

re
 n

ic
e 

bo
ys

 a
nd

gi
rls

 '"
bo

ys
"7

 I 
am

 n
ot

a 
bo

y,
 I'

m
 a

 y
ou

ng
 m

an
 o

r 
a 

ge
nt

le
m

an
,

bu
t I

 a
m

 n
ot

 a
 b

oy
! I

t's
a 

se
rio

us
 m

at
te

r,
 r

ea
lly

, b
ec

au
se

 fo
r

so
lo

ng
 S

ou
th

er
ne

rs
 w

ou
ld

sa
y,

 ' 
H

ey
, b

oy
, c

om
e 

do
 th

is
, t

ha
t, 

an
d

th
e 

ot
he

r.
 ' 

W
e 

ju
st

 d
on

't 
w

an
t a

ny
bo

dy
to

 c
al

l u
s 

"b
oy

s"
 a

ny
-

m
or

e,
 T

he
 n

ew
 p

rin
ci

pa
l h

as
 a

 lo
t t

o 
le

ar
nl

ie
 r

ea
lly

do
es

.
T

he
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 b
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 p
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 p
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; m
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 c
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 b
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 d
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liz

e 
w

ha
t i

s 
ha

pp
en

in
g 

ou
ts

id
e 

of
th

ei
r 

ow
n 

lit
tle

 w
or

ld
, T

ha
t m

ay
 b
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w
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I d
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 c
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 d
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 c
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l
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l c

ol
le

ge
.

T
he

y'
re

 s
til

l r
un

ni
ng

 o
ur

 s
ch

oo
l t

he
 s

am
e 

as
 th

ey
're

 r
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 d
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 m
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 b
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 d
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t c
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 d
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 d
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 d
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 b
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 m
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 m
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 m
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 p
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 m
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 m
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, b
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t d
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, p
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t d
oe

sn
't 

w
an

t t
o 

le
ar

n 
an

d
so

 th
ey

 s
ay

, w
el

l I
'm

 n
ot

go
in

g 
to

 te
ac

h 
th

em
. T

he
y 

do
n'

t m
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 s
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 p
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 c
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t c
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 d
if

fe
re

nt
 e

nv
ir

on
m

en
t, 

T
he

ir
w

ay
s 

of
 ta

lk
-

in
g,

 th
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 s
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e
sa

m
e 

as
 m

ay
be

a 
w

hi
te

 s
tu

de
nt

's
 a

re
, W

he
n 

yo
u 

ge
t a

 w
hi

te
 te

ac
he

r 
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 c
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 m
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 p
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l p
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 m
id

dl
e

cl
as

s 
st

ud
en

ts
 w

er
e 

hi
s 

pe
ts

. Y
ou

 c
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 b
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at
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 c
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 d
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 d
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 c
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at
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 c
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 d
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 r
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th
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te
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id
en
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ec
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ith
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ud
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ut
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or
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 b
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 r
ec

og
ni

ze
 th
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 b
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 m
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 c
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 p
er

so
n 

he
 is

, w
ha

t f
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 d
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t p
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 c
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 d
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 r
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 c
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t r
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, f
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 b
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 d
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 c
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 d
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l c
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 b
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 d
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bu

t
he

 d
oe

sn
't 

ha
ve

 to
 b

e 
st

ric
t b

ec
au

se
 th

e 
ki

ds
 g

et
 a

lo
ng

IA
 it

h 
hi

m
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so
 w

el
l, 

W
he

n 
he

 te
lls

 U
s 

to
 tu

rn
 s

om
et

hi
ng

 in
, w

e 
ju

st
 tu

rn
 it

in
. T

he
 k

id
s 

do
n'

t t
ry

 to
 c

ut
 h

is
 c

la
ss

, y
ou

 c
ou

ld
, i

f y
ou

 w
an

te
d,

bu
t y

ou
 d

on
't 

w
an

t t
o.

 T
he

re
 w

ou
ld

 b
e 

no
 s

en
se

 in
 it

. S
om

et
im

es

w
he

n 
w

e 
do

n'
t w

an
t t

o 
do

 th
e 

w
or

k 
w

e 
w

ill
 s

ay
, "

W
hy

 p
ou

nd
it 

on
 u

s,
 w

e 
w

H
1 

do
 it

 n
ex

t w
ee

k,
" 

A
nd

 h
e 

w
ill

 B
ay

, "
I a

m
 g

et
-

tin
g 

pa
id

 to
 te

ac
h 

yo
u 

an
d 

it 
I d

on
't 

te
ac

h 
yo

u,
 I 

am
 ju

st
 g

et
tin

g
pa

id
 fo

r 
no

th
in

g,
"

F
irs

t h
e 

w
ill

 le
ct

ur
e,

 th
en

 h
e 

w
ill

 g
iv

e 
yo

i s
om

e 
pr

ob
le

m
s 

to
do

, a
nd

 th
cn

 if
 y

ou
 c

an
't 

do
 th

em
, h

e 
w

ill
 h

el
p 

yo
u.

 H
e 

w
on

't
sh

ow
 y

ou
 e

xa
ct

ly
 h

ow
 to

 d
o 

th
em

, b
ut

 h
e 

w
ill

 h
el

p 
yo

u.
 A

fte
r

ev
er

yo
ne

 is
 fi

ni
sh

ed
, h

e 
w

ill
 g

o 
to

 th
e 

bo
ar

d 
an

d 
go

 th
ro

ug
h 

al
l

th
e 

pr
ob

le
m

s.
 If

 y
ou

 d
id

n'
t g

et
 th

em
 th

e 
fir

st
 ti

m
e,

 y
ou

 w
ill

 g
et

th
em

 th
e 

se
co

nd
 ti

m
e.

 T
ha

t w
ay

, b
y 

th
e 

tim
e 

yo
u 

ge
t t

o 
th

e
te

3t
, y

ou
 w

ill
 k

no
w

 h
ow

 to
 d

o 
th

em
.

T
he

re
's

 a
ro

un
d 

20
 s

tu
de

nt
s 

in
 th

e 
cl

as
s 

an
d 

ou
t o

f t
ho

se
 2

0
th

er
e'

s 
fo

ur
 w

hi
te

s,
 T

he
 te

ac
he

r 
is

 w
hi

te
, b

ut
 h

e 
tr

ea
ts

us
 a

ll
al

ik
e,

 In
 a

no
th

er
 c

la
ss

 th
e 

te
ac

he
r 

tr
ie

s 
to

 b
e 

m
or

e
ea

sy
 o

n 
th

e
co

lo
re

d 
st

ud
en

ts
,

Li
ke

 s
om

e 
w

hi
te

 k
id

s 
co

ul
d 

ge
t s

om
et

hi
ng

th
at

 w
ou

ld
 b

e 
be

tte
r 

th
an

 th
e 

m
ar

k 
of

 th
e 

co
lo

re
d 

st
ud

en
ts

, b
ut

sh
e 

w
ou

ld
 g

iv
e 

th
e 

co
lo

re
d 

st
ud

en
ts

 a
 h

ig
he

r 
gr

ad
e.

 S
he

 is
 w

hi
te

;

I c
an

't 
se

e 
w

hy
 s

he
 w

ou
ld

 d
o 

it.

O
ur

 c
iv

ic
s 

te
ac

he
r 

w
as

 a
 g

oo
d 

te
ac

he
r,

 W
e 

w
en

t t
hr

ou
gh

 th
e

w
ho

le
 C

on
st

itu
tio

n 
an

d 
w

ha
t w

e 
di

dn
't 

un
de

rs
ta

nd
, h

e 
w

ou
ld

ex
pl

ai
n.

 W
e 

di
dn

't 
go

 b
y 

th
e 

bo
ok

 in
 th

at
 c

la
ss

, e
ith

er
, b

ut
 w

ha
t

he
 le

ct
ur

ed
 (

m
 p

er
ta

in
ed

 to
 th

e 
m

at
er

ia
l t

ha
t w

et
 in

 th
e 

bo
ok

.
H

e 
in

ug
ht

 u
p 

cu
rr

en
t t

hi
ng

s,
 o

fte
n 

en
ou

gh
 fo

r 
us

 to
 r

ea
liz

e
w

ha
t w

as
 g

oi
ng

 o
n.

 W
e 

w
er

e 
ta

lk
in

g 
ab

ou
t t

he
 r

ac
ia

l c
on

fli
ct

rig
ht

 w
he

n 
th

ey
 w

er
e 

ha
vi

ng
 th

e 
rio

t a
nd

 n
ob

od
y 

w
,,i

ke
d 

ou
t

on
 h

is
 c

la
ss

, H
e 

w
as

 a
 s

tr
ic

t g
uy

, a
nd

 n
ob

od
y 

ha
d 

th
e 

ne
rv

e 
to

w
al

k 
ou

t,
I d

on
't 

se
e 

w
hy

 a
ny

bo
dy

 w
ou

ld
 b

e 
sc

ar
ed

 o
f h

im
, b

ut

w
hi

le
 th

ey
 w

er
e 

w
al

ki
ng

 o
ut

 a
nd

 b
us

tin
g 

w
in

do
w

s 
an

d 
ev

er
yt

hi
ng

,

th
er

e 
w

e 
sa

t d
is

cu
ss

in
g 

th
e 

pr
ob

le
m

.
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08

1

D
an

ie
l i

s 
a 

ju
ni

or
 in

 a
 s

ch
oo

l w
hi

ch
 is

 lo
ca

te
d 

in
a 

la
rg

e 
ci

ty
 in

th
e 

S
ou

th
w

es
t.

D
an

ie
l i

s 
M

ex
ic

an
 A

m
er

ic
an

 a
nd

 a
tte

nd
s

a

sc
ho

ol
 w

ith
 b

la
ck

, A
ng

lo
, a

nd
 M

ex
ic

an
 A

m
er

ic
an

 s
tu

de
nt

s.
 T

he

M
ex

ic
an

 A
m

er
ic

an
 s

tu
de

nt
 e

nr
ol

lm
en

t i
s 

th
e 

la
rg

es
t. 

D
an

ie
l



pl
an

s 
to

 a
tte

nd
 c

ol
eg

e 
an

d 
be

co
m

e 
a 

la
w

ye
r.

W
e 

ha
ve

 a
n 

ol
d 

sc
ho

ol
 f

ac
ul

ty
; t

he
re

 a
re

 a
 lo

t o
f 

ol
d 

te
ac

he
rs

.
A

bo
ut

 6
0 

pe
rc

en
t o

f 
th

em
 a

re
 M

ex
ic

an
 A

m
er

ic
an

 a
nd

 a
bo

ut
 6

0
pe

rc
en

t a
re

 A
ng

lo
. O

n 
th

e 
w

ho
le

, t
he

y 
ar

e 
re

al
 n

ic
e 

an
d 

tr
y 

to
he

lp
 in

 e
ve

ry
 w

ay
 th

ey
 c

an
. S

om
e 

do
n'

t c
ar

e 
w

ha
t k

in
d 

of
 e

du
-

ca
tio

n 
th

e 
st

ud
en

ts
 g

et
 o

r 
ho

w
 m

uc
h 

ju
st

 a
s 

lo
ng

 a
s 

th
ey

 p
ut

in
 th

ei
r 

da
y 

at
 s

ch
oo

l, 
bu

t s
om

e 
ar

e 
in

te
re

st
ed

 in
 th

e 
st

ud
en

ts
.

I 
ha

d 
an

 A
m

er
ic

an
 h

is
to

ry
 te

ac
he

r 
w

ho
 w

as
 a

 r
ea

l n
ic

e 
m

an
an

d 
se

em
ed

 to
 b

e 
in

te
re

st
ed

 in
 th

e 
st

ud
en

te
 a

nd
 th

e 
co

m
m

un
ity

.
Il

e 
is

 a
n 

A
ng

lo
, b

ut
 s

pe
nd

s 
m

os
t e

f 
hi

s 
lif

e 
w

ith
 M

ex
ic

an
 A

m
er

i-

ca
ns

. H
e 

ex
pr

es
se

d 
id

ea
s 

to
 u

s 
th

at
 w

e 
ne

ve
r 

re
al

iz
ed

 a
bo

ut
th

in
gs

 th
at

 a
re

 b
ei

ng
 d

on
e 

w
ro

ng
 in

 o
ur

 s
oc

ie
ty

. W
e 

di
dn

't 
us

e
a 

bo
ok

, w
e 

ju
st

 s
tu

di
ed

. H
e 

ta
ug

ht
 u

s 
fr

om
 h

is
 r

es
ea

rc
h 

no
te

s
be

ca
us

e 
th

e 
bo

ok
s 

w
e 

ha
d 

w
er

e 
ve

ry
 o

ld
 a

nd
 d

id
n'

t s
ho

w
 b

ot
h

si
de

s 
of

 th
e 

ac
tu

al
 s

to
ry

. I
le

 p
oi

nt
ed

 o
ut

 b
ot

h 
ai

de
s,

 n
ot

 ju
st

M
ex

ic
an

 A
m

er
ic

an
s 

w
er

e 
w

ro
ng

 li
ke

 w
e 

ha
d 

be
en

 ta
ug

ht
 in

ot
he

r 
bo

ok
s.

 H
e 

di
dn

't 
ha

ve
 to

 b
e 

st
ri

ct
 b

ec
au

se
 h

e 
w

as
 a

 v
er

y
in

te
re

st
in

g 
te

ac
he

r;
 h

e 
di

dn
't 

ha
ve

 to
 te

ll 
th

e 
cl

as
s 

to
 b

e 
qu

ie
t

or
 a

ny
th

in
g 

lik
e 

th
at

 b
ec

au
se

 h
e 

le
t u

s 
ta

lk
. H

e 
co

ul
d 

re
la

te
 to

st
ud

en
ts

 v
er

y 
w

el
l ;

 I
 g

ue
ss

 h
e 

ha
d 

be
en

 w
or

ki
ng

 w
ith

 th
em

 f
or

80
 m

an
y 

ye
ar

s.
 H

e 
w

as
 tr

yi
ng

 to
 h

el
p 

ge
t c

ha
ng

es
 in

 th
e 

sc
ho

ol
an

d 
tr

ie
d 

ev
er

yt
hi

ng
 h

e 
co

ul
d.

 H
o 

go
t i

n 
tr

ou
bl

e 
an

d 
w

as
 c

al
le

d
in

to
 th

e 
pr

in
ci

pa
l's

 o
ff

ic
e 

be
ca

us
e 

he
 le

t u
s 

ta
lk

 a
bo

ut
 o

ut
si

de
is

su
es

 in
 c

la
ss

.

M
y 

Sp
an

is
h 

te
ac

he
r 

W
as

 b
or

n 
in

 M
ex

ic
o,

 b
ut

 in
 h

er
 e

ar
ly

ye
ar

s,
 c

am
e 

to
 th

e 
U

ni
te

d 
St

at
es

. S
he

 is
 a

n 
A

ng
lo

 a
nd

 a
 r

ea
l

ni
ce

 la
dy

 w
ho

 h
as

 tr
ie

d 
to

 h
el

p 
us

 in
 e

ve
ry

th
in

g 
w

e 
tr

ie
d 

to
 d

o.
Sh

e 
is

 a
 v

er
y 

go
od

 te
ac

he
r 

an
d 

le
ts

 u
s 

sp
ea

k 
ou

t i
n 

cl
as

s 
ab

ou
t

th
in

gs
 th

at
 w

e 
w

an
t t

o 
ta

lk
 a

bo
ut

. S
he

 n
ev

er
 h

ad
 to

 d
is

ci
pl

in
e

an
y 

st
ud

en
ts

. W
he

n 
sh

e 
te

lls
 u

s 
to

 s
et

tle
 d

ow
n 

to
 le

ar
n,

al
w

ay
s 

do
. W

e 
on

ly
 h

ad
 to

 s
tu

dy
 o

ne
 li

te
ra

tu
re

 b
oo

k,
 b

ut
 in

 th
e

bo
ok

 r
ep

or
ts

 w
e 

co
ul

d 
se

le
ct

 o
ur

 o
w

n 
bo

ok
s 

an
d 

re
ad

 w
ha

te
ve

r
w

e 
w

an
te

d 
to

. S
he

 d
id

n'
t s

tr
es

s 
gr

ad
es

 to
o 

m
uc

h.
I 

th
in

k 
it 

w
ou

ld
 b

a 
go

od
 to

 h
av

e 
a 

M
ex

ic
an

 A
m

er
ic

an
 p

ri
nc

ip
al

an
d 

te
ac

he
rs

 f
or

 M
ex

ic
an

 A
m

er
ic

an
s 

be
ca

us
e 

w
he

n 
yo

u 
ar

e 
la

te
fo

r 
sc

ho
ol

 o
r 

so
m

et
hi

ng
 a

nd
 tr

y 
to

 e
xp

la
in

 to
 a

n 
A

ng
lo

, "
W

el
l,

I 
ha

d 
to

 ta
ke

 m
y 

lit
tle

 b
ro

th
er

 to
 s

ch
oo

l o
r 

I 
ha

d 
to

 d
o 

a 
lo

t o
f

ch
or

es
 a

bo
ut

 th
e 

ho
us

e 
be

fo
re

 I
 le

ft
,"

 th
e 

A
ng

lo
 m

ay
 h

av
e 

ne
ve

r
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ha
d 

to
 d

o 
th

at
 w

he
n 

he
 w

as
 g

oi
ng

 to
 s

ch
oo

l. 
M

ay
be

 h
e 

ha
d 

a
m

ai
d 

ar
ou

nd
 h

is
 h

ou
se

 a
nd

 n
ev

er
 h

ad
 to

 m
ak

e 
up

 a
 b

ed
 o

r 
an

y-
th

in
g 

be
fo

re
 h

e 
le

ft
 f

or
 s

ch
oo

l. 
If

 h
e 

ha
s 

ne
ve

r 
do

ne
 th

at
, h

e
w

ou
ld

 p
ro

ba
bl

y 
th

in
k 

th
at

 y
ou

 a
re

 ly
in

g,
 w

he
re

as
 a

 M
ex

ic
an

A
m

er
ka

n 
ha

s 
go

ne
 th

ro
ug

h 
th

e 
sa

m
e 

th
in

g 
an

d 
kn

ow
s 

th
e 

pr
ob

-
le

m
. I

f 
yo

u 
ha

ve
 n

ev
er

 h
ad

 th
e 

pr
ob

le
m

, y
ou

 c
an

't 
un

de
rs

ta
nd

it 
fr

om
 a

n 
ou

ts
id

e 
po

in
t o

f 
vi

ew
.

I 
th

in
k 

st
ud

en
ts

 c
ou

ld
 e

va
lu

at
e 

a 
te

ac
he

r's
 a

bi
lit

y 
to

 te
ac

h
sc

ho
ol

, n
ot

 b
ec

au
se

 w
e 

ar
e 

au
th

or
iti

es
 o

n 
ed

uc
at

io
n 

or
 a

ny
th

in
g,

bu
t w

e 
do

 k
no

w
 w

he
n 

w
e 

un
de

rs
ta

nd
 a

 te
ac

he
r.

 T
he

re
 c

ou
ld

 b
e

a 
te

ac
he

r 
w

ith
 a

 P
h.

D
., 

bu
t i

f 
he

 d
id

n'
t k

no
w

 h
ow

 to
 p

re
se

nt
hi

s 
m

at
er

ia
l o

r 
pu

s 
it 

on
 to

 u
s,

 w
ha

t h
e 

kn
ow

s 
is

 d
oi

ng
 u

s 
no

go
od

. T
he

 o
nl

y 
w

ay
 to

 k
no

w
 h

ow
 g

oo
d 

a 
te

ac
he

r 
Is

, i
s 

by
 th

e
ki

nd
s 

of
 s

tu
de

nt
s 

he
 p

ro
du

ce
s.

R
O

N

R
os

a 
is

 M
ex

ic
an

 A
m

er
ic

an
. S

he
 is

 a
 s

en
io

r
in

 a
 s

ub
ur

ba
n

sc
ho

ol

ne
ar

 a
 m

ed
iu

m
-s

iz
ed

 w
es

t c
oa

st
 c

ity
. A

bo
ut

 6
0 

pe
rc

en
t o

f t
he

st
ud

en
ts

 a
re

 A
ng

lo
. M

ex
ic

an
 A

m
er

ic
an

s 
an

d 
bl

ac
ks

 c
om

pr
is

e
th

e 
re

m
ai

ni
ng

 s
ch

oo
l p

op
ul

at
io

n.
 R

os
a 

ha
s 

be
en

 ta
ki

ng
 b

us
i-

ne
ss

 c
ou

rs
es

 b
ut

 w
an

t 8
 o

 g
o 

to
 c

ol
le

ge
 n

e.
a 

ve
er

 to
 s

tu
dy

 e
le

m
en

-

ta
ry

ed
uc

at
io

n.

W
he

n 
I 

fi
rs

t t
ra

ns
fe

rr
ed

 la
st

 y
ea

r,
 I

 c
ou

ld
n'

t s
ta

nd
 th

e 
Sp

an
is

h
te

ac
he

r 
be

ca
us

e 
he

 w
ae

 r
ea

l s
tr

ic
t. 

H
e 

w
on

't 
le

t y
ou

 g
et

 o
ut

 o
f

yo
ur

 c
ha

ir
 f

or
 a

ny
th

in
g.

 I
f 

yo
ur

 p
ur

se
 f

al
ls

, t
he

re
 it

 s
ta

ys
.

I

st
ar

te
d 

ta
lk

in
g 

to
 h

lm
 a

nd
 to

ld
 h

im
 I

 w
as

n'
t u

se
d 

to
 b

ei
ng

 tr
eh

te
d

lik
e 

th
at

; I
 li

ke
 to

 b
e 

re
sp

ec
te

d 
ju

st
 li

ke
 a

n 
ad

ul
t, 

an
d 

if
 h

e
w

an
te

d 
m

e 
to

 r
es

pe
ct

 h
im

, h
e 

ha
d 

to
 r

es
pe

ct
 m

e.
 H

e 
ex

pl
ai

ne
d

th
at

 it
 W

a8
 ju

st
 a

 d
is

ci
pl

in
e 

th
in

g;
 h

e 
ha

d 
to

 k
ee

p 
di

sc
ip

lin
e 

in
hi

s 
cl

as
s 

an
d 

he
 c

ou
ld

n'
t s

ho
w

 f
av

or
iti

sm
, s

o 
w

e 
ha

d 
an

 u
nd

er
-

st
an

di
ng

.
I 

to
ld

 h
im

 th
at

 th
e 

st
ud

en
ts

 a
re

 v
er

y 
af

ra
id

 o
f 

hi
m

as
 if

 h
e 

w
ou

ld
 b

e 
a 

di
ct

at
or

.
Il

e 
st

ar
te

d 
la

ug
hi

ng
, b

ut
 I

 w
as

re
al

ly
 a

ng
ry

. H
e 

sa
id

 th
at

 h
e 

ha
dn

't 
re

al
iz

ed
 h

e 
w

as
 b

ei
ng

 th
at

ha
rd

 o
n 

us
. T

he
 n

ex
t d

ay
 in

 c
la

ss
 h

e 
m

en
tio

ne
d 

w
ha

t I
 h

ad
 s

ai
d

an
d 

th
e 

st
ud

en
ts

 a
ll 

la
ug

he
d.

 S
in

ce
 th

en
, h

e 
is

 r
ea

l n
ic

e.
 I

t i
s

a 
ve

ry
 d

is
ci

pl
in

ed
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 c
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 p
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w
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re
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 m
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 b
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 r
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 d
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 c
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 m
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em
, a

nd
 w

ou
ld

n'
t

ac
ce

pt
 th
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t l
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 r
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 c
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 b
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 b
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e 

te
ac

he
rs

ar
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, b
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 p
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 o
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e 
w

hi
te

 te
ac

he
rs

be
ca

us
e 

th
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ra
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 c
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 b
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 b

e
ve

ry
 f

ew
 te

ac
he

rs
 e

m
ph

as
iz

ed
 th

e 
sa

tis
fa

ct
io

n 
th

at
 y

ou
 g

et
 f

ro
m

lib
er

al
 d
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 d
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 d
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at
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 c
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 o
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 m
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.
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re
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 s
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t d
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 d
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 c
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 s
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 b
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t m
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 c
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 c
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 b
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 m
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 d
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 d
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 c
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 d
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in

g 
ab

ou
t

ch
an

gi
ng

 th
os

e 
ki

ds
' a

tti
tu

de
s 

at
 s

ch
oo

l b
ec

au
se

it 
is

 o
bv

io
us

th
at

 th
es

e 
gu

ys
 w

ho
 fe

el
 th

is
 w

ay
 d

on
't 

w
an

t
to

 ta
lk

 a
bo

ut
 it

,

63



T
he

y 
ju

st
th

ey
 d
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l l
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t l
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 m
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 b
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 m
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 b
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 b
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 d
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.
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 m
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 c
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e 

at
tit

ud
e 

of
 h

el
pi

ng
 th
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 d
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t b
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 b
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 b
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 m
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 d
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 c

on
di

tio
ns

, t
ak

in
g 

ov
er

 fo
r 

th
em

se
lv

es
,

bu
t n

ot
 b

ei
ng

 a
bs

or
be

d 
in

to
 th

e 
w

hi
te

 c
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 d
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 b
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 c
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 r
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 p
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w
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 d
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t t
ru

st
 y

ou
 a

nd
 w
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t d
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 m
ea

n,
 th

ey
 h

av
en

't 
be

en
 in

te
-

gr
at

ed
. I

t s
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 m
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 b

y 
sa

yi
ng

 th
at

 th
ey

 d
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 d
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ei

r
pr

id
e 

re
st

or
ed

.
I 

ha
d 

do
w

n-
to

-e
ar

th
 ta

lk
s 

es
pe

ci
al

ly
 w

ith
on

e
bo

y 
in

 m
y 

ad
vi

so
ry

 a
nd

 h
is

to
ry

 c
hi

ne
s.

 I
'm

ve
ry

 c
lo

se
 to

 h
im

an
d 

fe
el

 f
re

e 
to

 ta
lk

 to
 h

im
 a

bo
ut

 th
e 

ra
ci

al
si

tu
at

io
ns

. H
e

lik
es

 to
 ta

lk
 to

 m
e 

ab
ou

t i
t, 

to
o,

 F
ro

m
 w

ha
t h

e 
sa

ys
, i

t s
ee

m
s 

to
m

e 
th

at
 th

er
e 

ar
e 

so
 m

an
y 

co
lo

re
d 

pe
op

le
 w

ho
 d

on
't 

kn
ow

w
ha

t
to

 d
o 

th
at

 th
ey

 f
ol

lo
w

 m
ili

ta
nt

s
or

 th
ey

 f
ol

lo
w

 th
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THE MISEDUCATION OF WHITE CHILDREN*
Education in a democratic society must equip the children of theNation to realize their potential and to participate fully in Americanlife. For the community at large, the schools have discharged thisresponsibility well.

REPORT OF TILE NATIONIII. ADVISORY COMMISSION Olir Civrr.. DxsonnEns

The preceding chapter indicated how our public schools have pro-vided a vastly substandard education for black children. The inade-quacy of ghetto schools has been well documented in the Kernerreport and other studies. But, as the above quotation illustrates, there
is no recocrim'nition of the miseducation of white children.

The most affluent, best-equipped schools present white children witha distorted view of black people and other races. Textbooks do not
even touch on the depth and pervasiveness of racism within the white
community. It is almost as though we were indoctrinating our chil-
dren rather than helping them to learn for themselves what the worldof people is all about. As John Holt says in "How Children Fail,"
44. . we are not honest about ourselves, our own fears, limitations,
weaknesses, prejudices, motives. We present ourselves to children asif we were gods, all-knowing, all-powerful, always rational, alwaysjust, always right." Such an education, rather than preparing white
children to recoo-nize understand, and deal with the racial contradic-tion in our sociay, dosses over it as though it did not exist or was notof major importance. Children are brought up to accept America's
racism and yet to believe in freedom, justice, and equality for all-
Social studies textbooks, because they provide a common element inteaching in many classrooms of many schools, are prime contributors
to the institutional racism which pervades white education.

A31:ERICAN HIsToirr
In their treatment of racial maibters, American history textbookspresent an idealized and distorted picture of the nation 31 state of af-faire. In the past the oeneral public---most teachers and school admin-istrators includedh%s either been unaware of the "great lie ofsilence," as Mark Twain put it, or has chosen to let half-truths remain

as educational content. Although there recently have been efforts tocorrect errors Itind to include the black American in textbooks, theseefforts still fall far short of a fair treatment. The new texte-:, althoughless overly racist than the old, are marked by the same inability toacknowledge the historical ..4.-rt 1 present disparity between our statedideals and actual institutional practices. This lack of a self-critical
*Reprinted from Chapter 4, "Institutional Racbgrn m America," Prentice-Hall, Inc., 1969, Englewood Miffs, N.J.
1 John Holt, How Children Fail (siew York : Dell, 196,1), p. 170-

(7_0409)
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perspective extends to the treatment of other societies, particularly the
nonwhite, non-Western, nonindustrialized cultures, which are eval-
uated in terms of their acceptance or rejection of white American
values.The treatment of American minority groups in ?traditional text-
books has been abominable, with publishers catering to the "South-
ern view." A study by the Anti-Defamation '_.eaglie covering the 24
major secondary school U.S. ihistory texts in 1949 and again n. 1961
showed that the treatment of Asiatic and Spanish-speaking minorities
had improved steadily if slowly, although there was still much distor-
tion in the 1961 texts. However, the position of the Negro in texts over
this period had not changed ; he remained invisible. =

A study of the texts used in California public schools in 1964
showed the same results "While the authors of the books must know
that there are Negroes in America and have been since 1619, they
evidently do not care to mention them too frequently. In one book there
is no account of slavery in the colonial period; in a second, there is not
a single word about Nea-roes after the Civil War ; in a third (composed
of documents and subsTantive chapters) , the narrative does not men-
tion Negroes in any connection." 3

In treating the history of race relations, the authors of these texts
take pains not to mention anything that might cause disagreement
among whites. The 1964 survey continues : ". _ all the texts play down
or ignore the long history of violence between Negroes and whites,
suggesting that racial contacts have been characterized by a 6prog-res-
sive harmony.' In their blandness and amoral optimism, these books
implicitly deny the obvious deprivations suffered by Negroes. In several
places they go further implying approval for the repression of
Tegroes or patronizing them as being unqualified for life in a free

soc-: ety./74

The textbooks consistently ignore or stereotype the black man's
present position in America as well as his historical role_ In the Anti-
]Defamation League's study-, three-fourths of the books mention blacks
somewhere, but only half refer :to them in present society. One-
fourthsix booksgive the name of some contemporary black. Of
these, one mentions only a baseball player, and one limits AS coverage
to two prizefighters.

The scanty coverage of recent events usually lacks sufficient back-
ground material to be understandable. For instance, half>f the books
mep Uon the Supreme Court's desegregation decision in 19.1. But only
two books give any consideration to the underlying principles and to
the ongoing attempts at evasion.

Since 1963 the pressure of the civil rights movement has brought a
rash of new integrated textbooks. The. e multiethnic texts are less
overtly racist and include more Neg-ro history and some treatment of
the civil rights movement and of black people's position in contem-

= Lloyd Marcus, "The Treatment of Minorities in. Secondary School Textbooks"
(New York Anti-Defamation League, 1961) pp. 38-48-

' Kenneth M. Stampp. Winthrop D. Jordan, et aL, "The Negro in American
History Textbooks," urnublished paper accepted misTrirnously by the California
State Board of Educat.,on on March 12,1964, p. 2_

Ibid., pp- 2-3_
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porarx America. Yet the texts fall short of an accurate statement of
white individual and institutional racism and of the life and struggles
of black people throughout the history of America.

For the most part, the new multiethnic texts are limited to a self-
conscious correction of past mistakes rather than presenting a coherent
reinterpretation of American history. A study produced by the Amer-
ican Federation of Teachers (AFL-CIO) of junior and senior high
texts published up to December 1967, points out the uneven treatment
in the new texts.5 Not only do they vacillate between accuracy and
overt racist distortion, but they also frequently contain 200- and 300-
page craps with no mention of black people. Ofter those minority peo-
ple and events covered are dealt with very briefly and with no depth
of understand i rt g.

A shortcoming even more serious than the inconsistent and super-
ficial treatment of black people in American history is the misleading
optimism which pervades coverage of racial matters. The authors of
the new books assume that assimilation of blacks into the present
American society is possible and desired by both blacks and whites In
accord with this assumption the authors minimize individual racism,
ignore institutional racism, and exaggerate white support for the black
struggle In addition, they fail to mention any black political or cul-
tural forces that assert an ethnic or cultural identity of their own or
that are irected toward any other goal than assimilation into white
America..

The new texts emphasize what whites have done in the civil rights
movement, but they play down the extent and violent nature of white
opposition to the struggle for equality. Thus the books stress legisla-
tion, the area, in which whites have done moslt of their work for civil
rights. But the legislative loopholes and the nonenforcement of civil
ryghts laws are largely ignored. Furthermore, the texts do not recocr-
nize the problems which le,gislation alone cannot solve problems such
as unemployment, police brutality, or lack of access to positions of
power.

The cumulative impact of these errors in the texts is a superficially
optimistic outlook. For example, a senior high text capsulizes the
recent decades :

Following both World War I and World War II, millions
of Negroes moved to Northern cities. As voters and office-
holders there, they were able to wield great political influ-
ence. Many Negroes joined organizations whose main pur-
pose was to obtain for Negroes 'equal protection of the laws"
in all respects. As more and more Negroes got a better educa-
tion and improved their economic status in both North and
South, they demanded an end to all discriraination. Many
whites, many of them iafluential, supported their cause.6

And that is the end of the text's coverage. Such a passage exaggerates
groscly the meager powers blacks have gained within the A.merican
system, leaving the impression -that a black-white coalition is rapidly

5 Irving Sloan, The Ner.oro in Modern American History Textbooks, and ed.
( Washington, EP C American Federation of Teachers, AFL-CIO, 1967).

6 Ibid., p_ 28.
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and smoothly eliminating domination and discrimination. It ignores
the fact that with the concentration of the black population in dete-
riorating city ghettos, racial inequities have become more obvious and
racial tensions have grown correspondingly_

Even the history text "Land of the Free," which was cominended
by the AFT pamphlet for its treatment of the civil rights movement,
exaggerates th.e role of whites, particularly the Federal Goverument.7
The text implies that the important advances which have theoretically
been made came about through action by the Federal Government
which would have occurred without the demonstrations :

Nowhere does it [the Constitution] call for demonstrations.
Yet without the demonstrations, Presidents Kennedy and
Johnson might not have called so effectively for the Civil
Rights Act of 1964 or President Jolmson so eloquently for
the Voting Act of 1965.8

In fact, 50 years of pressure by the NAACP, SCLC, SNCC, CORE,
and other organizations through leo-al suits, speeches, and demon-
strations were necessary before the 1:1resident or Congress found it
relevant or politically necessary to put their stamp of approval on
any such leg?slation.

When giving coverage to a demonstration such as the 1963 March
on Washington "Land of the Free" gives credit only to Martin Luther
Sing, although CORE and SNCC were the major organizers. Again
and again texts play down those organizations whose views or meth-
ods are outside the bounds of that Which the dominant white commu-
nity judges to be an acceptable means of dissent. "L.f.nd of the Free"
also assumes that the Federal Govermnent is 'actively enforcing the
legislation. Yet nonenforcement of integration laws has been the Cxov-
ernment's de facto policy- since the end of Reconstruction.'

No mention is made in any of the texz. of the deeply imbedded
Jim Crow system which originated and developed in the North while
Southern blacks were still slaves_ Most important, none of the new
texts recognize the racism imbedded in the institutions of American
society today_ The texts treat black ryszr-ge as though they were one
of the immicrrant groups. Immigrants, the authors of "Land of the
Free state,2='becaine part of the national coniniunity because they
"all were committed to being Americans," and thus were willing
to give up their old ways." The unstated corollary is that as blacks
become Americanized they will enter the mainstream of society. This
argument by analogy overlooks the barriers which racism has placed
between black people and participation in American society. Further-
more, it assumes that a process of Americanization must take place
that includes the abandonment of cultural and ethnic identity_ On
the one hand, it is important to keep in mind that white immigrant
g-roups have by no means been forced to crive up their ethnic ties
before assuming positions of power and influence. On the other, it
must be at least considered as a possibility that black ,z,.ultural and

I John W. Caughey, John Hope Franklin, and Ernest B. May, Land of the Free
(Pasadena, California - Franklin Publications, Inc., 1967) .

Ibid., p. 615, italics added.
9 See Chap. 8, pp. 116-118.
" Caughey, et al., p. 425.
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racial identity rc strong!'" aald more essential to the black coin-
mirnity than ar tle bonuistof white group in America. The
failure to uno:.t7c a.nri- 7=7, racism and the reality of ethnic
identity leaves P4. L'Ll.kzents with, the mistaken notion that the
racial crisis is a e..R.ro probleirk rather than a white problem_

Not only do tt 1e Eesent assimilation into white society
as presently fea-Loll SI- for u-L5 but they also imply that assimilation,ajj. blacp:has been the goatrttcis b politics and cr-lture. The books men-
tion only those, ta-LQ3: thought and action which can be
readily accepteolic./,' whites!, &lose which fit into the mainstream of
kmerican life. )" 44f-danu- °f the Free," a book attacked in some
quarters for its,c'veloacre of Negro history, illustrates this
whitewashing poilit!r aziaa clalture.'

Tli dealing; -w-J,"-t the c3.-..t"- Nhts movement, "Land of the Free"
emphasizes the utik.Nrar decision on school integration in 1954
and the work oi.,,,-"T.a.rtin -1--`11'-u-er Kingthe only black named as aTheleader of demotwifk-tiorls-, 1.,te is considerable space devoted to the
programs of Btho'%ts " but only passing reference to
W. E. B. DuBoio/ L totiv;der of the who came much closer to
demanding full Pu-lazi411. 1gL1 for blacli.:_ppeople. DuBois' demands were
unacceptable th Avhites -`-`-` Power. His forthright attack on Amer-reptlgoant to the whitesican racism is a5 in control of textbooks today
as it was during-.0,111s 11fet1331!. 4ilitant organizations such_. as CORE
and SNCC and --ke blacbc-,s1kratist movements of Marcus Garvey/
the Black Muslilla% aria -13f-129; le411-13a X are entirely ignored, Thus the
text brings the gtrilkgrle for 14.:t a-Qt liberation into the American system
by stressinc, white Darticipa'l°11 and Governmenc support, while 'fail-
ing to recolTrnize ieaderS. Or groups which asserted black identity
or demand:d more' than white kraerlca was ready: to allow. This ap-
proach doe= noz,e,v-ey anse,....,;_vetity of the oppression or the bitterness
of the struggle To- -de`'.1--1."-`-`4ation; it also leaves the white student
without an awarlifl 0 the rIpicuy grovvit a- trend toward black con-
sciousness and sol- 11110 in the -tack comnaunity.

Coverage of t,13-e ettiture of.;,./,31ack people is neglig,ible. Only those
areas are coverec",w211013- h7"vTci71.1.enced the tastes and values Of white
America. For e7", tde,_ of the Free" blues are not men-
tioned at an, art, 'razz is inellLioned only insofar as it was popular
in mainstreara in gerietal in the 1920's. The text mentions no
black musicizns 0t 4.tilletesLADr%-unlably because the California Cur-
riculum Conainisl-%-x bas '0__,Keted. that books should help pupils to
refrain from atterclAts 'rentyping.. Admittedly, ft discussion oflblack musicians jlil aoIle would not be adequate coverage of
black culture, btt t4eir ..,c11,81on has not been balanced by the in-
clusion of black -x4.Lthors, and social thinkers_ Stereotxping is
not remedied bY "- -Icttount of information but by increas-
ing -its volume ao 'aeope-

FoREicu2s-i- HIsTom

The ethn-)centriz-tti of wbite,..,-Aanerican society affects the way our
textbooks treat /::Lot _y az.d blacks in America, but also how
they treat the IliOtAN'Y arta cu-'-re of other peoples_ The attitudes that

Several well iraiiv74 Deriodi,cals,e4rry the .story of the opposition. to the Land
of .the Free when it Die a tdalj."-`'I'llia. State textbook.
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one's own race, Nation, and culture are superior to all others may be
natural but nevertheless very dangerous beliefs American textbooks
frenerally treat European culture as basically the same as our own
with the addition of the accumulated ornaments of antiquity. How-
ever, when dealing, with areas beyond the white, Western world, the
authors change their approach significantly_

The treatment of people of color in nonindustrialized countries,
even in the new textbooks, denies the existence of fully integrated
cultures based upon values and institutions different from our own_
An anthropologist from a major university who had just received
the edited version of a fourth-grade monocrraph on a south sea island
cultural remarked that "as usual, the edito7s have cut everything that
was actually different from American culture." He commented fur-
ther that he always had to tone down cultural differences when writ-
ing and that publishers, hoping to sell their books widely, cut out
most of what was left_

Let us take the elementary school children in California schools
as an example. They are exposed to African culture in the regular
curriculum only through two short chapters in the seventh-grade
"Eurasia" ana, if th.eir school has purchased them, through two
supplementary booksone a seventh-grad o. supplement to "Eurasia"
entitled "Africa." The brevity of coverage would be partially ex-
cusable if the material were fair_ But a survey of "Eurasia" and
"Africa" shows how our racism, ethnocentrism, and paternalism are
interwoven.

"Eurasia" bea-ins - "Until about sixty years ago, Africa was often
spoken of as the Dark Continent." The rest of this chapter makes it
clear that, thanks to white efforts this name is becoming less appro-
priate_ The history of Africa in bZoth this and the supplementary text
is the story of how Europeans discovered and developed Africa_

In "Africa" there is not a single discussion of a tiraditional African
culture that gives a sense of different values and another way of life
from that in-America_ The very categories into which the discussion
of African life is divided do not allow ior other than an ethnocentric
presentation_ Followinc, a single chapter on the races and ecology of
African people, the heldings for the rest of the book are "Farming
and Grazing," "Natural Resources," "Industry," "Transportation,
"Cities of ..4-...-grica," and "Education and Health_ Thus the-book deals
almost entirely with technolc>gy and economy, the most important
factors in American eyes and the dimerigions of society in which
A frica suffers most b3r comparison.

Despite the fact that anthropologists and historians now document
the ...xistence of highly organized civilizations with complex legal

-s in sub-Sahara Africa for the last 15 to 20 centuries,14 4Africa"
suggests continually that Africans did not loi.ow how to govern them-
selves until Europeans instructed them : "As more Africans became
educated and learned about life in the rest of the world, they came to
believe that they would have better lives if they could govern them-

22Robert T4L Glendimring, and Marguerite U. Uley, Eurasia : lAurids a:1d Peoples
of the World (Boston : G11111 and Co.., 1958) -

13 William D. Allen, Africa ( Sacramento, Calif. : California State Department
of Education, 1964)-

14 Basil Davidson, The Lost Cities of Africa (Boston : Little, Brown, 1959).
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selves. . . In some parts of Africa, the people do not yet know how to
govern themselves in a peaceful orderly way. - . The British Gov-
ernment has worked hard to train the people in its colonies for self-
government." 15 These passages continue the sterotype of the Dark
Continent to which benevolent Europeans brought the gift of enlight-
ment-

There is no recognition of the rights of African people. These books
discuss colonization without one word as to what /%_fricans felt about
this usurpation and exploitation of themselves, their resources, and
their cultures. The struggle against European domination and the
process of gaining independence are mentioned only with the doubtful
comment that where tribes have had little contact with the outside
world, "they are greatly 13uzzled by- the changes and often resentful
of commg foreigners." It is not asked why foreigners are invading
the territory..

Western influence is lumped together under the heading of modern-
ization and is implicit3r considered good : "Since 1900 great changes
have taken place m Africa, and changes are continuing rapidly today-
People from other continents are penetrating to all parts of Africa-
They are bringing with them modern ideas and modern ways of liv-
ing and working. 27 The books do not admit the exploitation of Afri-
can labor and resources and the destruction of native culture that have
accompanied foreign modernization. In "Africa's" single attempt to
pay homa .ge to traditional craftsmen, the handmade goods are ad-
mitted to be "beautiful," but "craftsmen cannot produce the thine
needed for a modern way of life." 18 The implication is that the acquisi-
tion of any European way of life is the only acceptable social goal,
and therefore the craftsmen must be replaced..

Given the assumption that modernization has first priority and
the fact that Africa's people "do not have the money or equipment to
build dams, powerplants, industries, schools, hospitals, and other
things that they must have to become modern nations," it follows
that -Africans must Lc-dependent on the paternalism of white Western
nations. In. this view, just as the Africa ms needed Europeans to show,
them how to gr>vern themselves, they now need- Europeans to sho*
them how to build up their countries. Thus the texts prepare the way
for a very favorable presentation of current white p.aternalisyn toward
Africa. "People in other parts of the world are trying to help the na-
tions of Africa. Brits-in, France, and other :former colonial powers
are lending money and send in,o- engmeers and other skilled woikerg to
Africa. The United Nations the United States, and the Soviet Union
are also g.iving aid." 20 Piceures show

i
European foremen instructing

African laborers. The greater part of "Afr- ' s spent in discussing
the dams, schools, industries, and roads which white men have either
built or shown Africans how to build..

Underlying the treatment of nonwhite cultures in "Eurasia" _and
"Africa" are the assumptions that white values and forms of govern-
ment are by nature good and must be shared with the less fortunate

" Allen, pp. 53-54.
Glendinning and Mey, p. 324.
Ibid., p. 315.

18 p. 116.
" Ibid., pp_ 54-55-
" Ibid., p. 55.



10416

nonwhites of the world_ Africans are presented not as having a dif-
ferent culture and way of life from white Americans, but as haymg
no culture worth saving_ Africans ma3r be seen as good only when they
have adopted the modern white way of life_ Until then people of color
should be .-rateful to whites for their generosity in helping them to
become white_ The presentation in. the new texts is merely a continua-
tion of the old wIute-man's-burden notion in more subtle form_ But
the use of "modern," "Western," and "European" in place of "white"
does not change the fact of underlying racism_ Through books such as
these, American schoolchildren today are acquiring the same sense
of white superiority to other cultures that their parents and grand-
parents learned from lessons about savages and the Dark Continent-
In a manner similar to the new American history textbooks, "Eurasia"
and "Africa" carry on the racism of their predecessors in a form that
is less overt but just as false and dangerous_

CONCLUSION

The distortions taught in our schools have not been caught and
changed largely because whites control curriculum even in most over-
whelmlugly minority areas_ Most books are selected at the State or
the school district level, neither of which have anywhere near propor-
tional representation of minority groups. Moreover, regardless of
who controls selection the choice s -ted to books written, edited,
and published by whil

i
es concerned with profit_ The standards have

been fairly clear, thou.gh unstated, and most of the coercion polite_
The author, interested in selling his books, has usually done the cutting
himself- AZ Jules Henry pointed out, "The same fear the same self-
serving, governs those who make the book as it eovernsthose who have
the power tc say 'yes' or 'no' to the publication of a book."

In summary, our public schools, through the use of racist textbooks
wiitten, edited, published, selected., and taught toy whites, are incul-
cating into white children false notions of superiorit.y over -people of
color by presenting a distorted view of the historical and contem-
porary roles of whites and nonwhites in the world_ In. addition, our
schools teach children an attitude of optimism toward race relations,
a notion that "thiings aren't really so bad" and "everything will work
out" if we j-ust keep on as we have been doing. Our school system, like
our society in general, fails tg) recognize that the ideals of :justice and
equality for all cann-ot be achieved without fundamental chan.ge in the
instituiions of white America_ -This chapter has concentrated on a few textbooks in order to show
in some detail what children are exposed to in school- We have delib-
erately refrained from picking the worst points from a wide selec-
tion of texts. Although concentrating here on textbooks, on the as-
sumption that textbooks are the most concrete source of classroom
information, it should be remembered that textbooks do not teach e<hil-
dren_ The well-informed teacher can instill understanding in her stu-
dents irresnective of biases and prejudices in textbooks, and the poorly
informed 'teacher, es,-ecially if she herself has racial prejudices, can
undermine even the best text_

Most teachers are between these two extremes_ Often they recog-
nize the problem but have neither the time nor resources to revise
their Understanding of U.S_ history, either in the domestic sphere or

263
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in U.S. foreign policies. The vast majority of today's adult genera-
tion grrew up 'with textbooks and classrocin instruction far more prej-
udiceil in content than that represented by "Eurasia" and "Africa.."
Often the parents who want to see that their children mature free
of racial prejudices and distortions do not have a full underf;tanding
of how the myth of racial superiority is bound up in the history of
nearly all white nations of the world. These paren4s are not prepared
to accept the major changes that must come about in education to
create a truly nonracist program.

Even a new analysis of history and world affairs will not auto-
matically bring either the teacher or the parent to the point where
he no longer communicates covertly racist attitudes to the child. Such
covert communication Will continue until teachers of the young become
conscious of a racist bias at the personal and psychological level as well
as at the factual and analytic level.
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